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The American Commission on Teacher Education rightly observes, “The quality of a 
nation depends upon the quality of its citizens. The quality of its citizens depends not 
exclusively, but in critical measure upon the quality of their education, the quality of 
their education depends more than upon any single factor, upon the quality of their 
teacher”. 

We all are known about this fact that the Teachers are the largest professional group 
engaged in human development activities. But Teacher development is a complex 
process. Teachers update themselves by putting in various efforts of self learning and 
interactions with the community. Other alternatives to professional development are 
participation in recurrent programmes, extension activities and continuing education 
programmes. In Education sector innovations both macro and micro levels would fail 
if the teachers are not equipped and properly oriented to implement. In the Indian 
context, developments such as the continuous and comprehensive evaluation, scaling 
and grading, introduction of new areas  like computer education, sustainable 
education, population education, gender sensitivity etc demand professional 
development of in service teacher. 

The paper discusses about some important approaches which are very fruitful for 
professional development of an In-service teacher and provide some suggestions to 
implementation of this approaches in In-service teacher education programme which 
is simultaneously increasing the Quality of teacher education programme. 
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“A teacher can never truly teach unless he is still learning himself. A lamp can never 
light another lamp unless it continues to burn its own flame. The teacher who has 
come to the end of his subject, who has no living traffic with his knowledge but merely 
repeats his lesson to his students, can only load their minds, He cannot quicken them. 
Truth not only must inform but also must inspire.” 

        Rabindranath Tagore 

Introduction 

We all are known about this fact that the Teachers are the largest professional group 
engaged in human development activities. But Teacher development is a complex 
process. Teachers update themselves by putting in various efforts of self-learning and 
interactions with the community. Other alternatives to professional development are 
participation in recurrent programmes, extension activities and continuing education 
programmes. In Education sector innovations both macro and micro levels would fail 
if the teachers are not equipped and properly oriented to implement. In the Indian 
context, developments such as the continuous and comprehensive evaluation, scaling 
and grading, introduction of new areas  like computer education, sustainable 
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education, population education, gender sensitivity etc demand professional 
development of in service teacher. Padwad& Dixit(2013,p.13)have defined 
Continuous Professional Development as:'...a planned, continuous and lifelong 
process whereby teachers try to develop their personal and professional qualities, and 
to improve their knowledge, skills and practice, leading to their empowerment, the 
improvement of their agency and the development of their organisations and their 
pupils.' 

The American Commission on Teacher Education rightly observes, “The quality of a 
nation depends upon the quality of its citizens. The quality of its citizens depends not 
exclusively, but in critical measure upon the quality of their education, the quality of 
their education depends more than upon any single factor, upon the quality of their 
teacher”. 

In-Service Training 

In service teacher training is usually defined as the provision of organised 
programmes for practising teachers, meant to help them as one of the possible 
systemic steps to support their development. These systematic steps, or planned 
situations, offers, possibilities and events supporting teachers’ professional 
development have been becoming more and more varied in the last two decades. 

Professional Development of Teachers 

From the encyclopaedia- A profession is a vocation founded upon specialized 
educational training, the purpose of which is to supply disinterested counsel and 
service to others, for a direct and definite compensation, wholly apart from 
expectation of other business gain. Professional training of a teacher implies his 
mastery in knowledge of the subject in pedagogy and teaching techniques. Training of 
teachers is an important component of teacher education. Teacher education denotes a 
real and holistic perception of teacher for that task they are required to perform and to 
continuously upgrade their professional skills. High quality teaching is essential to 
improving student outcomes and reducing gaps in student achievement.  

Teacher professional development is the instruction provided to teachers to promote 
their development in a certain area. It is the tool by which policymakers visions for 
change are disseminated and conveyed to teachers. Though the recipient of teacher 
professional development is the teacher, the ultimate beneficiary is the student. 

“Professional development consists of all natural learning experiences and those 
conscious and planned activities which are intended to be of direct or indirect benefit 
to the individual, group or school, which contribute, through these, to the quality of 
education in the classroom. It is the process by which, alone and with others, teachers 
review, renew and extend their commitment as change agents to the moral purpose of 
teaching; and by which they acquire and develop critically the knowledge, skills and 
emotional intelligence essential to good professional thinking, planning and practice 
with children, young people and colleagues throughout each phase of their teaching 
lives.” (Day, 1999, p.4) 

Professional development for teachers is more than training or classes as it functions 
as an agent for change in their classroom practices. The growth of a teacher’s skill and 
understanding is developed through personal reflection, interactions with colleagues 
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and mentoring which gives confidence by engaging with their practices and 
reaffirming their experiences. It could have a positive impact on teachers’ pedagogical 
content knowledge as many teachers feel challenged with teaching of curricular 
subjects due to lack of previous experience with hands-on activities, lack of content 
knowledge, lack of interest to acquire the resources needed to create appropriate 
learning environments and lack of confidence. 

Kothari Commission (1964-66)has said, “The destiny of India is being shaped in its 
classrooms.”So the development or future of nation depends upon the quality of 
education that is provided to learners in its schools and the schools cannot be very 
different from the quality of their teachers. 

Kothari commission (1964-66, p.138) which was the first policy document to stress 
the need for continuous professional development of the teacher and in service 
support and training has said: “In all 
professionsthereisaneedtoprovidefurthertrainingandspecialcoursesofstudy,onacontinui
ngbasis, after initial professional preparation. The need is most urgent in the teaching 
profession because of the 
rapidadvanceinallfieldsofknowledgeandcontinuingevolutionofpedagogicaltheoryandpr
actice.” 

The very nature of the teaching profession is undergoing unprecedented changes. New 
roles and responsibilities are being constantly fixed and re-fixed for teachers. The new 
roles for teachers include being a facilitator of learning rather than a transmitter of 
knowledge, a counsellor, a coach, a subject expert, a manager, etc. The teacher is now 
called upon not only to gain new professional knowledge and skills, but also to be 
inclusive and socially more responsible. The profiles of the learner and the classroom 
have also radically changed. On a more concrete level, new education policies, 
curricula and materials keep bringing regular changes and challenges in teachers' lives 
and work. So Continuous Professional Development is the demand of rapidly 
changing needs of the society and the nature of teacher's job. 

Principles for Professional Development should: 

� Ensure depth of content knowledge. 
 

�  Provide a strong foundation in the pedagogy of particular disciplines. 
 

� Provide more general knowledge about teaching and learning processes, and 
about schools and institutions. 
 

� Reflect the best available research. 
 

� Contribute to measurable achievements in student learning. 
 

� Expect teachers to be intellectually engaged with ideas and resources. 
 

� Provide sufficient time, support and resources to enable teachers to master 
new content and pedagogy and integrate these into their practice (American 
Federation of Teachers, 1995).    
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Models and Approaches for Professional Development of Teachers  

Teacher professional development is the instruction provided to teachers to promote 
their development in a certain area. It is the tool by which policy makers visions for 
change are disseminated and conveyed to teachers. Though the recipient of teacher 
professional development is the teacher, the ultimate beneficiary is the student. Thus, 
teacher professional development is often the most critical component of any 
education system.  
In-service teacher professional development programs follow a wide variety of 
patterns ranging from programs based on single schools to those that involve the 
clustering of schools for mutual activities and support.  The curricula and content 
varies from informally arranged programmes to highly structured programmes that 
complement the instruction given in pre-service teacher education courses. They 
include a variety of instructional delivery systems including print and nonprint such as 
modules, radio support and multi-media kits. They are generally participatory in 
organisation and facilitation. According to Gaible and Burns (2005) teacher 
professional development can be divided into three broad categories: 
 
Standardized Teacher Professional Development:  

 
Standardized, training-based approaches generally focus on the exploration of new 
concepts and the demonstration and modelling of skills. The most centralized 
approach, best used to disseminate information and skills among large teacher 
populations Standardized teacher professional development typically represents a 
centralized approach, involving workshops, and training sessions and in many cases 
the cascade model of scaled delivery. When employed in accordance with best 
practices standardized approaches can effectively: 
 

� Expose teachers to new ideas, new ways of doing things and new colleagues. 
 

� Disseminate knowledge and instructional methods to teachers throughout a 
country or region. 

 
� Standardized teacher professional development can be very effective in 

building awareness about Computers, learner-cantered instruction and/or new 
curricula. 

 
Site-based Teacher Professional Development: 
 
Site based teacher professional development often takes place in schools, resource 
centres or teachers colleges. Teachers work with local (“in house”) facilitators or 
master teachers to engage in more gradual processes of Learning, building master of 
pedagogy, content and technology skills. Site based teacher professional development 
often focuses on the specific, situational problems that individual teachers encounter 
as they try to implement new techniques in their classroom practices. Site-based 
models tend to- 
 

� Bring people together to address local issues and needs over a period of time. 
 

� Encourage individual initiative and collaborative approaches to problems. 
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� Provide on-going opportunities for professional learning among a single set of 

teachers. 
 

� Study findings also suggest that site-based teacher professional development 
can be most effective when delivered “in connection with a school 
development plan”.  

 
� The tendency in site-based teacher professional development is to support the 

establishment of teacher communities as communities of practice in order to 
foster the development of the new learning culture desired (Wenger, 2000 
cited in ibid.). 

 
� Site-based approaches are time- and labour intensive requiring locally-based 

teacher professional development providers skilled in facilitation, instruction, 
content, curriculum, assessment and technology, as well as in mentoring 
teachers to find solutions in low-resource environments appropriate to their 
needs and contexts. 

 
Self-directed Teacher Professional Development: 
 
In self-directed teacher professional development, teachers are involved in initiating 
and designing their own professional development and would share materials and 
ideas as well as discuss challenges and solutions. 
 

� This approach to professional development helps teachers to become models 
of lifelong learners. 

 
� Informal versions of self-directed teacher professional development find 

teachers seeking out experience colleagues for advice or searching for lesson 
plans on the Internet. 

 
� The emergence of on-line communities of teachers to provide support in 

professional development across a range of subject areas and themes. 
 

Teacher professional development Model 

Cascade Model: 

This is a more centralised approach and is best used to disseminate information and 
skills among large teacher populations. This approach includes mostly the cascade 
model of scaled delivery through workshops and training sessions. This approach 
generally focuses on the exploration of new concepts and the demonstration and 
modelling of skills. In the Cascade model, one or two teachers from a school receive 
standardized TPD via a training-based model and return to their schools to replicate 
the training that they have received—serving as “champion teachers” or a “vanguard 
team.” In the cascade model, a small group of teachers are selected to receive 
intensive training and then they provide training to their peers i.e., they serve as 
‘master teachers or champion teachers’. Other hand we say that it is a bottom training 
design. In the top most position the key resource persons are given training, 
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preferably at the national/state level. They train subsequently the teachers at grass root 
level. The advantage is that a large number of teachers can be trained within a short 
period of time. It has tremendous potential particularly with regard to support 
provision at school level. In this model, the training is a one-time event and in one 
location without on-going support, it rarely results in effective changes for teaching 
learning.  Cascade approaches are often used to help teachers learn basic computer 
skills and to integrate computers into teaching and learning. The World Links 
program typically relies on a face-to-face Cascade model: Champion teachers 
participate in professional development. They then return to their schools’ computer 
labs to provide basic computing TPD to their colleagues and serve as coordinators or 
managers of their schools’ computers labs. 

Weaknesses in the cascade approach are linked with a tendency to develop the 
vanguard team’s user skills as opposed to their provider skills. Cascade training flows 
down through levels of less experienced trainers until it reaches the target group; in 
the process, complex information tends to be lost. 

Reflective Teaching Model (RTM): 

This model is used with a focus on reflection of teachers to help them implement 
reform teaching strategies. This model is grounded in the theories of constructivism. It 
recommends consistent, on-going sessions of joint planning, teaching and reflecting. 
It relies on a pair of teachers being able to model effective practice, share authority 
and reflect on practice. Either member of the team (team may be of two teachers or a 
teacher and a teacher educator) may teach the lesson created during shared planning 
sessions or both may co-teach the lesson. Reflecting on one’s own practices requires a 
form of deep thinking in which one poses questions and solve problems. This 
reflection is encouraged in the planning and debriefing phases of the RTM. Reflective 
discussions include integration of theory and practice, integration of context and 
pedagogy etc. 

Split Model: 

This model envisages duration of in-service professional development for secondary 
teachers may be of 10 (ten) days per year in two phases (split model, 7+3 days). Out 
of these ten days, seven days will be for content and pedagogy enrichment and for 
training on national, social and systemic concerns and three days for sharing the 
experiences after implementing the inputs of these programmes in real classroom 
situations for three to four months. It also consists of 6-10 day training at 
district/block level, then practicing the inputs received in the professional 
development programme two or three months in actual classroom situation, and a 
short follow-up training of two to three days at district/block level wherein the 
teachers share their experiences through reflective and open discussions.  

Rashtriya Madhyamik Shiksha Abhiyan Framework states that in-service teachers and 
heads of schools will be trained for five days every year. It also states that subject-
wise teachers are required to be deputed in every school. Besides, the specialised 
teachers for physical education, Art/Craft and culture are also required to be deputed. 
There is great regional disparity in the provision for secondary teacher training 
institutions in the country e.g., some of the north-eastern states have very less number 
of institutions for secondary level teacher training. Hence, careful state-level planning 
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is necessary for ensuring adequate number of trained teachers and their continuous 
enrichment. 
 
Observation/Assessment model: 

 In this model, teacher professional development provider, a master teacher in a 
school or a specialist working district-wide, observes teachers in their classrooms, 
assessing their instructional practices and providing structured feedback. 
Observation/assessment may be used as a support measure following workshops or 
periodically throughout the school year as a peer coaching form of Teacher 
Professional Development. 

Study Groups: 

Within ‘Study Groups’ teachers collaborate as a single large group or in smaller 
teams, to solve a common problem or create and implement a plan to attain a common 
goal. During the collaboration process they may use print-based resources, classroom 
materials and their experiences, as part of their approach to the problem. Variations of 
the Study Group approach occur in TDP workshops, in which teachers must plan an 
activity to take back to their school or create an action plan to address a particular 
school-based problem.   

Inquiry/Action Research: 

In an inquiry/action research approach, teachers form teams based upon a common 
interest. They select an issue, investigate and research it, plan possible actions to 
remedy it, take action, observe and document results, reflect on outcomes and create 
an action plan to address this issue.  

Induction Programmes for the newly recruited teachers: 

Induction programmes for newly recruited teachers may be organised by the 
states/UTs. States/UTs may involve directorates of school education 
/SCERTs/SIEs/Teacher Training Institutes for organising these programmes. It is 
however, proposed to have a 12 days induction programme (split model, 6+6 days) 
for the new teachers. Face to face or videoconferencing modes may be used for 
organising such induction programmes. The State Resource Group (SRG) members 
may be involved as resource persons in these programmes. In addition to these, self-
instructional materials for secondary school teachers may also be developed by 
NCERT in collaboration with other organisations which could be uploaded on the 
state/UT website for free download by the teachers. It should be made mandatory for 
the States/UTs to organise induction programmes to the newly recruited secondary 
school teachers.   

Deputing Untrained Teachers for procuring professional degree: 
 
Some States/UTs have absorbed untrained teachers into the system. Such states/UT 
has to take steps to depute the untrained teachers who are made permanent in the 
system to acquire professional degree in teaching within a time 
Frame of two years. States/UTs should strictly follow NCTE norms for recruiting 
teachers at secondary level and there should not be any untrained teacher for teaching 
secondary level students from the academic year 2011-12. 
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Plan of Action for Professional Development of In-Service Teachers 
And Teacher Educators: 
 

Programmes and 
Activities 

NodalAgency Modalities 

Orientation of Resource 
Persons(RPs)at National 
level 

NCERT andother Experts(National Level) Face to Face mode: 
Five (05) days 

Professional 
Development of 
Master Trainers/KRPs 

NCERT Resource Persons(RPs)(National 
Level) 

1. Face to Face mode: 
Ten (10) 
days training in two 
phases for 
content and 
pedagogyenrichment 
and for national, 
Social and systemic 
concerns. 
2. Open Distance 
Learning mode. 

Continuous Professional 
Development of Teachers 

Master 
Trainers/KRPsSCERTs/SIEs/CTEs/IASEs 
/ University Education 
Departments 

1. Face to Face mode: 
Ten (10) 
days training for all 
secondary 
Teachers for content 
and pedagogy 
enrichment and for 
national, social and 
systemic concerns. 
2. Open Distance 
Learning mode. 
3. Using ICT 
4. Mentoring 
5. Study Groups 

Induction Training for 
newly recruited teachers 

State to decide the duration States to work out 
modalities as per 
Need. 

Deputing untrained 
teachers for getting 
professional degree 

State level States to work out 
modalities. 
Applicable only to 
the concerned 
states/UTs where 
untrained teachers 
Are made permanent. 
States/UTs to develop 
a plan for next two 
years for untrained 
teachers to obtain 
professional degree. 

Impact studies Involving National/State level institutions 
(State Level) 

Will be seen as an on-
going and 
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continuous process as 
a part of 
managing quality 
interventions in 
Respective 
states/UTs. 

 

Although a few attempts are being implemented to improve the existing situation, but 
these a real so insufficient. NCFTE(2009)has set out a number of ways in which the 
current position of Professional Development can be improved. But there is 
stillmuchmoreworktobedoneinthefieldofteachers'continuingprofessionaldevelopment.
Thereisa need to fulfil the basic assumptions of Professional Development that are 
collaborative efforts on the part of all stakeholders of education and feeling of sharing 
&initiatives on the part of teachers to manage programmes for their own professional 
development. In changing scenario of higher education Teachers should believe that 
they must be empowered as transformative agents who through professional 
development should cultivate “knowledge of practice”. Teacher professional 
development programmes should not be planned as singular interventions where 
teachers are simply exposed to opportunities for tinkering with the new technology. 
Instead, there needs to be a continuous cycle of exploration, reflection, discussion, 
application, and knowledge building, through which teachers grow professionally and 
their students gain deeper knowledge. 
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