
Online International Interdisciplinary Research Journal, {Bi-Monthly}, ISSN2249-9598, Volume-III, Issue-V, Sept-Oct 2013 

 w w w . o i i r j . o r g                      I S S N  2 2 4 9 - 9 5 9 8  
 

Page 444 

Developing a Model of Thematic Speaking Learning Materials Using 
Savi Approach  

(Somatic, Auditory, Visual, Intellectual) 
In Senior High School in Sambas Regency, West Kalimantan 

Province, Indonesia 
 
Eni Dewi Kurniawati, Herman J. Waluyo, St. Y. Slamet, Andayani. 
Sebelas Maret University of Surakarta. Jl. Ir. Sutami 36A Kentingan, Surakarta, 
Central Java Indonesia  

 
 
 
This research was initiated from lacks of interest in speaking learning materials that 
interesting, suited the need and condition of students in high schoolin Sambas 
Regency. The present learning materialis not stimulating the students to actively 
practice their speaking skills; therefore resultedthe low Indonesian speaking skills. 
This research aims to: (1) describe the needs of teachers and students inspeaking 
learning material (2)arrange the prototype of the learning material, (3) describe the 
prototype’s development into learning material, (4) determine the effectiveness of 
thematic learning material using Somatic, Auditory, Visual, Intelectual (SAVI) 
approach in improving the students' speaking skills, and (5) determine the acceptance 
of the speaking learning material. The Research and Development methode was used 
to produce the learning material. The stages are: (1) compile the prototype, (2) 
develope the prototype, (3) test the effectiveness, and (4) test the acceptance level. 
The research findings are: (1) the new learning material met the needs of the students 
and the teachers; (2) the prototype’s development based on the description of the 
findings; (3) the prototype’s development into clear and complete learning materials 
that exercised the students to improve their speaking skills; (4) the thematic learning 
material using SAVI proved effective in improving the students' speaking skills 
competence; and (5) the acceptance level was good, average of 77.29%. 
 
KEYWORDS: development, speaking, learning,thematic, SAVI. 
 
A. Introduction  

Different attempts have been made to improve education quality by conducting 
trainings to improve the teachers’ competence, distributing books and teaching and 
learning tools, improving education facilities and the quality of school management, 
as well as improving the quality of the teachers. Such efforts are expected to result in 
a positive impact on the improvement of the education quality in Indonesia. 

Based on the observation done in senior high schools in Sambas Regency, it 
was found that senior high students of grade X remained having difficulties in 
speaking Indonesian. Those problems were resulted from: (a) the use of less 
appropriate diction; (b) students’ lack of self-confidence; (c) difficulties in 
constructing effective and communicative sentences; (d) being not brave, shy, 
nervous, and afraid of making mistakes; (e) being less fluent in Indonesian, as well as 
the influences of their mother tongues (the languages of Malay and Dayak); (f) 
students’ lack of motivation; (g) the use of monotonous approaches; (h) irrelevant 
themes as the students’ interest; and (i) lack of learning materials that help students 
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practice speaking directly. As the consequence, the students speaking skills using 
Indonesian is low. 

A similar sentiment was amplified from the result of the interviews with several 
teachers and the result of the questionnaires on the need of learning materials 
distributed to the teachers and the students indicating that of the 4 aspects of language 
skills, speaking is the most difficult one. This is because speaking is productive in 
nature, it covers oral skills (oral production) producing systematic verbal utterances to 
convey meaning (Cunningsworth, 1995:69; Bailey, 2005:2). In order to convey the 
meaning effectively, it is necessary to understand the content of the conversation, the 
use of the proper diction, the way the words are pronounced, smoothness, facial 
expressions, posture and gestures. 

Bygate (2000:22) stated that speaking is communication activities to convey 
ideas using spoken language that the interlocutors understand. Speaking skills are not 
the skills of producing sounds without meaning; they indeed are full of meaning. In 
speaking interaction, both the speakers and the listeners serve as a good word 
processor producing not only strong and coherent language, but also the beneficial 
one. To be a good communicator, a speaker should be able to express what he/she 
intends to say in a way that his/her listener will easily understand. This is indeed the 
most difficult thing to do because the students have not got used to use Indonesian to 
communicate. 

Thornbury (2001:112) said that teaching and learning activities require a good 
planning made by the teachers in the attempt to improve their students’ speaking 
skills, by: (1) integrating speaking activities into the curriculum, (2) organizing 
speaking activities in the syllabus, (3) organizing classroom discussions, (4) 
evaluating the speaking activities, and (5) providing assessment criteria. In fact, 
teachers rarely conduct speaking assessment. Even, in the learning materials, 
assessment criteria are rarely found making it difficult to determine the competence 
and success of the students in speaking. 

Successful teaching and learning processes depend on several interrelated 
components, namely: curriculum, students, teachers, approaches, learning materials, 
schools’ infrastructure, media, and environment. Teaching and learning processes will 
be effective if all the components are mutually supportive. If teachers present the 
learning materials interestingly, which is also supported by the use of media, tools, 
approaches, and conducive environment, students’ motivation to speak and speaking 
skills can be improved. 

Based on the findings gained from the observations done at the classroom, it is 
found that they used the learning materials used nowadays (the old ones) using the 
approaches in accordance with the teachers’ habits in teaching practice, i.e. delivering 
the materials by lecturing and giving the assignments provided in student work book. 
The teaching and learning activities were dominated by the teachers. The students 
were less involved directly in the speaking activities so the learning activities were 
monotonous. It made the students look bored, passive, and sleepy. 

In relation to the problems above, learning materials using interesting 
approaches that motivate students to improve their speaking skills are necessary. In 
addition, the themes that suit the needs of the students in order to create more active, 
creative, democratic, collaborative, and constructive learning situations are also 
required. Based on those reasons, therefore this study developed learning materials 
using SAVI approach. This approach was pioneered by Dave Meier. It consists of: (1) 
Somatics, learning by moving and doing activities, (2) Auditory, learning by speaking 
and listening, (3) Visual, learning by observing and describing/imagining, and (4) 



Online International Interdisciplinary Research Journal, {Bi-Monthly}, ISSN2249-9598, Volume-III, Issue-V, Sept-Oct 2013 

 w w w . o i i r j . o r g                      I S S N  2 2 4 9 - 9 5 9 8  
 

Page 446 

Intellectuals, learning to solve problems and making reflection (Meier, 2002:82). This 
approach combines physical movements, senses of hearing and sight, as well as 
intellectual activities in one learning situation. SAVI trains students to interact with 
their friends, informants, and environment in order to obtain a variety of information. 
The information collected will later be utilized as the materials used in discussions. In 
this case, students are placed as the center of attention in instructional process as what 
the constructivist paradigm explains. The students construct their knowledge based on 
their own experience to formulate the best solution. 

In the teaching and learning process, teachers serve as a motivator, facilitator, 
mediator, corrector or evaluator fostering the activities and creativity of their students. 
Students’ activities and creativity can be improved if the students know and 
understand what they learn. Therefore, the teaching and learning activities need to 
promote themes which familiar to the students. Themes in teaching and learning 
activities are defined neither as the subject matter nor as the learning purposes. They 
are the umbrella to facilitatein achieve the competence (BSNP of the Ministry of 
National Education, 2007a: iv). Selection of proper themes will help/trigger the 
teaching and learning activities run smoothly so it will improve students’ speaking 
skills. 

Familiar themeswill help students to understand problem/situation happened 
around them easier, such as: the theme of 'humanity' on human trafficking, and the 
theme of the 'environment' on the environmental damage caused by illegal logging 
and illegal gold mining. Both of the themes are interesting and potential to be 
pickedsince they happened in students’ life, as well as reported in printed and 
electronic media. Those are long-standing local, regional, and global issues taking 
place in Sambas regency and never receded from the news media. Thus, it is 
necessary to prioritize the use of themes that occur in students’ life as their learning 
resources. The closer the learning resources to the students, it’s easier for the students 
to understand them. It is reinforced by Semiawan (2003:571) stating that "Education 
is reciprocal, meaning that the effects of education on the surrounding environment 
are reciprocal". 

In lieu with the background described above, this study: aims to (1) describe the 
need of teachers and students in relation to learning materials in teaching speaking in 
senior high schools; (2) develop a prototype of learning materials; (3) describe the 
development of the learning prototype into learning materials; (4) examine the 
effectiveness of the implementation of thematic learning material using SAVI 
approach to speaking skills of senior high school students; and (5) examine the 
acceptance of the thematic learning materials of speaking skills using SAVI approach 
in senior high schools in accordance with stakeholders’ feedback. 

 
C. Research Methods 

The methode of this study is research and development (R&D). This method 
adopted the adaptation of the procedure proposed by Sugiyono (2008:408-427) and 
Gall et al. (2003:569). 

The topic of this research is thematically develop learning materials of speaking 
skills using SAVI approach. This study did not only arrange and develop the products 
of learning materials, but also led to efforts in directing instructional approach to 
make them ready to use as the products of learning materials to be used by the 
teachers and students. The development of the learning materials product was in the 
form of students’ work book and teacher’s handbook. Based on the need of analysis, 
through the process of field trials, the product was observed, evaluated, discussed 
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with stakeholders, and revised to produce the new learning materials. The product is 
specific, effective, qualified, and different from existing products and in accordance 
with the need of students and teachers, as well as the demands of the prevailing 
curriculum. 

This research was conducted in senior high schools in Sambas Regency, namely 
in1 Sambas state senior high school, 1 Subah state senior high school, 1 Sejangkung 
state senior high school, 1 Tekarang state senior high school, 2 Tebas state senior high 
school, 1 Pemangkat state senior high school, 1 Teluk Keramat state senior high 
school and 1 Galing state senior high school. This research was carried out in the first 
semester, from August to November 2012. 

The stages of this study summarized and simplified from 10 stages proposed by 
Gall et al. (2003:569) into 4 stages, namely: 1) prototype arrangement phase, which 
consisted of: (a) literature reviews, (b) field studies, (c) identification of needs, (d) 
analysis of learning materials, (e) description of the findings, and (f) initial draft 
design (prototype); 2) development stage, which covered: (a) prototype workshop 
with Indonesian teachers, (b) expert judgment, (c) limited testing, (d) evaluation, (e) 
revision, (f) extensive testing, and (g) the product of the new learning materials; 3) 
testing stage, i.e. examining the effectiveness of the new learning materials, compared 
with the old ones that were analyzed quantitatively, and 4) acceptance test phase, 
which included: (a) introducing the new learning materials to users and making 
decisions, (b) conducting the test of acceptance of the new learning materials based on 
stakeholders’ responses using 30 items of the assessment instrument of learning 
materials consisting of 6 components. The figure illustrating the research stages of 
learning materials development can be found in Appendix 1. 

The data source of this study include: (1) learning materials of speaking skills 
that the teachers and grade X senior high school students used in the first semester. 
These learning materials are the primary data sources for the development of the 
learning materials; (2) the data source in the development stage consist of: (a) the 
experts, (b) Indonesian teachers of grade X senior high school in Sambas Regency, 
and (c) grade X senior high school students serving as the research sample; (3) the 
data source in the testing phase is the test results of students’ speaking skills using the 
new learning materials; and (4) the data source in the acceptance-test phase is the 
instrument concerning stakeholders’ responses to the new learning materials. 

The data was collected using the techniques of observation and interviews, as 
well as the data collection instrument. The researchers conducted classroom 
observation in the preliminary study, done until the end of the study. Interviews were 
conducted with experts,indonesian teachers, and representatives of grade X senior 
high school students. So was the assessment instrument of experts, indonesian 
teachers, and grade X senior high school students. Data collection was also done at 
the time when the seminar concerning the new learning materials was held in order to 
reveal responses of the stakeholders to the acceptability of the learning materials by 
distributing questionnaires. 

There are two types of data analysis techniques that this study employs namely 
the qualitative data analysis and the quantitative dataanalysis. Qualitative data 
obtained from observation, interviews, and questionnaires were analyzed 
quantitatively using the analysis of cause and effect, classification, and improvement. 
Meanwhile, quantitative data in the form of pre-test and post-test at the time when the 
test of the effectiveness was performed was done using the analysis of variance using 
Anova One Way. 
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The qualitative data analysis applied the interactive analysis techniques by 
Miles and Huberman (1992:20). The analysis model can be seen in the following 
figure: (data collection, data reduction, data display, conclusion drawing and 
verification) 

Figure: Interactive Analysis Model of Qualitative Data Analysis Technique  
Description: interaction direction (→) and two-way communication (↔). 
Meanwhile, the quantitative data analysis technique used One Way Anova. The 

test requirements of this analysis included: (1) normality test using the technique of 
Liliefors test (Lo) at the significance level of a = 0.05 (Sudjana, 1996: 446-448). 
Based on the criteria used, if Lo <Lt, it can be concluded that the data has a normal 
distribution, and (2) homogeneity test using Bartlett test at the significance level of a 
= 0.05 (Sudjana, 1996: 261-263). In accordance with the testing criteria used, if the 
value of X2-count is less than the value of X2 in the table at the significance level of a 
= 0.05, then the data are homogeneous. 
 
D. Discussion and Results 

The discussion and results of this research are presented in four stages, namely: 
Prototype development stage, which included: (a) literature reviews useful to 

know the theories related to speaking, to compare different models and approaches to 
preparation of learning materials as the theoretical aspects, (b) field study in any 
senior high school located in Sambas Regency as the research setting; (c) 
identification of the needs concerning the learning materials in the point of view of 
the students and the teachers through interviews and questionnaire distribution. It was 
found that several learning materials used by the students and the indonesian teachers 
of grade X in senior high schools in Sambas Regency, i.e. the students’ work book 
and teacher’s handbook, entitled: Fokus, PR, Kreatif, Tuntas, Eksis, and Mitra 
Pustaka; (d) analysis of the learning materials, particularly in language basic 
competence (KD) for speaking skills related to the linguistic aspect; and (e) the 
description of the findings that is the main source underlying the arrangement of the 
learning materials prototype. 

The development stage, which involved developing the prototype into the 
learning materials by following 6 stages, namely,first, organizing a workshop on the 
prototype with Indonesian teachers to get feedback or input from the teachers as the 
prospective users of the learning materials. The teachers suggested that the new 
learning materialsto be produced as teacher’s handbook contained the following 
features: (1) syllabus, (2) lesson plans (RPP), (3) complete material, (4) clear 
assignment guidelines; (5) tasks that train the students to speak directly, as well as (6) 
assessment format and scores. 

Second, expert judgment was conducted using interviews and questionnaires 
distribution to 3 expert lecturers who were experts in Indonesian language 
instructions, especially speaking and educational experts who mastered learning 
approaches and the arrangement of learning materials. The results were in the form of 
improvements and addition related to the teaching and learning material composition, 
spelling, learning steps using SAVI approach and selection of appropriate reading 
materials which suited students' cognitive power. Input from the experts was very 
useful to improve and refine the compiled learning materials so as to make the draft 
ready to be tested in the field. 

Third, the limited testing was conducted in senior high school Negeri 1 Sambas, 
to 35 students of Class X C on 23 July until 25 August 2012. During the testing 
process, some students found several spelling mistakes within the learning materials, 
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such as: ‘dangan’, ‘dsn’, and 'menyimpulan' which should be written as ‘dengan’, 
‘dan’, and ‘menyimpulkan’. Mistakes were also found in the components of 
'linguistics and readability', i.e. in the sheet of “ jam kenalan” (introductory hours) the 
guidelines were less clear (ambiguous). 

Fourth, evaluation was conducted after the limited testing completed. 
Evaluation activities using interviews with teachers and 2 student representatives tried 
to determine their response to the learning materials used. Both the teachers and the 
students delivered suggestions concerning the needs to include examples of 'portfolios 
display' and 'steps to create portfolios'. 

Fifth, revisions were made based on the corrections results, comments, 
feedback, and evaluation made by the teachers and the students. The improvement of 
learning materials was also derived from observation results and field findings 
obtained in the implementation of the teaching and learning process. The new 
learning materials that had been revised were used in the extensive testing. 

Sixth, extensive testing was conducted on 3 September until 29 October 2012. 
This trial was administered in 6 schools, namely: (1) 1 Sambas state senior high 
school; (2) 1 Tekarang state senior high school; (3) 1 Teluk Keramat state senior high 
school; (4) 2 Tebas state senior high school; (5) 1 Sejangkung state senior high 
school; and (6) 1 Pemangkat state senior high school. In the extensive testing, there 
were no significant obstacles found. After conducting the extensive testing, interviews 
with teachers and 2 student representatives were carried out concerning their 
responses to the learning materials that they recently used. The teachers and students 
gave their suggestions for using illustrations or images that supported the themes or 
the materials. The illustration or images used should be close to the students, such as 
pictures of students and the environment around Sambas. Based on the suggestions 
from both the teachers and the students, improvements were made and the products 
of new learning materials were produced and its effectiveness was ready to test. 

The phase of the effectiveness test was conducted on 3 September until 29 
October 2012. This test of effectiveness was carried out in 7 schools, i.e. 6 schools 
serving as a control which used the old version of the learning materials and 1 school 
serving as experiment which used the new version of the learning materials. The 
schools serving as the control group were: (1) 1 Subah state senior high school (Mitra 
Pustaka); (2) 2 Tebas state senior high school (Fokus); (3) 1 Pemangkat state senior 
high school (Tuntas); (4) 1 Sejangkung state senior high school (Kreatif); (5) 1 
Tekarang state senior high school (Eksis) and (6) 1 Galing state senior high school 1 
(PR). The only school serving as the experimental group was 1 Sambas state senior 
high school. 

The test on the effectiveness of the learning materials in accordance with the 
performance of speaking skills included: pronunciation, grammar, vocabulary, 
fluency, comprehension, and expression. The construction development of the 
variable “test of effectiveness” in assessing the performance of speaking skills 
consisted of: 

First, pronunciation testing (pronunciation), which included: vowel and 
consonant pronunciation, stresses, pauses, and intonation. Pronunciation plays an 
important role since mistakes in pronouncing a word or phrase may lead to: (1) 
miscommunication and conflict among the interlocutors; (2) boredom, (3) less 
attractive situation, (4) something funny, and (5) situations that distract listeners. In 
addition, conformity among pressure, pause, and intonation constitutes a great 
attraction for speaking. The instrument in the form of the pronunciation test was 
conducted orally, by observing the way the students produced utterances when they 
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were recounting their experiences based on the portfolio display that had been 
prepared. 

Second, grammar testing done in this study refers to the theory by Wilkins 
(1987: 83-97) that the mastery of grammar should be tailored to the learners’ social 
context and relevant with the minimal communication requirements (minimum-
adequate grammar). In accordance with this view, it can be interpreted that the 
development of grammar should suit senior high school students’ communication 
pattern. It should be in line either with the experiences and the themes of the issues 
discussed or the report on the discussions made in the portfolio display. 

Third, in relation to the vocabulary testing (vocabulary), vocabulary in this 
study is related to choices of words (diction) used according to the needs of the 
students. Based on the concept of minimum requirements (minimum-adequate 
vocabulary) by Wilkins (1987:97-98), the developed vocabulary consists of words 
that are appropriate to the minimal needs of students. In this case, the students use 
appropriate vocabulary or diction when they are telling about their experiences in 
discussions and responding to the questions raised. The vocabulary that they use 
should be clear, precise, and easy to understand, according to the type and the 
function of the vocabulary. The vocabulary should be appropriate to the theme of the 
issue reported. 

Fourth, fluency testing was done based on the ease, smoothness, speed, and 
accuracy at the time the students use Indonesian to tell stories and respond to 
questions from the teacher or other students. The development of these components is 
necessary, considering that it only takes a short time for the other interlocutors to 
understand the object of the conversation. Pronunciation accuracy and speaking rate 
greatly affect the smoothness in communicating using Indonesian. 

Fifth, it is related to listening-comprehension testing. The elements of listening 
comprehension should be developed through conditioning in order to facilitate 
speaking fluency. The comprehension related to the conversational content delivered 
should be relevant to the theme of the issue discussed. It is delivered systematically in 
accordance with the discussion reports made in the portfolio display. Comprehension 
belongs to a complicated component of speaking skills, in addition to involving the 
mastery of four aspects of language (vocabulary, grammar, pronunciation, and 
fluency), it also involves interlocutors’ socio-cultural knowledge and knowledge 
about language. In this study, the aspects of comprehension were developed by 
listening to the students’ conversations when they were introducing themselves, 
having discussions, and telling stories. The test was done by observing the stories they 
told in front of the class and observing the responses that the students gave to answer 
the questions from the examiner and the other students. 

Sixth, it deals with the test of expressiveness. Expression given when speaking 
has something to do with the movement of body organs and the expression that come 
with the conversation. It is supported by a reasonable, calm, and not rigid attitude 
while staring directly to the other interlocutors. Speaking effectively involves not only 
the words used but it is also supported by the facial expressions, posture, and gestures. 
Improper or excessive facial expressions, posture, and gestures will interfere with the 
effectiveness of the conversation. 

The test of effectiveness conducted by the teachers and researchers was no 
longer related to the ways the learning materials should be delivered. This test was 
conducted to test the effectiveness of the new learning materials, compared with the 
old ones by analyzing them quantitatively. Before the instructions began, the pre-test 
was conducted, while the post-test was given after the teaching and learning activities 
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ended. The scores gained from the pre-test and the post-test then were analyzed using 
One-Way Anova initiated from the requirements of the tests of normality and 
homogeneity. The test results indicated that the new learning materials were more 
effective than the old ones. 

The phase of the acceptance test, it was carried out in order to: (1) introduce 
the new learning materials to the users and to the decision makers, (2) to obtain input 
and feedback from stakeholders concerning the new learning materials based on 6 
components. The six components are obtained after summarizing some opinions, 
namely: Ellis (1997:36-42) which suggests that the retrospective evaluation of 
learning materials is done using a kind of action research. Ellis distinguishes 
predictive evaluation (which learning materials to be used) from retrospective 
evaluation (the learning materials that have been used). The evaluation type used to 
examine the effectiveness of learning materials can be analyzed using the opinions of 
the respondents, textbook evaluation using experiment, textbook analysis, and 
readability test. 

Furthermore, Tomlinson (1998:193) mentions two aspects in evaluating 
learning materials, namely: publication, it is related to aspects of the complete 
physical appearance of the learning materials, and design, it is associated with the 
principles underlying the construction of the learning materials. 

 According to Hutchinson and Waters (1994:98) the steps to assess learning 
materials  are based on both the objective analysis (analysis of the learning materials  
used or assessed currently) and the subjective analysis (analysis of the realization of 
the intended criteria) which includes five components, namely: (1) students, (2) goals, 
(3) content of the materials, (4) methodology, and (5) other supporting provisions 
(regarding price, cost of printing, procurement, etc.). These five components are 
analyzed as follows: (1) the existence of the students (age, sex, nationality, study 
specifications, roles, educational background, and interest); (2) the material according 
to the learning objectives and the needs of the users; (3) learning methods which 
facilitate the achievement of the learning objectives and improve learning outcomes; 
and (4) the learning materials can be obtained easily. 

Cunningsworth (1995:134-135) proposes 11 lists of requirements (checklist) to 
evaluate learning materials, namely: (1) the conformity between the materials and the 
analysis results of students’ needs; (2) the purpose of performance and content 
specifications; (3) the conformity between the materials and the needs of the students 
and credibility of the materials; (4) the chart of the core language relates to the area of 
the subject under discussion; (5) the students are equipped with the skills and 
strategies to apply the language in situations pertaining to the profession; (6) there is a 
balance between the subject matters and the specific language components, i.e. 
grammar, vocabulary, discourse structure and language skills and strategies; (7) the 
preparation of the materials considers the relationship between the teacher and his/her 
students; (8) the materials are quite flexible; (9) the students can study the materials 
on their own; (10) skill-based and task-based activities presented in the materials tend 
to include activities existing in the real world; and (11) learning outcomes are used to 
assess students’ performance. 

According to the book Pedoman Pengembangan Bahan Ajar  (Guidelines to 
Develop Learning materials) by Depdiknas (Ministry of Education) (2008:29), the 
components of material evaluation include: the feasibility of the content, language 
aspects, presentation, and graphing. The same things can also be found in the book 
entitled Standar Penilaian Buku Pelajaran Bahasa Indonesia (Standard Assessment 
of Indonesian-Language Textbook) by Depdiknas (Ministry of Education) (2003:2) 
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stating that aspects of the learning materials  of Indonesia that are assessed are: the 
feasibility of the content, presentation, language and readability, and graphics. 

In lieu with several opinions above and in accordance with the needs of the 
research, the evaluation of learning materials in this study includes six components, 
namely: (1) the feasibility of the content with the curriculum, (2) themes, (3) 
presentation / methodology, (4) language and readability, (5) graphics, and (6) 
practical considerations. These six components are developed into the following 
indicators: 

First, the feasibility of the content of the learning materials with the curriculum 
include: (1) the suitability of the materials content  with SK (Standard of 
Competence), KD (Basic Competence) and KTSP (School-Based Curriculum), (2) the 
content of learning materials is specific, clear, accurate, and consistent with the facts, 
(3) the materials of speaking skills are developed thematically and integrated into the 
teaching and learning process, (4) the learning materials are in accordance with the 
moral and social values, (5) the learning materials are useful to broaden the students’ 
knowledge, (6) the content of the learning materials  helps improve students’ 
engagement in learning and helps teachers deliver the materials, and (7) the learning 
materials are flexible.  

Second, in relation to the themes, the indicators include: (1) the presentation of 
the themes for the learning materials that are close to the student, interesting and in 
accordance with the needs, the abilities, the reasoning ability, and the characteristics 
of the students, (2) the themes for the learning materials can attract students’ interest, 
are relevant to the surrounding environment around the students.; (3) the reading texts 
that the learning materials contain are appropriate to the themes and contexts of the 
learning situation, and (4) the themes can encourage students’ attitude of giving 
sympathy and empathy. 

Third, the language and the readability include: (1) the clarity of the 
presentation of the learning materials (vocabulary, sentences, paragraphs, and 
discourses), (2) readability, (3) conformity with the Enhanced Indonesian Spelling 
System (EYD), and (4) the use of communicative and effective language. 

Fourth, the material presentation or the methodology covers: the clarity of 
learning objectives to be achieved according to SK and KD in KTSP, (2) the materials 
are presented coherently, systematically, and completely, (3) the presentation of the 
materials and exercises are appropriate to the learning objectives, (4) the approaches 
used help motivate the students to speak, (5) learning activities develop the students' 
reasoning ability, (6) the learning activities encourage the students to speak, (7) both 
the quality and quantity of the exercises reflect the content of the materials, (8) the 
approaches foster the students' activities and creativity, and (9 ) the learning outcomes 
reflect the students’ speaking performance. 

Fifth, graphing includes: (1) using the font, letter size, spacing, (2) layout, and 
(3) illustrations, images, photographs, and view designs. 

Sixth, practical considerations include: (1) the learning materials are saved in 
CDs, (2) the price of the book is affordable and easy to obtain, and (3) the book can 
be used in a long period of time. 

Those six components are developed using the instrument of 30 items with the 
statement form of 1 = Strongly Disagree, 2 = Disagree, 3 = Undecided, 4 = Agree, 5 = 
Strongly Agree. The instrument is also completed with one free expression. Based on 
the results of the material acceptance test concerning stakeholders’ responses (25 
respondents), it is suggested that: (1) the feasibility of the content with the curriculum 
is 79%, (2) the themes are 76.27% (3) the language and readability are 76.20% (4) the 
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presentation of the materials is 77.87% (5) the graphing is 78.13 (6) the practical 
considerations are 76.27. The average value of the components is 77.29% and 
therefore the thematic learning materials of speaking skills using SAVI approaches is 
considered good and worthy used as learning materials. 

 
E. Conclusions and Recommendations 

Based on the discussion and the research findings that have been presented 
previously, it can be concluded that: 1) teachers and students are in badly need of 
speaking learning materials discussing themes of the various problems that occur 
around the students that train the students to speak directly to improve their speaking 
skills; 2) the preparation of the teaching and learning material prototype is based on: 
(a) the literature reviews, (b) field studies, (c) identification of needs, (d) analysis of 
learning materials , and (e) the description of the findings, and 3) the development of 
the teaching and learning material prototype is done using two different activities; (a) 
the results of the prototype workshop with Indonesian teachers demanding the 
learning materials to contain: syllabus, lesson plans, complete materials, clear task 
instructions, materials training the students to speak, and the assessment and score 
format, (b) expert judgment that helps improve and refine the learning materials 
compiled, (c) limited testing, (d) evaluation, (e) revision for extensive testing, and (f) 
the produced product of the new learning materials, 4) the testing of thematic learning 
materials of speaking skills using SAVI approaches through research and 
development is considered effective in improving speaking skills of senior high 
school students in Sambas Regency, and 5) the testing of material acceptance 
obtained from stakeholders’ responses generates the results of the average percentage 
of the six components by 77.29%, and therefore it can be concluded that the 
acceptance of the new learning materials is considered good. 

Based on the above conclusions, suggestions are given to: First, Indonesian 
teachers in senior high schools in order that they can use the learning materials that 
had been designed to help improve students' speaking skills because the materials 
have proven effective and acceptable. Second, book authors in order that they apply 
SAVI approached in the books they arrange so as to make the teaching and learning 
process more interesting and meaningful. Third, language learning researchers in 
order that they (a) develop speaking skills more creatively and innovatively; (b) 
develop and find various and interesting strategies, approaches and models that can be 
implemented in speaking instructions, and (c) develop research on the other language 
skills consisting of 4 aspects (listening, speaking, reading, and writing). Fourth, 
suggestions are also addressed to policy makers, i.e. the Regency Government of 
Sambas, in order that they: (a) recommend these learning materials that have been 
developed to be used in senior high school students of Sambas Regency, (b) provide 
budget for the distribution of the learning materials, (c) provide with the facilities and 
the infrastructure necessary for the teachers to develop the learning materials, (d) 
carry out various activities in the attempt to increase professional teachers, and (e) 
prioritize resolution of any problem related to 'environment' and 'humanity' in order to 
avoid conflicts and reduce trafficking. 
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