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The Right to Education Act, 2009 provides for inclusion of children from disadvantaged 
and weaker sections in private unaided schools. 25% reservations in private unaided 
schools is an attempt to reduce class-based disparities prevalent in the education system 
and foster greater inclusion. The major objective of the present study is to know the 
socio-economic challenges faced by the economically weaker sections in availing the 25 
per cent reservation guaranteed by the Right to Education Act, 2009.The study also aims 
to know the myriad barriers to inclusion faced by parents and children in their dealing 
with private schools both academically and culturally. The present study is exploratory 
and has been designed to collect information both qualitative and quantitative. In-depth 
interviews, group discussions and observation technique were used for data collection. 
This study, based on interaction with parents of children belonging to economically 
weaker sections in Kalyanpuri and Trilokpuri, Delhi , reveals that  aspirations of social 
mobility among the deprived classes through private-school education has largely 
increased over the years. However schooling still remains a domain of contestation 
wherein separate spaces are marked out for different classes as despite the mandate 
private schools insulate their boundaries from marginalized communities. The study also 
shows how entry within the school is not a guarantee to equality of educational 
opportunity, rather everyday negotiations in child’s world at home and in school foster 
greater inequality and discrimination. It is hoped that the ideas raised in this research 
paper will prove helpful in addressing the challenges posed to inclusion I private schools 
and will help policy makers and school authorities aware about the perspective and 
challenges faced by the weaker sections.  

KEYWORDS:  Economically Weaker Sections, Private Schools, Parents, Reservations, 
Inclusion. 

INTRODUCTION 

Section 12(1)(c) of the Right of Children to Free and Compulsory Education Act, 2009 
(henceforth RTE Act) provides for inclusion of children from disadvantaged and weaker 
sections in private unaided schools by requiring them to reserve 25% of their seats for 
such children at Grade 1 or pre-primary level. Children admitted under the RTE Act in 
such schools are entitled to receive free education, with the government offering to 
reimburse schools an amount equivalent to the government’s own annual per-child 
expenditure. The manner in which such admissions should occur and the nature of such 
inclusion has been determined by the rules framed by state governments. 

25% reservations in private unaided schools is an attempt to reduce class-based 
disparities prevalent in the education system. The act legally requires private schools to 
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admit students belonging to economically weaker sections in order to foster greater 
inclusion and bridge the gaps emerging as a result of differential kinds of cultural capital 
acquired by students in private and government school. Although it is an attempt towards 
ensuring equality of educational opportunities to students of different sections, the act has 
been protested against by parents, teachers and school authorities’ as a violation of rights 
of private schools to function independently. Moreover stereo-types based on caste and 
class becomes further impediments in implementation of the act wherein elite private 
schools insulate their boundaries from clientele belonging to marginalized communities. 

Economically Weaker Section and Education 

“Weaker Section is that group of people of the society who live below the poverty line” 
(Chalam, 1988). The people of weaker Section cannot take the minimum required Caloric 
intake and they have also the minimum of clothing, shelter, medical and educational 
facilities that a person needs. This section is also politically weak in the sense that they 
are excluded from the political process of the country at all levels- village, block state or 
national. They do not have the legal and organizational resources to fight for their rights. 

India is a diverse country with people belonging to different caste, class and ethnic 
origins. Not only differences in terms of diversity but also inequalities based on income 
and opportunities are deeply entrenched within the society. Historically weaker sections 
and children from the marginalized communities were deprived of formal education. The 
caste-system prevalent in India set many restrictions on lower castes and women in 
relation to acquiring knowledge. Studies reveal how these inequalities continue to persist 
in society and are further strengthened by the education system. 

According to Deshpande (1984) children belonging to parents who are wage earners 
without a steady source of income face discrimination in schools. The home environment 
is not congenial for studies because of limited facilities. Children of the weaker sections 
neither received the help of other children, nor enjoyed their company. Parents had 
favorable attitude towards school and education, as they did not want their children to 
take up their occupations. Though they could not provide academic help, they were eager 
to extend cooperation and encouragement in their children’s education. Teachers felt 
average intelligence, poor comprehension, limited experience and low educational levels 
among children belonging to economically weaker sections is due to poverty. Laureau 
(1987) shows how social class differences enable middle class children to construct 
cultural capital which enables them towards better school success than their working 
class peers. Chandra et al (1994) shows a large number of Harijan boys in her study 
expressed a desire to have opportunity for better employment followed by improvement 
in socio-economic status, more land and better agricultural facilities and more facilities 
for higher education. It was found that the main obstacle in the way of educational 
pursuits of Harijan students was lack of money, followed by want of employment, wants 
of education and wants of basic necessities. Anjali (1995) points that lack of money, 
capital and training are major obstacles towards Dalit student’s educational and 
occupational progress. 

According to Lott (2001) there exists a middle class bias in the word and actions of 
individual teachers and barriers exist for low income parents in interacting with the 
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schools. Low income parents as compared to middle class parents receive less warm 
welcomes in their children’s schools, their suggestion are less respected and attended to 
and they are less able to influence the education of their children. The parents reported 
receiving only formal written communication from the schools which are highly 
impersonal and cannot be comprehended adequately. Low income students are often 
aware about their teacher’s attitude and their subordinate position in school. Parents often 
feel they have little control over their children’s fate. Parents on the other hand motivated 
their children to work cooperatively with the schools. Laureau (2002) points that working 
class and middle class children do not share the same sense of entitlement or advantages 
with regard to what schools expect of them.   Mallica (2005) conducted an exploratory 
study of the impact of Supreme Court’s judgment followed by Delhi government’s 
notification of reservation of 20-25 per cent seats and free ship to children of 
economically disadvantaged classes by recognized private unaided schools in Delhi. She 
shows the reluctance of private schools in bearing the additional cost of schooling for 
these children and also showed a hidden bias against the children of the poor. According 
to her the EWS parents are forced to incur hidden costs (for schools uniform, books, 
private tuition, transport etc.) despite the provision of free ship. EWS parents face 
difficulties while issuing of income certificates as the concerned officials refuse to 
process the certificates on the grounds that low incomes were deliberately being 
misquoted. Principles from the schools reported that children from the slum area are 
“criminals” and they use “abusing language”. BPL parents on the other hand seemed well 
aware of the advantages of education in private school and they are ready to suffer 
hardships to enable their children achieve quality education. Private schools were 
preferred as they taught English as this would help in getting “good” jobs. Baird (2009) 
studied the ways in which parental preference predominantly influenced education 
enrolment. According to him parents in India feel government schools are inefficient 
wherein students scoreless and teachers are ineffective. On the other hand status 
indicators of private schools such as being able to tell one’s peers that “my child goes to 
private school” are highly valued by parents. School curriculum and language of 
instruction also impact parent’s preference. Many families choose private schools 
because they are English medium which guarantees a competitive advantage and ensures 
a middle class job for their children. Parents feel buildings, toilet facilities, desks and 
classroom are inappropriate in government school. The study shows that many Muslim 
parents choose private schools for religious reasons. 

Conditions of poverty and lack of parental education often become road blocks toward 
inclusion of children belonging to economically weaker sections. As first generation 
learners due to poor economic conditions do not get the required support at home and are 
unable to participate adequately in school activities and events, it becomes further 
difficult to bridge the gap between the home and the school. EWS children thus remain 
doubly deprived of learning. 

OBJECTIVES 

• To know the socio-economic backgrounds of the respondents who go for 25 per 
cent reservations guaranteed by the Right to Education Act, 2009. 
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• To know the factors responsible for preference of private-school education by the 
respondents. 

• To know the socio-cultural and economic challenges faced by respondents during 
admissions to private schools. 

• To know the socio-cultural and economic barriers faced by respondents after 
admission to private schools. 

FIELD OF THE STUDY   

The data of the study is in the form of interactions with EWS parents of children of the 
school going age group living in Trilokpuri and Kalyanpuri. This is a neighborhood of 
Delhi. Trilokpuri, a slum resettlement colony set up in 1975 across the river Yamuna 
houses people displaced during demolition of slum clusters since 1950. Trilokpuri, with a 
majority Dalit population, is a reserved constituency. With a population of over 1.5 lakh, 
Blocks 1 to 36 in Trilokpuri make up the majority of the constituency, this includes parts 
of Kalyanpuri. Each block contains 500 houses, several of which are one-room tenements 
lined on either side of narrow alleyways. Residents of Trilokpuri have also witnessed 
several communal riots in the recent past. 

 Kalyanpuri is one of the Villages in East Delhi Tehsil in Delhi State. Kalyanpuri is 
located 6.6 km distance from its Tehsil Main Town East Delhi. General living conditions 
in the area are as dismal. The area is characterized by sub-standard housing, squalor, lack 
of security and development. People are mal-nourished with health, hygiene and 
educational indicators falling below average. As individuals and community they lack 
bargaining power to access their rights and benefits. Prevalence of common sicknesses, 
disability, social evils like alcoholism, drug abuse etc. is a common feature of such living 
condition. Lack of literacy, lack of skills and unemployment aggravate their condition.  

The residents of these colonies have wide ranging occupations such as petty shopkeeping, 
business, domestic service, low-level government employment, rickshaw-pulling, 
scooter-driving, peddling and artisanry. In normal times, there seems to be a good amount 
of intermingling and friendly feeling between neighbours of different communities, even 
among those who speak different languages. Thus, today, the social composition of these 
colonies provides a rich mixture. For instance, one finds north Indians and south Indians, 
Hindus, Christians and Muslims living side by side in a typical settlement colony. These 
colonies are also homes to a large number of migrants who have given up their traditional 
occupations and switched over to occupations like porters at railway stations and also 
work as mechanics, carpenters and construction workers. Some of them live in illegally 
constructed huts in open spaces which are meant to be parks. 

Colonies of Trilokpuri and Kalyanpuri are interesting places for research as the social 
composition of these colonies provides a rich mixture of families of different religious 
and linguistic backgrounds many of whom live below the poverty line and are desirous of 
upward mobility through education. The colonies are good examples of neighbourhoods 
that are straddling between two words: rural and urban. As these localities remain at the 
social and economic fringe of Delhi surrounded by more developed colonies like Mayur 
Vihar and Patparganj, these localities are storehouses of aspirations related to civic, 
economic, infrastructural and educational development.  
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METHODOLOGY 

In order to find means of access to families belonging to economically weaker sections 
living in Trilokpuri and Kalyanpuri, the researcher contacted an NGO working for access 
to education among the marginalized groups. In order to familiarize with the community 
the researcher went for walks during mornings and afternoons along with one of the 
volunteers working for the NGO who was also mother of children studying in private 
schools recently admitted under the EWS reservations guaranteed by RTE Act. She 
introduced the researcher to members of the community and helped her to collect 
information related to the socio-economic status of the groups. 

After gaining initial access to the field the researcher went for walks alone sometimes in 
the morning and at other times in the evenings and at times twice a day. To familiarize 
with the parents and interact with them for the study the researcher often participated in 
everyday discussions taking place among women in the locality during afternoons after 
completing their chores at home. The purpose was to find a place, other than homes 
where the researcher could freely interact with parents about the daily challenges one 
faced in their everyday lives. The informal nature of interactions that took place within 
the communities helped the researcher gain insights into the everyday lives of the 
members. They often discussed matters related to finances, lack of civic amenities, fears 
related to communal tension, problems related to schooling of their children and 
aspirations for the future. The familiarity with the families grew in less than a month. 
After that the researcher collected information about their families by independently 
visiting each household which had children of the school going age group. The researcher 
finally decided 60 families located in different parts of the area became the sample of the 
study. The sample thus consisted of 30 families who wanted to get their children enrolled 
in private unaided schools and 30 families who already had their children enrolled in 
private schools under reservations guaranteed to economically weaker sections under the 
RTE Act, 2009. 

All the families chosen for the study lived below the poverty line whose annual income 
was less the 1 lakh per annum. They lived in joint families where men were wage earners 
working in the informal sector and women took care of the household, except two in 
which both the parents worked. All the parents had completed their elementary education, 
except one mother who never went to school and eight fathers who completed their 
secondary and senior secondary education. 

The present study is exploratory and has been designed to collect information both 
qualitative and quantitative. In-depth interviews, group discussions and observation 
technique were used for data collection.  I used a self-developed interview schedule for 
data collection wherein questions related to socio-cultural status, occupation, family 
income, awareness about 25% reservation, problems faced during admissions and issuing 
of relevant documents, day to day financial and academic problems related to schooling, 
views on the already existing government scheme for schooling of the poor and 
government school system, discrimination faced during admissions and after the child 
was admitted, the nature of parent’s interaction with the school community, their 
aspirations for the future and expectations from the existing governments were some the 
questions which were directly asked. The answers were recorded in an informal 
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conversational form which was further transcribed for analysis. The researcher also took 
field noted interpreting them each day and went back to respondents personally or spoke 
with them on the telephone wherein doubts emerged related to the study. 

DATA ANALYSIS 

For the present study data is analyzed in two parts: 

 Part A: deals with profile of the EWS parents. 

Part B: deals with analysis of the responses of the selected sample. 

MAJOR FINDINGS OF THE STUDY AND DISCUSSIONS 

Analysis of Part A – profile of the EWS parents has been developed on the following 
aspects: 

60 families were selected from Trilokpuri and Kalyanpuri out of which (I) 30 families 
belong to EWS parents whose children are admitted under the quota (ii) 30 families 
belong to EWS parents whose children are not admitted  

 Table 1: Educational level of parents 

S.NO           LEVEL                         RESPONSE 

        NO.              % 

    1 Primary F 15 25 

M 20 33 

2 Upper 

Primary 

F 24 38 

M 19 31 

3 SECONDARY 

+ ABOVE 

F 18 33 

M - - 

4 ILLITERATE F 3 3 

M 21 35 

 

The educational level of EWS parents is quiet low.  35 per cent mothers and 3 per cent 
fathers are illiterate. 25 per cent fathers and 33 per cent mothers had primary education. 
38 per cent fathers and 31 per cent mother had upper primary education and 33 per cent 
fathers and none of the mothers had education up to the secondary level and above. 

Education, economic condition and social status are inter linked and jointly affect the 
educational achievement of the child. This necessitates an explanation of factors like 
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parental education. Parental education is crucial for education of children. It has been 
found that parents earn better and encourage their children for education. In a broad sense 
parental education is considered an important dimension for their child’s education. 

As the mother is primarily responsible for bringing up children, the education of mother 
is very important from the perspective of children’s education. The educational status of 
mother of the sampled parents is very pathetic. 

The above data speaks loudly of the educational backwardness of the mothers as 35 per 
cent of them are illiterate. 

 Table 2: Occupation of fathers 

S NO. OCCUPATION RESPONSE 

NO. PARENT 

1 DRIVER 15 25 

2 DAILY 
WAGES 

13 21 

3 SALESMAN 22 36 

4 OTHERS 10 16 

The above data reveals that all men go out for work to earn their livelihood either as 
drivers ( 25 per cent ), daily wagers ( 21 per cent), salesman (36 per cent ) others ( 16 
percent ) and thus remain away from home during the day. 

 Table 3: Occupation of the mothers  

S.NO OCCUPATION RESPONSE 

NO. % 

1 HOUSEHOLD 

SERVANT  

7 11 

2 HOUSEWIFE 53 88 

The above data shows that most of the mothers stay at home (88 percent). Only a few 
mothers go out for work to earn their livelihood as household servants (11 percent) and 
stay away from home during the day. 
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Table 4: Religion 

S NO. RELIGION NO. % 

1 HINDU 42 70 

2 MUSLIM 13 21 

3 OTHERS 5 8 

 

Table shows that the inhabitants of the selected sample belong to two major religious 
groups: Hindus and Muslims with the domination of Hindus. Of the sampled families 70 
percent were Hindus and 21 per cent were Muslims and 8 percent were others. 

 Table 5: Family income  

S NO. RANGE NO. % 

1 2500-3000 5 8.3 

2 3001-3500 6 10 

3 3501-4000 14 23.3 

4 4501-5000 20 43 

5 5001-6000 15 25 

The income level of parents can be categorized into five classes- 8 percent of the families 
fall in 2500-3000 income group, 10 percent families fall in Rs 3001-3500 income groups, 
23 percent families fall in Rs 3501-4000 income groups, 43 percent families fall in 4501-
5000 income group and 25 per cent families fall in 5001-6000 income groups. 

TABLE 6 : Total number of children who are availing/ Want to avail of the EWS 
reservations. 

S NO. CHILDREN NO. % 

1 BOYS 57 77 

2 GIRLS 17 22 

 TOTAL 74  
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The above table shows that out of the total 74 students who are availing/ want to avail the 
EWS quota 77 percent are boys and only 22 percent are girls. 

One can infer that in the population of EWS children parents seem to be more interested 
in getting their boys enrolled to private schools than their girls. As private schooling is 
expensive, parents prefer their boys rather than girls to avail of the opportunity. 

Analysis of Part B – The problems faced by students of economically weaker sections 
have been identified from the responses of EWS parents (all mothers and most fathers) 
obtained through interview. The responses of the selected sample have been thematically 
analyzed.  

Admissions under EWS Quota: Supreme Court has directed all the recognized unaided 
schools to admit students from the economically weaker sections from 2009. But schools 
seem reluctant to admit children from the deprived sections. Almost all the parents in the 
study found the process of admissions extremely difficult as schools were reluctant to 
entertain them due to their social status. One of the respondent stated that school officials 
said: ‘TRILOKPURI KE BACCHE CHOR HAI AUR GALI DETE HAI’ (children from 
Trilokpuri are thieves and use abusive language). Parents expressed concern over the 
negative attitude of the schools for children from poor families. Some of the respondents 
stated, ‘KYOKI HUM CHOTE GHARON SE AATE HAIN PRIVATE SCHOOL MEIN 
HAMARE LIYE DAKHILA KARWANA BAHUT MUSHKIL HAI’( as we come from 
deprived households , it is difficult for us to get our children admitted to private 
schools).Parents internalized their inferior status and felt disillusioned by the admission 
process.  

 Most of the families found it extremely difficult to arrange for documents that were 
being demanded by the school. Often parents complained about bribes being asked by 
visiting officials for preparation of documents relevant for the education of their wards.   

As the parents are totally unaware about the admission procedures they find it almost 
impossible to navigate through the system. Moreover the parents pointed that the schools 
have not set up adequate systems to resolve the problems and doubts that parents are 
experiencing related to their ward’s admissions. 

 Private versus Government Schools: Almost all the parents in the sample stated that 
they wanted admission in private schools for their wards as studying in private schools 
would ensure a better future to them. All of them complained about the inadequacy of 
government schools and lack of infrastructure, toilets, clean drinking water and 
indifferent attitude of teachers towards teaching and learning. Parents stated that studying 
in private schools made their wards more undisciplined. Some of the respondents stated, 
‘BADE SCHOOL MEIN BACCHE AMEER AUR PADE LIKHE GHARO SE AATE 
HAI. UNKE SAATH REH KAR HAMARE BACCHE UNKE JAISE BANN 
PAYENGE’ (private schools admit children from well-off sections, studying with them 
even our children will become similar). The respondents preferred the medium of 
instruction to be English which is the norm in Private schools. Most of the respondents 
believed that English education would help their children fetch better jobs. 
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Parents whose children are admitted under the EWS quota were extremely happy with 
their decision of admitting their wards in private schools. Some of the respondents stated, 
‘PRIVATE SCHOOL MEIN BACCHE UTHNA BETHNA SEEKH JAATE HAIN’ 
(children in private schools are cultured and well mannered). Learning the mannerisms 
and cultural dispositions of the middle classes was taken as a mark of upward mobility 
which they too aspired for their families. 

 Most of the parents spoke about a moment of pride associated with private-school 
education and were hopeful of the opportunities that were likely to come through 
schooling. 

Financial Burden: Most of the respondents complained about the additional financial 
burden that they incurred due to enrolment of their wards in private schools. Although 
RTE provides that EWS students will receive education free of cost, this provision only 
covers the tuition fees. All parents complained of the ‘hidden costs’ of schooling in the 
form of money taken for activities, summer workshops, picnics and annual days and 
sports days. One of the respondents stated, ‘MUZHE BAHUT DUKH HUA JAB MEIN 
APNE LADKE KO SCHOOL PICNIC KE LIYE NAHI BHEJ PAYI. 500 RUPYE 
KAHA SE LATI’ (I was very upset as I could not afford 500 rupees for my son’s picnic). 

Parents also spoke about everyday challenges that they faced as children often demanded 
more and more to match up to their well off peers. Some of the respondents stated that, 
‘HAME APNE BACHE KI TIFFIN KA SAMAN LENE MAYUR VIHA R JANA 
PADTA HAI.TRILOKPURI KI CHEEZEIN BACCHO KO PASAND NAHI AATI’ (we 
have to fetch lunch-items from Mayur Vihar for our children as shops in Trilokpuri are 
not good enough).  

Some parents spoke about experiencing immense pressure due to the financial burden 
created by schooling and feeling helpless due to not being able to provide the same 
experiences to their children as other students in private schools have. One of the 
respondents stated , ‘ JANMASHTAMI KE FUNCTION KE LIYE RADHA KI DRESS 
KHARIDNE KE LIYE PAISE NAHI THE TOH MERI BETI EKBAAR BOLNE PAR 
HI SAMAZH GAYI.LAGTA HAI KI WAQT SE PEHLE HI BADI HO GAYI HAI’ ( I 
could not afford a dress for my daughter during the Janmashtami celebrations at schools. 
However my daughter understood my problem, it seems she is growing up before she 
should). 

Parents expressed grief over the fact that at times they felt extremely helpless as they 
were unable to provide adequately for schooling of their children and hence their children 
often experienced a lack as they felt that they were not as good as others. Interestingly 
some of the women in the sample stated that they often borrowed money from their 
friends and neighbors to fulfill the requirements of their children. Parents also stated that 
due to financial constraints they would prefer sending their son to private school and 
daughter to a government school.   

Academic Challenges:  Most of the parents expressed their inability to help their 
children in regular academic tasks. Some parents stated that although they initially tried 
to help their children but later gave up as they felt that what they knew was inadequate 
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for guiding their wards. Parents also stated that their children often complained about not 
being able to follow classroom instructions in English. Some of the respondents stated, 
‘HAMARE BACCHE KO SCHOOL MEIN SAMAZH NAHI AATA’ (our children do 
not understand what is taught in classes). Most of the parents therefore relied on tuition 
centers running in the area where the children spent considerable amount of time after 
returning from school. However parents stated that teachers in schools offered to help but 
were unable to do so due to lack of time. 

Almost all parents desired English education for their children. Some parents therefore 
chose unrecognized private schools functioning in their locality which although lacked 
basic facilities but taught in English unlike the government schools. 

Home-School Relationship: It was found that parents belonging to EWS rarely attended 
PTM’s and other school events and activities as they felt shy of interacting with other 
members of the school community. Some of the respondents stated, ‘HUM UNSE BAAT 
NAHI KARTE KYOKI HAME DARR LAGTA HAI KI WHO KYA SOC HENGE’ (we 
do not talk to parents from well-off sections as we feel nervous about what they think of 
us). EWS parents hesitated to talk to parents of well-off children as they felt inferior due 
to their economic status and command over English. 

Parents also stated that their interaction with the school principal with limited. No 
Orientation programme was held for EWS parents. Mechanisms for counseling and 
additional help or support were inadequate to resolve the academic problems and 
problems of inclusion of the child within the school community. It was found that 
economically weaker students face difficulty in making friends in their class and face 
difficulty in getting help from their classmates. Parents stated that their children only 
mixed with other students of the EWS category and true inclusion meant very less in 
actual practice. 

Expectations from the Government: Parents wanted the government to increase the 
member of seats allotted so that all the children from economically weaker sections could 
avail of the existing facilities. Parents wanted more transparency in the admission 
procedure. According to them most of them were denied admission of their wards as RTE 
Act states that schools need to function within 1 km radius of the residence whereas very 
few private schools exist or are likely to be set up so close to a resettlement colony. 
Parents also stated that more financial assistance should be provided by the government 
so that children are not denied participation in activities, trips and workshops. 

Aspirations for the Future: All parents felt that a reservation for student belonging to 
EWS is a welcome step as private schooling will ensure quality education to their wards. 
Parents felt happy that good schooling will ensure goods job for their children. Some 
respondents stated, ‘HUM CHAHTE HAI HAMARE BACCHE ANGREZI SEEKH 
KAR SARKARI NAUKRI LE SAKE’ (we want our children to learn English in order to 
get government jobs).  

 Though teaching their children in private schools created financial burden but parents 
were willing to bear all expenditures and hardship to ensure a better future to their wards. 
Most of the parents stated that they wanted their children to get government jobs and not 
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face the insecurity inherent in jobs related to the informal sector. Some parents however 
stated that due to repeated failures in getting their child admitted in a reputed private 
school, they felt that it was better to enroll their children in unrecognized private schools 
functioning in the area. These schools were considered better than government schools as 
English is given importance as a medium of instruction, the teachers seriously took 
classes and the fee charged is relatively lesser than recognized private schools. 

IMPLICATIONS AND CONCLUSION:  

The government needs to strictly direct all private unaided schools to grant minimum 
25% free ship quota which should include tuition fees, PTA or any other funds, charges 
of any kind related to teaching learning of children from the economically weaker 
sections of the society . The government has to take up measures to ensure that all the 
economically weaker section of the society can access this scheme of free ship. The 
government must facilitate the development of counseling networks which would provide 
greater awareness about reservation benefits and disseminate information about 
admission procedures. Policy maker should necessitate the setting up of adequate 
counseling for EWS parents and students within schools which would ensure better 
integration, sustenance and inclusion of the weaker section. 

 Although private schools often claim that they should be independently allowed to take 
decisions regarding matters related to admissions and management, but arguably it should 
not be so for institutions committed to public purpose by law. As a large number of 
people aspire for private school education for their children, this should be the central 
concern of advocates of a just and stable society. In a society where educational 
opportunities are tied to class-based privileges, presently there is a constant attempt to 
devalue the effort put in by parents and children of the economically weaker sections.   
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