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 To young children, going to school means growing up, and because they want to 
grow up and have the independence that being grown-up brings, they look forward 
eagerly to going to school. When the time comes for them to begin school, their 
eagerness may change to fear. They may dread leaving the security of the home to enter 
the unknown world of school. Going to school calls for many adjustments, as they will 
face new people, new surroundings and new patterns of behavior. A child’s poor 
adjustment to school can have long-lasting effects, which can be prevented with efforts of 
parents and teachers. There are a number of ways in which young children can get 
experience in making adjustments that will lessen the adjustment problems they face 
when beginning school and making the transition from home to school a much happier 
experience. 
 
KEYWORDS:  transition, adjustment, parents, teachers 
 
INTRODUCTION: 

Transition is a process of adapting to change. Starting school is an important time 
for young children, their families, and educators. It has been described as "one of the 
major challenges children have to face in their early childhood years" (Victorian 
Department of School Education, 1992, p. 44), "a big step for all children and their 
families" (New South Wales Department of School Education, 1997, p. 8), and "a key life 
cycle transition both in and outside school" (Pianta & Cox, 1999, p. xvii). Pianta and 
Kraft-Sayre (1999, p. 47) suggest that the transition to school "sets the tone and direction 
of a child's school career," while Christensen (1998) notes that transition to school has 
been described in the literature as a rite of passage associated with increased status and as 
a turning point in a child's life. These descriptions highlight the potential significance of a 
child's transition to school. In Kagan's (1999) words, starting school is a "big deal." It is 
clearly a key experience not only for the children starting school but also for educators—
both in schools and in prior-to-school settings—and for their families. Bailey (1999, p. 
xv) summarizes the importance of this experience in the following way: 

Kindergarten is a context in which children make important conclusions about 
school as a place where they want to be and about themselves as learner’s vis-à-vis 
schools. If no other objectives are accomplished, it is essential that the transition to 
school occur in such a way that children and families have a positive view of the school 
and that children have a feeling of perceived competence as learners.  

Abstract 
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Considering the context of the transition to school enables us to reflect upon the 
changes within that context over time and the implications of these changes. For 
example, as home and school contexts come together, the relationship between early 
childhood educators and parents is highlighted. Some forms of relationships seem 
particularly conducive to children experiencing success at school, and others do not 
(Birch & Ladd, 1997).  

Some researchers have emphasized on issues such as an individual child's 
perceived readiness for school, the role of screening procedures for children about to start 
school, and the importance of bilingual programs. Whereas Parents and early childhood 
educators have emphasized the importance of children adjusting socially to the school 
environment. While parents and early childhood educators generally agreed that social 
adjustment was the most important factor in a child's transition to school, they 
emphasized different aspects of social adjustment. For early childhood educators, social 
adjustment involved children being able to operate as part of a large group, through 
sharing the teacher's attention, demonstrating independence as required, and being able to 
follow directions. Parents emphasized the importance of their children adjusting to other 
adults in an unfamiliar setting, through aspects such as being able to separate easily from 
the parent and join the teacher in class, and being able to interact and respond 
appropriately with nonfamilial adults. Parents may also be concerned about the two-way 
nature of that interaction. A common question asked by parents is "Will the teacher like 
my child?" On one hand, parents are keen for their child to adjust to school and to "fit in" 
to the classroom. On the other hand, they feel anxious that someone would appreciate the 
"specialness" of their child, and that someone would come to know and appreciate their 
child in a positive and responsive way (Dockett & Perry, 1999a). 
 

Transition programs may include an orientation time but tend to be longer term 
and more geared to the individual needs of children and families than orientation 
programs. Transition programs can be of indeterminate length, depending on a particular 
child or parent's needs. They recognize that starting school is a time of transition for all 
involved: children, families, and educators. Transition programs may be planned and 
implemented by a team of people representing all those involved in the change. (Dockett 
& Perry, 2001). 
 
Objectives of the Study: 

1. To understand that transition is a process of adapting to change 
2. To study the various aspects important for a child’s transition to school 
3. To establish positive relationships between the children, parents, and educators as 

a key features of the transition to school 
4. To help children learn to trust other adults and children 
5. To help children to make a smooth transition between home and school 

 
Methodology:  
 This research paper is prepared on the basis of secondary sources of data such as 
books, online journals and websites.  This secondary data has been compiled to meet the 
objectives of the research paper.  
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Role of Parents: 
Before children are three years old they are likely to be upset if there is any 

change in their routine activities. After that, however, children actually welcome changes. 
This then is when children are ready to learn to make adjustments to new people and new 
situations. Parents who are aware of this can make use of children’s “readiness”. They 
can gradually introduce people to new people and situations. Children will find the new 
experiences stimulating and enjoyable, not frightening. This will help cushion the shock 
that so often happens when children go to school for the first time. 

Three kisses on each other's nose; waving from the window, saying good-bye can 
be less stressful when parents and children create their own rituals. (A parent may think 
it's better to leave while her child is not looking. Gently explain that letting your child 
know you are leaving and that you will return is important in building trust.)  

Much of the research literature supports the development of positive relationships 
between the child, parents and educators as a key feature of the transition to school 
(Brooker 2008; Dockett & Perry, 2006; Dockett, Perry, Campbell, Hard, Kearney & 
Taffe, 2007; Peters, 2003a, 2004; Margetts, 2003b). In fact, Pianta et al. (1999) described 
transitions as a “process of relationship formation”. Sometimes these relationships are 
easily forged, at other times they are fraught with difficulty. The relationships may be 
most important when they are most difficult to construct or sustain (Brooker, 2002). 

 
Role of Teachers: 

For children, their friendships with others have been shown to be central to their 
experience of school (Belcher, 2006; Dockett & Perry, 2005; Margetts, 2007, 2008; 
O’Kane, 2007; Peters, 2004; 2003). Teachers can be proactive in supporting the 
development of children’s friendships, by providing opportunities in early childhood 
services for children going to the same school to develop familiar playmates (Margetts, 
2007) and assisting families with children going to the same school to connect with each 
other (Dockett & Perry, 2006; Peters, 2004). Once at school, teachers can provide support 
in the way they group children, create opportunities for families to meet and form 
relationships, and provide time and activities to assist children in developing and 
maintaining friendships (Dockett & Perry, 2007). Teachers should also be alert to the 
subtle ways in which they influence how a child is perceived by peers (Peters, 2003; 
Rietveld, 2008), and avoid positioning children in the classroom in ways that are 
detrimental to the development of friendships. For example, Rietveld (2008) described 
how a teacher may position a child as not being an integral member of the class, whilst 
according a superior position to other children, and she contrasts this with evidence of a 
more inclusive approach. 

Teachers can also take steps to support children’s confidence and communication, 
along with social skills such as listening to others, cooperation, taking responsibility for 
their actions, and avoiding hurting others (Berne, 2003; Margetts, 2003; O’Kane, 2007) 
which may enhance their social acceptance. Teachers in Moore’s (2001) in his study used 
a range of strategies to support children’s friendships such as teaching games children 
could play together, establishing a meeting place during playground breaks so children 
didn’t lose each other, helping children find someone to play with and reading books 
about friendships. The Health and Physical Education learning area in the New Zealand 
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school curriculum (Ministry of Education, 2007a) contains goals regarding relationships 
with other people and contribution to healthy communities and environments that are 
directly relevant, and could be a feature of the new entrant programme.  

Personal qualities of teachers: 

There are clearly a huge number of strategies that early childhood and school 
teachers could implement to support children’s transition to school. However, the 
strategies alone will not effect change unless teachers are willing to be proactive in 
exploring barriers to successful transitions, rather than accepting the status quo when 
things aren’t working. This applies to pedagogy too. Chapman et al. (2004) critiqued 
reading interventions that offered more of the same when children weren’t successful, 
rather than trying a different approach. Teachers are likely to be successful in supporting 
transitions if they adapt their practices in response to difficulties that children experience, 
instead of locating problems, when they occur, in the child (Stephen & Cope, 2003). 

A positive teacher attitude is likely to be a vital aspect of this process (Ministry of 
Education, 2008). A review of practices by Bohan-Baker and Little (2004) concluded that 
the degree to which families are involved in their child’s educational experiences appears 
to be based on the attitudes of teachers toward that involvement. In turn, teachers’ 
attitudes and behaviors can be strongly influenced by the attitudes of their supervisors. 
Teacher attitudes can be especially important when children have special educational 
needs. Parents rated the attitude of the teacher as the most important factor in their child’s 
transition (Kemp, 2003), and appreciate teacher enthusiasm and confidence (Wilson-
Burns, 2009).  

Opportunities for positive interactions in the classroom: 

However, it is important to remember that social skills are not just features of a 
child but also influenced by context. This was evident in the experiences of the boys in 
Rietveld’s (2008) study where children showed different social skills in different 
contexts. Even an intensive 13-week intervention programme, designed to enhance 
children’s social and emotional development in order to prepare them for the school 
playground, led to the conclusion that lunchtime routines should be addressed as well 
because, despite the programme, lunchtimes proved upsetting for some children (Smith, 
2002).  Ensuring environments are supportive and nurturing is therefore likely to be a key 
feature to implement (Carr & Peters, 2005; Simpson & Callaghan, 2005) alongside any 
efforts to support children’s development of particular skills to enhance friendships. In 
addition, early childhood portfolios may provide a resource that supports positive 
interactions to happen in the school classroom (Hartley et al., 2009), and having 
resources available to play with may facilitate entry into social groups, especially for 
children who do not share the dominant language of the school setting (Peters, 2004). 

Providing opportunities for play:                                                                                              
Some aspects of play can act as valuable priming events for school (Hartley et al., 2009), 
and Brostrom(2005) wrote about the possibilities of play to be a transitory activity, which 
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helps the children involved to be active, rather than passive learners. Fabian and Denham 
(2006) devoted a whole chapter to exploring how play can support transitions, including 
addressing social and cognitive challenges. Play has also been used to familiarize 
children with aspects of their new role. Mayo (2005) described how providing resources 
such as school uniforms, school bags and pretend lunches for dramatic play allowed 
children to explore their feelings about the change of role from kindergarten child to 
school child, and support them in coping with this. Dockett and Perry (2006) also 
recommend providing props for socio-dramatic play about school, and for teachers to 
prompt ‘what if games’ to work through possible problems and strategies.  

 Play at school has been found to be especially valuable for bilingual children who 
used home language in their socio-dramatic play, gradually inserting English words and 
experimenting with language. Through such play and ‘playful talk’ the extraordinary 
flexibility of some emergent bilingual children was evident (Gregory, 2005). Similarly, 
Lange and Thomson (2006) cited a range of literature supporting the value of creative 
and narrative play in enhancing vocabulary and problem solving ability in children with 
special needs.  

Role of School: 

 Strong Connections between Home and School Can Help Ease Children’s 
Transition into School. To ensure continuity, it is important that schools help create 
connections that support children and families during the transition to school. There are a 
wide range of strategies evident in the research literature that support children and their 
families in gaining information, learning to ‘do school’ and supporting a sense of 
belonging in the new context. These include: 

• visits; 
• welcome DVDs; 
• books about their school; 
• general picture books about starting school; 
• social stories; 
• school display board; 
• transition pamphlets; 
• websites 

 Schulting, Malone and Dodge (2005) found that parental involvement in a range 
of transition practices organized by the schools (home visits by teachers, family visits to 
school, orientation session, etc.) had a modest positive effect on students’ academic 
achievement and on parent-initiated school involvement during the kindergarten year. 
While teachers in both early childhood and school settings can support children’s 
transition to school by providing both children and their families with relevant 
information.  

Visits  
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 Having opportunities to visit the school prior to starting is widely documented as 
a helpful strategy (e.g., Dockett & Perry, 2004b; Fabian, 2002; Hartley et al., 2009; 
Margetts, 2003a; Peters, 2004). Children who have experienced the school through 
repeated contact of visits are more likely to hold realistic expectations about school 
(Dockett & Perry, 2004b). The opportunity for parents to visit as well as children is 
important. Where parents were prevented from visiting the school they felt disempowered 
and unable to help their child (Peters, 2004).Fabian (2002) also suggested that ‘virtual 
visits’ might be included, where websites or CD-ROMs could allow children and their 
families to take virtual tours of school and ‘meet’ the teachers prior to visiting. 

Welcome DVD 

 Similar to Fabian’s (2002) idea of a virtual online tour, children at Mangere 
Bridge School made a DVD about their school, which was then shared with new children 
and families. The DVD documented features of the school context and key members of 
staff. It was filmed and narrated by children. The feedback from those families that 
utilized the DVD as a preparation tool for school was positive. Families felt they had 
more idea of who was who at school, and more familiarity with the school environment. 
Children were able to identify their teacher and know the teacher’s name and their 
classroom number more confidently after viewing the DVD. It did require updating 
though, to keep track of staff changes (Hartley et al., 2009). 

 The strategies listed above focus largely on families and children gaining 
information about school. However, supporting children’s transitions involves a more 
reciprocal sharing of information, allowing teachers to gain insights from families and the 
children that will help them to support individual children. Home visits may be part of 
this process (Fabian, 2002). 

Tips for helping parents in the Child’s Transition from Home to School 

• Be enthusiastic about the upcoming change. If you are excited and confident, your 
child will be, too. 

• Prepare yourself. Take note of how your child reacts to separation. If possible, 
visit the new setting together. Introduce your child to the new teacher or early 
childhood professional in advance.  

• Give your child opportunities to leave you and spend fun times with other adults 
and children.  

• Talk about school in positive ways.  
• Provide opportunities for play with other children, and encourage your child to 

share her things with other children while playing. 
• Encourage children to co operate with family members, whether in household 

tasks or in playing games. 
• Help your child to curb unsocial behavior patterns and replace them with behavior 

that will lead to social acceptance. 
• Give your child opportunities to play with items like scissors, crayons, pencils, 

markers, paint and paper.   
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• Read books to your child and talk about the pictures and the story.  
• Encourage your child’s independence by letting him follow simple directions and 

by letting him do tasks on his own.  
• Take your child to visit the school. Playing on the playground, touring the 

building, and finding the bathrooms are helpful activities at this time.  
• Ask your child what she thinks school will be like. You may learn that your child 

understands what to expect, if you find that she has unrealistic fears or 
misunderstandings, Listen and talk about school to put forth a realistic picture. 

• Put aside extra time, particularly on the first day of school, for chatting and 
communing together. But remember not to prolong the goodbye. If your child 
whines or clings, staying will only make it harder. 

• Always say goodbye to your child. Be firm but friendly about separating. Never 
ridicule a child for crying. Instead, make supportive statements like, "It's hard to 
say goodbye."    

• Expect your child’s transition to be successful.  
• Remember the adjustment will take time.   
• Your positive outlook can help your child; let her know you are confident in her 

ability to do well.  

How teachers or early childhood professionals can help: 

• Make sure activities are developmentally appropriate for children. Activities that 
are interesting, challenging, and doable will help children feel comfortable in their 
new setting.  

• Make an effort to get to know each individual child as quickly as possible. Parents 
can provide information about children's likes, dislikes, and special interests.  

• Welcome suggestions from families, particularly those of children with special 
needs. Parents can offer specific suggestions they have found useful for their child 
and advice on classroom setup and modifications.  

• Hold an orientation for children and parents. Small groups encourage children to 
get to know each other.  

• Show children around the new school or program, introducing them to other 
adults who are there to help them become acclimated.  

• Create partnerships between preschools and elementary schools in the 
community. Focus meetings on sharing ideas and concerns.  

• Set up an area for photos of parents and family members that children may "visit" 
throughout the day. Also, include items that reflect the cultural experiences of the 
children to help promote a sense of mutual respect and understanding. Children, 
just like adults, need time to adjust to new people and situations. 

Experience helps to ease transitions but change can still be stressful. Patience and 
understanding on the part of parents, caregivers, and teachers help children learn how 
to approach new situations with confidence—a skill that helps them make successful 
transitions throughout their lives. 

Source: National Association for the Education of Young Children 
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(Ramey & Ramey, 1994) have pointed the a few benefits of facilitating transition: 

� Children will like school and look forward to going to school. 
� Children will show interest and steady growth in academic skills. 
� Parents will become actively involved in their children’s education. 

CONCLUSION: 

 For some children, the transition from home to school will be their first 
experience away from their parents. They are learning how to function in a social setting 
among peers, where turns have to be taken and sharing is a must. Whereas for parents, it 
is a time of great pride, and perhaps great anxiety. They may ask themselves if their child 
is ready for school, and if they will bond with teachers and peers. It could also be the first 
time they place their child in another adult's care. There must be assurances that the new 
adult/ teacher will meet the physical, social, emotional, and academic needs of their child. 
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