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Conflict is inevitable in any organization. It occurs because individuals have different 
perceptions (Rue &Byarrs, 1992 &Sagimo, 2002). It appears in a variety of forms and 
grows from simple to complex, from non-violent to violent depending on the gravity. The 
impetus of this research is to study the types of conflicts in secondary schools in Kenya. 
Conflicts can be functional and dysfunctional at the same. It is therefore a responsibility 
of management in different organizations to work towards controlling conflicts to a level 
they are functional. The study used a descriptive design, a questionnaire was used to 
collect data and 250 student representatives from sampled schools was used. The analysis 
indicated that task, interest, process as well as relationship based conflicts were prevalent 
in schools in Kenya. 
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Introduction 

Conflict is inevitable in any organization. It occurs because individuals have different 
perceptions (Rue &Byarrs, 1992 &Sagimo, 2002). It appears in a variety of forms and 
grows from simple to complex, from non-violent to violent depending on the gravity. 
(Ageng’a& Simatwa, 2011). Indeed, incidents of violence, many of which come about as 
a result of unresolved conflicts, and which usually affect the youth, are said to be on the 
increase (Van Tongeren, 2000). It was to address this problem that the United Nations, 
for example declared the year 2000 as the International Year for the Culture of Peace. It 
was hoped, among other things, that through the efforts of communities across the globe, 
peace would prevail. 

Effective administration of Kenyan secondary school system, to a large extent, depends 
on a cordial and cooperate working relationship among principals, teachers, proprietors, 
and students. The harmonious working relationship, mutual implementation of decisions, 
and peaceful academic environment will be jeopardized, if the school and members of the 
school community are often in conflict (Abanyam, 2001). Silver (1983), notes that the 
tone, ambience or atmosphere of a school is the reciprocal effect of the teachers’ behavior 
pattern and the principal’s behavior pattern as a leader. An effective classroom 
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environment for teaching and learning can be created by the teacher for maximizing the 
dedicated time for instruction and learning.  

Conflict may involve individual or group disagreements, struggles, disputes, quarrels, or 
even physical fighting and wars. It ranges from work issues of responsibility, power, 
authority, and ethics to interpersonal matters like misunderstandings, difference of 
opinion and poor communication between two persons. Conflict can be harmful to 
employee satisfaction and job performance if it becomes excessive and unmanageable.  
 
Conflict rampantly occurs at school. Principals have experienced many problems of 
school administration such as financial problem, school climate and school facilities. 
Conflict management also is a part of school administration problem. Conflict happens 
whenever and wherever in school hence the principal’s decision making can influence 
everyone and control the situation to get better or worse. Unresolved conflicts can lead to 
job dissatisfaction, high absenteeism and turnover, prolonged disruption of activities, and 
lack of concerted effort by organization members. Conflict is an expression of hostility, 
antagonism and is misunderstanding between the staff members (Gebretensay Tesfay 
,2002). 
Conflicts in Schools 
Due to diverse and varied definitions of conflict, attitudes towards it and images of its 
role are also varied. Conflict in schools takes different forms; for example teachers seem 
reluctant to obey the principals, they do not seem to follow rules or accept extra work, 
they do not easily get along with their principals. Principals too adopt an authoritative 
approach, for example they pressurize teachers for an uninterrupted working of the 
school activities. It, therefore, becomes common that conflict between teachers and the 
school principal occur frequently at any time in the school (Carter McNamara, 2010). In 
institutions, conflict occurs between various individuals because of their frequent 
interaction with each other. Conflict is an expression of hostility, antagonism and 
misunderstanding between the staff members ( David and Roger 1996). Conflict is 
inevitable and often good, for example, good teams always go through a "form, storm, 
norm and perform" period. Getting the most out of diversity means often-contradictory 
values, perspectives and opinions. Conflict is often needed as it helps to raise and address 
problems, energizes work to be on the most appropriate issues, helps people "be real", for 
example, it motivates them to participate and to learn how to recognize and benefit from 
their differences. 
Conflicts can be classified into three categories which include classification on the basis 
of antecedent, levels of relationships and basis of relationship, task and process. 

Justification of the study 

Conflicts have been a major problem in secondary schools in Kenya for decades. The 
conflicts range from non-violent to violent conflicts. Conflicts occur between the 
different groups in the schools. These conflicts have had adverse effects on the teaching 
and the learning process in secondary schools. They result in wastage of resources as well 
as time. At times it has led to the loss, trauma and financial strain to the parents who have 
to pay for the reconstruction of school property when it is destroyed during strikes. Many 
explanations have been advanced for the causes of these conflicts and the government too 
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has come with measures to deal with the wave of dysfunctional conflicts in schools. 
However, there is no much improvement on making the schools a safe environment to be 
in. Despite the government’s efforts to unearth causes of school conflicts and contain 
them, their very nature has been dramatically changing for the worse (Republic of Kenya, 
2001).It is for this reason the investigator would like to study conflicts in Kenya from the 
perspective of the students’ Representatives. 

Statement of the Problem 

To determine the perspective of students’ leaders on conflicts in secondary schools 
in Kenya  

Objective 

To determine the perspective of students’ leaders  on conflicts in Secondary Schools in 
Kenya  

Methodology 

The descriptive research design was used. A questionnaire constructed and standardized 
by the author was used to collect data.  A sample of 250 student’ representatives was 
used from sampled schools in the country. Simple stratified random sampling was used. 

Results and Discussions 

SlNo  Conflicts Agree% Neutral% Disagree% 
1. There are no guidelines to improve and maintain the 

culture of academic excellence 
51.8 8.1 40.1 

2. Appropriate mechanism to inculcate  discipline is 
lacking  

71.5 3.2 25.3 

3. Failure by administration  to embrace new methods of 
doing things 

72.9 0.6 26.5 

4. No involvement of students in issues that concern 
them 

72.4 5.0 22.6 

5. Lack of implementation of suggestions made during 
Dormitory meetings  

71.8 1.8 26.5 

6. No attention is given to preparation of meals for 
students 

56.5 8.2 35.3 

7. No cooperation among students in sharing  text books  55.3 2.5 42.2 
8.  Parents  are obligated to furnish games and sports  55.9 3.1 41.0 
9. There is suspicion that the administration misuses 

school funds 
68.2 1.0 30 

10.  Consideration is not given to provide recreational 
facilities for  students 

70.0 0.6 29.4 

11. There is reluctance by students to  finish assignments  47.1 0.6 52.4 
12. There is negligence of rules  and regulations by 

students  
53.5 2.5 46.0 

13. Students are distracted by other activities during preps 74.6 3.0 22.4 
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14. Lack of punctuality among teachers  in attending 
lessons is justified  

55.9 4.0 44.1 

15.  learning and teaching  time is compromised by the 
time taken during staff meetings 

72.4 5.2 22.4 

16. Teachers do  insult students  80.0 1.8 18.2 
17. Teachers ridicule students  73.5 2.0 24.5 
18. Teachers humiliate students  65.4 4.4 30.6 
19. Students are not aggressive towards teachers  76.5 3.0 20.5 
20. Students disobey teachers 69.4 0.6 30.0 
From the table above,51.8% indicate that there are no guidelines to improve and maintain 
the culture of academic excellence while 40.1% disagreed and 8.1% were impartial. 
71.5% specify that appropriate mechanism to inculcate discipline among students is 
lacking while25.3% are of contrary opinion and 3.2% were neutral. While 72.9% 
acknowledge that the administration uses outdated methods of leadership, 26.5 
%disagreed and 0.6% was neutral. Similarly72.4% indicates that administration does not 
involve students in issues that concern them while 22.6% disagreed and 5.0% was 
unbiased.71.8% show that there is lack of implementation of suggestions made during 
dormitory meetings while26.4% disagreed and 1.8% was impartial. From the analysis it 
can be observed conflicts relating to the task were quite prevalent in secondary schools in 
Kenya. 

56.5% indicate that no attention is given to the preparation of meals for students but 
35.3% disagree while 8.2% was impartial. 55.3% specify that students do not cooperate 
in sharing textbooks while 42.2% disagree and 2.5% was impartial.55.9% reported that 
parents are obligated to furnish games and sports while 41.0% are of contrary opinion 
and 3.1 % was neutralWhile 68.2% perceive that there is suspicion that the administration 
misuses school funds, 30% differ and 1.0% was unbiased70.6% indicate that no 
consideration is given to the provision of recreation facilities of students while 29.4% 
disagree and 0.6% was neutral.  It is observable that conflicted related to sharing scarce 
resources is rampant. 

Concerning students being distracted by other activities during preps74.6% agreed while 
22.4% disagreed and 3.0% was unbiased. While 72.4% indicate that learning and 
teaching time is compromised by the time taken during staff meetings 22.4% disagreed 
while 5.2% was neutral. 52.4% reported that students are reluctant to finish assignments 
while47.1% differed and 0.6% was unbiased. Similarly 52.9% indicated that there is 
negligence of rules and regulations by students but 47.1% disagreed and 2.5% were 
impartial. 55.9% show that teachers are not punctual in attending lessons whereas 44.1% 
indicate otherwise and 4.0% was neutral. The results indicate that process conflicts are 
also dominant in secondary schools in Kenya.  

As far as teachers insulting students is concerned 80% agreed while 18.2% differed and 
1.8% was of neutral opinion.73.5% indicate teachers ridicule students while 24.5% 
disagree and 2.0% was impartial.While 65.4% specify that teachers humiliate students, 
30.6% while 4.4% was neutral 76.5% indicate that students are aggressive towards 
teachers while 20.5% state otherwise and 3.0% was neutral.69.4% indicate that students 
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disobey teachers but 30% disagree and 0.6% was impartial. The analysis is indicative that 
relationship conflicts are prevalent in secondary schools in Kenya. 

Conclusion  

Different types of conflicts are prevailing in secondary schools in Kenya ranging from 
task related conflicts, interest, process and relationship based. The conflicts are prevalent 
and this translates to negative effects to the learning and teaching process.  

Recommendations 

1. The management cadre need to go through training in conflict resolution so that 
they can be able to detect the early warning of conflicts before they turn out to be 
destructive  

2. The management should embrace dialogue so that the students as well as teachers 
can freely express their opinion without fear of victimization 

3. Teachers need to practice professionalism while dealing with students to prevent 
relationship based conflicts from prevailing  

4. Students need to be accountable and responsible for  their actions  
5. Management of schools need to pay attentions to the living conditions of the 

students in the schools especially the boarding schools  
6. Students need to be taught on conflict resolution so that they can equally be useful 

in the resolution of conflicts among themselves. 
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