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Present study was undertaken to investigate the relationship of Academic Resilience with 
Self Efficacy and Peer Pressure. The study was conducted on 200 Government School 
Students of Rural areas of Ludhiana district of Punjab, India studying in 10+1 and 10+2 
(Social Science category).  Academic Resilience Scale by Kaur and Singh (2016), Self-
efficacy Scale by Mathur and Bhatnagar (2012), and Peer Pressure Scale by Saini and 
Singh (2010) were used to collect data. The results of the study revealed significant 
positive relationship between Academic Resilience and Self Efficacy but significant 
negative relationship was found between Academic Resilience and Peer Pressure. The 
conjoint prediction of Academic Resilience by Self Efficacy and Peer Pressure was found 
significantly more as compared to their separate predictions. 

KEYWORDS: Academic resilience, Self Efficacy, Peer Pressure, Government School 
Students. 
 
Introduction 

                   There is competition is every sphere of life. Adolescent students face academic 
and social challenges every day in classrooms, academic institutions, homes, and 
communities. These stressful events and conditions place pupils at risk of doing poorly 
and ultimately dropping out of school. But, there are a number of students who are able to 
overcome personal adversity and dire circumstances, such as low socio-economic status, 
inadequate resources and fragmented services to succeed academically. Research 
indicates a need to investigate the role of both intrapersonal and interpersonal factors in 
predicting academic success in dire circumstances (Gizir & Aydin, 2009; Morales, 2008). 
Intrapersonal factors occur within the individual, whereas Interpersonal factors are 
environmental factors that occur between people and their environment (Kaur & Singh, 
2017). 

                    This study aims to explore the factors that contribute to Academic Resilience in 
at-risk adolescents. Specially, the study will investigate how intrapersonal (self-efficacy) 
and interpersonal (Peer Pressure) factors relate to Academic Resilience among 
Government schools students. The study will be conducted on Government schools 
students studying in rural areas of Ludhiana district of Punjab. 
Academic Resilience 
 In the academic context, it is defined as the “the heightened likelihood of success 
in school and other life accomplishments despite environmental adversities brought about 
by early traits, conditions, and experiences” (Wang, Haertal, & Wahlberg, 1994). 

Abstract 
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According to Rak and Patterson (1996) academically resilient child demonstrates an 
active, flexible problem-solving approach, the ability to gain positive attention from 
others, an optimistic view of his/her experiences and of life in general, the ability to be 
autonomous, a tendency to seek novel experiences, and a proactive perspective. 

According to Alva (1991) Academically resilient students are those ‘who sustain 
high levels of achievement motivation and performance despite the presence of stressful 
events and conditions that place them at risk of doing poorly in school and ultimately 
dropping out of school. According to Martin and Marsh (2006) Academic Resilience is 
relevant to all students because at some point all students may experience some level of 
poor performance, adversity, challenge, or pressure. According to Morales (2008) 
Academic Resilience is the study of high educational achievement despite the presence of 
risk factors that normally portend low academic performance. Academic Resilience can 
be understood as the process and results that are part of the life story of an individual who 
has been academically successful despite obstacles that prevent the majority of others 
with the same background from succeeding. Durham (2009) stated that there are several 
factors that could place people at risk and call for them to be resilient in order to succeed. 
If the traits or factors that create resilience can be identified, these traits may be 
developed or those factors altered in those individuals that are not so resilient. Fallon 
(2010) defined Academic Resilience as students’ ability to deal effectively with setbacks, 
challenges, and pressure in the school setting over time.  

Based on this body of research on Academic Resilience, the major areas of 
research in the current study are intrapersonal protective factor including self-efficacy 
and interpersonal factor peer-pressure.  
Self Efficacy 
 The term Self Efficacy was first coined around forty years ago by Bandura 
(1997). Since Bandura published his seminal paper, “Self Efficacy: toward unifying 
theory of behavioural change,’’ in 1977 the subject has become the most studied topic in 
psychology.   
            Bandura (1986) defined Self Efficacy as “people’s judgement of their capabilities 
to organize and execute courses of action required to attain designated types of 
performance. It is not concerned with the skills one has but with judgement of what one 
can do with whatever skills one possesses”. According to Zimmerman, Bandura and 
Martinez-Pons (1992), “Self Efficacy influence several aspects of performance that are 
important to learning in the terms of the efforts put forth and the persistence in 
accomplishing a task.” According to Wenzel (1993) “Self Efficacy has been found to be 
intimately associated with capacity to change one’s situation and has been used as a 
predictor of behavior usually job seeking behaviour.”Betz and Colleagues (1996) defined 
Self Efficacy as the confidence to engage in educational and vocational activities within 
each of the six themes Realistic (constructing, repairing, using tools), Investigating 
(researching, solving abstract problems), Artistic (composing, creating, writing), Social 
(teaching, helping, serving), Enterprising (selling, managing, persuading) commonly 
referred to as a RIASEC model. 

Schunk (1994) defined self-efficacy as “a dynamic set of beliefs that are linked to 
particular performance domains and activities.” Self-efficacy expectations influence the 
initiation of specific behavior and the maintenance of behavior in response to barriers and 
difficulties. According to Bandura (1997) Self-efficacy is one of the concepts under 
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social learning theory of Bandura which postulates that human achievement depends 
largely on interactions between one’s behaviors, personal factor (e.g. thoughts, beliefs), 
and environmental conditions. Eysenck (2000) defined self-efficacy as, “an individual’s 
assessment of his or her ability to cope with given situations.’’ Close and Solberg (2007) 
further investigated self-efficacy and autonomous motivation in association with 
achievement, distress, and retention on low-income Latino youth and found that students’ 
who reported higher self-efficacy beliefs reported less distress and reported higher levels 
of achievement. Hodges (2008) defined that “Self Efficacy is specific to the context of a 
situation.” Carroll, Houghton, Wood, Gordon and Bower (2009) explored how self-
efficacy and academic achievement mediated the effects of academic aspirations and 
delinquency.  Using the CPSE scale to assess self-efficacy of 935 students, aged 11-18 
years, they found that academic self-efficacy had a strong, direct relationship to academic 
achievement. 
Peer Pressure 
 Peer Pressure is commonly associated with episodes of adolescence risk taking 
(such as delinquent drug abuse, sexual behaviours, and reckless driving) because these 
activities commonly occur in the company of peers. Peer Pressure can also have positive 
effects when youth are pressured by their peer toward positive behaviour such as 
volunteering for charity or excelling in academies. 
 According to Merriam-Webster's Collegiate Dictionary (2005), Peer Pressure is 
a feeling that you must do the same things as other people of your age and social group in 
order to be liked or respected by them. Peer Pressure is the strong influence of a group, 
on other members of the group to behave as everyone else does. Peer groups provide a 
variety of positive experiences for adolescents. According to Illustrated Oxford 
Dictionary (2008), Peer Pressure means, “Influence from members of one’s peer group”. 
According to Longman Dictionary of Contemporary English (2009) Peer Pressure is, “a 
strong feeling that one must do to the same things as other people of his age if he want 
them to like him”. Hirst (2013) suggested some implications of negative Peer Pressure as 
victimization and bullying, anti-social behaviour, substance/alcohol misuse and smoking, 
poor educational outcomes, crime and gang culture, suicide and self-harm over-
sexualization and teenage pregnancy etc. Behmani, Sakshi, Kumar, Nehra, and Kumar 
(2014) in a study suggested that Peer Pressure plays a vital role in the lives and social 
adjustment of adolescents as it is a time of experimentation with new identities, attitudes 
and experiences. Peer relations are largely considered as playing an important role in the 
lives of adolescents worldwide as they begin to develop more intimate relationships. Peer 
Pressure is a part of every adolescent’s life, and although positive Peer Pressure has its 
benefits, negative pressure can be one of the most difficult parts of growing up for some 
adolescents. Peer Pressure is one of the reasons that make adolescents at much greater 
risk than adults for starting to involve in bad habits. Hence, peers have a more powerful 
influence on adolescents as compared to that of other relationships. 
 Peer Pressure has been called a hall-mark of adolescents’ experience. Peer 
conformity in young people is most pronounced with respect to style, taste, appearance, 
ideology and values. For a teenager, trying to be fit in and be accepted is a big goal and 
they will often go to extremes to be liked and popular among their peers.  

 Thus, Peer Pressure is the influence of a social group on an individual. Peer 
groups are usually cliques of friends who are about the same age. Peer group and parents 
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play an important role in individual’s life. So, parental encouragement and right Peer 
Pressure must be there to guide and help the child and to help him to adjust well in the 
society. 

Emergence of the problem 
Most of the studies on resilience in relation to self-efficacy have been conducted 

in countries other than India (Pastorelli, Caprara, Barbaranelli, Rola, Rozsa, & Bandura, 
2001; Borman & Overman, 2004; Martin & Mash, 2006; Brody & Baum, 2007; Speight, 
2009; Taylor & Reyes, 2012; Keye & Pidgeon, 2013; Sturtevant, 2014; Raihiet al, 2015). 
It can be concluded on the basis of review of these that resilience has relation with self-
efficacy (Brody & Baum, 2007; Speight, 2009; Keye & Pidgeon, 2013; and Sturtevant, 
2014). Taylor and Reyes (2012) on the other hand found weak correlation between 
resilience and self-efficacy.  
 Most of the studies on resilience in relation to Peer Pressure have also been 
conducted in countries other than India (Gizir & Aydin, 2009; Jain, Buka, Subramanian, 
& Molnar, 2013; Tutu, 2013; Hirst, 2013; Chepkoech, 2014), one study by Zarina and 
Shamsa (2011) found conducted in India. It can be concluded on the basis of result of 
these studies that Peer Pressure is associated with Academic Resilience (Gizir & Aydin, 
2009; Jain et al, 2013; Tutu, 2013; Hirst, 2013). Zarina and Shamsa (2011) concluded 
that Peer Pressure effects negatively the academic achievement of students and especially 
female university students. Whereas, Chepkoech (2014) found no significant relationship 
between academic achievement and Peer Pressure. 
 Although some isolated studies have been conducted in USA, Italy, Poland, 
Hungary, Australia, Kenya and many other foreign countries, almost negligible work has 
been done in India particularly involving Government schools students. No definite 
conclusion can thus be drawn regarding Academic Resilience among Government 
schools students in relation to self-efficacy and Peer Pressure. The proposed study thus 
seems fully justified. 
Objectives 
1 To investigate the significance of relationship between Academic Resilience and Self 

Efficacy among Government School Students. 
2 To investigate the significance of relationship between Academic Resilience and Peer 

Pressure among Government School Students. 
3 To investigate the conjoint effect of Self Efficacy and Peer Pressure towards the 

prediction of Academic Resilience among Government School Students. 
Hypotheses   
H01 There is no significant relationship between Academic Resilience and Self Efficacy 

among Government School Students. 
H02 There is no significant relationship between Academic Resilience and Peer Pressure 

among Government School Students. 
H03 The conjoint prediction of Academic Resilience by Self Efficacy and Peer Pressure 

is significantly more as compared to their separate predictions. 
Method and Procedure 

Descriptive survey method was used in the present study .In order to find out the 
extent of relations Academic Resilience with Self Efficacy and Peer Pressure, correlation 
was worked out. R along with R2 and F values were worked out for the prediction of 
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Academic Resilience on the basic of Self Efficacy and Peer Pressure among Government 
School Students. 
Delimitation 
 The study was conducted upon Government schools students studying in 10+1 
and 10+2 class in Government schools of rural areas. 
Sample 
 In the first stage, five Government schools of rural areas of Ludhiana District of 
Punjab. In the next step, 200 students were selected randomly. 
Tools used 

a) Academic Resilience Scale by Kaur and Singh (2016). 

b) Self-efficacy Scale by Mathur and Bhatnagar (2012). 

c) Peer Pressure Scale by Saini and Singh (2010). 

Result and Discussion 
Relation between Academic Resilience and Self Efficacy 

Karl Pearson’s coefficient of correlation was used to investigate the relationship 
between Academic Resilience and Self Efficacy. The value shown in the tables below: 

Table 1: Relationship between Academic Resilience and Self Efficacy of 
Government School Students (N=200) 

Variables r 
Academic Resilience and Self Efficacy 0.16* 

*Significant at 0.05 level of significance 

 Table 1 reveals that the value of correlation between Academic Resilience and 
Self Efficacy of Government schools students is 0.16. This value is positive and 
significant (p<0.05). Therefore, it can be concluded that Academic Resilience has 
significant relationship with Self Efficacy among Government School Students. Thus, 
H01 “There is no significant relationship between Academic Resilience and Self Efficacy 
among Government School Students” is rejected. 
 The results from table 1 show significant positive relationship between Academic 
Resilience and Self Efficacy for Government School Students. These findings are well 
supported by the studies conducted earlier which reveal that Academic Resilience has a 
significant positive relation with Self Efficacy (Gordon, 1996; Finn & Rock, 1997; 
Wang, et al, 1997; Pastorelli, et al, 2001; Borman & Overman, 2004; Martin & Mash, 
2006; Brody & Baum, 2007; Speight, 2009; Keye & Pidgeon, 2013; and Sturtevant, 
2014). 
Relationship between Academic Resilience and Peer Pressure 
 Karl Pearson’s coefficient of correlation was used to investigate the relationship 
between Academic Resilience and Peer Pressure for the total sample taken for the study 
of Government School Students has been worked out which is shown in the table below: 
Table 2: Relationship between Academic Resilience and Peer Pressure (N=200) 

Variables r 
Academic Resilience and Peer Pressure -0.18* 
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*Significant at 0.01 level of significance 

 Table 2 reveals that the value of correlation between Academic Resilience and 
Peer Pressure of Government schools students is -0.18. This value is negative but 
significant (p<0.01). Therefore, it can be concluded that Academic Resilience has 
significant negative relation with Peer Pressure among Government School Students. 
Thus, H02 “There is no significant relationship between Academic Resilience and Peer 
Pressure among Government School Students” is rejected.  

The results from Tables 2reveal significant negative relationship between 
Academic Resilience and Peer Pressure for Government School Students. The results also 
confirm the claims of previous studies that have revealed significant negative relation 
between Academic Resilience and Peer Pressure. Felner, et al (1985) concluded that 
higher levels of peer support were related to poorer academic performance. Zarina and 
Shamsa (2011) concluded that Peer Pressure effects negatively the academic achievement 
of students and especially female university students.  

Prediction of Academic Resilience among Government School Students on the basis 
of conjoint effect of Self Efficacy and Peer Pressure 

R2 along with R and F values were worked out for the prediction of Academic 
Resilience on the basic of Self Efficacy and Peer Pressure among Government School 
Students. Step-up regression equation was also developed for all of these. These values 
are given in the table below: 

Table 3: Step-up Regression Equations for Government School Students (N=200) 

Variable Degree of 
freedom 

R2 

 

R F Step up regression 
equation 

Self-Efficacy 1, 198 0.03 0.16 5.24* Y = 189.08 + 0.29X1 

Peer Pressure 1, 198 0.03 0.18 6.33** Y = 225.76 - 0.23X2 

Self-Efficacy + 
Peer Pressure 

2, 197 0.06 0.24 6.10**  Y = 204.16 + 0.30X1 -
0.23X2 

*Significant at 0.05 level, **  Significant at 0.01 level. 

 Table 3 reveals that the value of R2for Self Efficacy is 0.03, for Peer Pressure is 
0.03 and for Self Efficacy and Peer Pressure taken together is 0.06 among Government 
schools students. Therefore 3% of Academic Resilience is predicted by Self Efficacy, 3% 
by Peer Pressure and 6% by Self Efficacy and Peer Pressure taken together. The F value 
for Self Efficacy and Peer Pressure taken together is 6.10 which is significant (p<0.01). 
Thus conjoint prediction of Academic Resilience by Self Efficacy and Peer Pressure is 
significantly more as compared to their separate predictions. This leads to accepted of 
hypothesis H03 which states that “The prediction of Academic Resilience among 
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Government School Students on basis of conjoint effect of Self Efficacy and Peer 
Pressure will be significantly higher as compared to their separate prediction”. 

The conjoint prediction of Academic Resilience by Self Efficacy and Peer 
Pressure is significantly more as compared to their separate predictions. This may be due 
to significant relationship of Academic Resilience with Self Efficacy and Peer Pressure 
(table 1, and table 2).  
Implication: Academic Resilience has significant relation with Self Efficacy among 
Government School Students. Teachers and parents are suggested to help in the 
development of Self Efficacy. Conditions in conducive for the development of Self 
Efficacy must be created in schools and home. Academic Resilience has significant 
negative relation with Peer Pressure among Government School Students. Negative Peer 
Pressure must be checked in school and society. Parents and teachers can jointly work for 
this. Development of Positive Self Efficacy and checking of negative Peer Pressure will 
help in the development of Academic Resilience among the students. 
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