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As reading comprehension is a key to success in all stages of education, students 

need to know how to learn from reading in order to be able to enter the present literate 
society and have a successful communication. Reading is a lifelong skill to be used 
throughout life. Despite its importance, reading is one of the most challenging areas in 
the education system. In this paper, terms reading and reading comprehension through 
stating different definitions by different researchers were mentioned.  It tries to focus on 
the need for integrating various strategies for improving reading comprehension. The 
present paper aims to highlight the role of various literary genres of English literature in 
enhancing English reading comprehension in English Language Learner (ELLs). 
KEYWORDS : Reading, Reading Comprehension, Reading strategies, Literary Genres, 
English Literature, English Language Learner. 
 
Introduction  
Reading is basic to all learning, both in learning in general and in acquisition of 
languages. Society is highly dependent on knowledge and information. There is a 
constant overflow of information from numerous sources; the traditional: books, 
newspapers and magazines, and more modern, digital sources (Braten & Stromso 
2007:168). Subjects are of knowledge-oriented and skill-oriented. Knowledge-oriented 
subjects are taught and learnt, but skill-oriented subjects are tried, trained and practiced. 
Mastery over skills is acquired by means of constant practice. The use of literature as a 
technique for teaching both basic language skills (i.e. reading, writing, listening and 
speaking) and language areas (i.e. vocabulary, grammar and pronunciation) is very 
popular within the field of foreign language learning and teaching nowadays. 
I .Reading Comprehension –Theoretical overview 

Reading is a complex cognitive activity that is crucial for adequate functioning 
and for obtaining information in current society and requires an integration of memory 
and meaning construction (Alfassi, 2004). Reading has been defined as an active process 
in which readers shift between sources of information, elaborate meaning and strategies, 
monitor their comprehension, and use the social context to reflect their response (Walker, 
2000). According to Nuttal (2000:2) reading means a result of interaction between the 
writer’s mind and the reader’s mind. Reading is defined as the meaningful interpretation 
of written or printed verbal symbols and a result of interact ion between the perception of 
graphic symbols that represent language and the reader’s language skills, cognitive skill, 
and knowledge of the world (Albert. J. et al as cited in Thao Le Thanh, 2010).  

Warren (1934) defined comprehension as synonymous to understanding. Bloom 
(1956) in his taxonomy of educational objectives, pointed out that the term 
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comprehension includes those objectives, behaviors or responses which represent an 
understanding of the literal message contained in a communication. This is one of the 
major contributions in framing the concept of comprehension. Reading comprehension 
can be defined as the ability to understand a text, to analyze the information, and to 
interpret correctly what the writer is stating. “No one process defines reading 
comprehension by itself, but together they provide a fairly accurate account of the 
processes required for fluent reading.” (Grabe and Stoller, 2002:17) Reading 
comprehension is defined as “a thinking process by which a reader selects facts, 
information, or ideas from printed materials; determines the meanings the author intended 
to transmit; decide how they relate to previous knowledge; and judge their 
appropriateness and worth for meeting the learner’s own objectives” Veeravagu, et al 
(2010:206). Reading comprehension is a complex interaction among automatic and 
strategic cognitive processes that enables the reader to create a mental representation of 
the text (van den Broek & Espin, 2012). According to Klingner (2007:2) reading 
comprehension is “the process of constructing meaning by coordinating a number of 
complex processes that included word reading, word and world knowledge, and fluency”. 
It refers to the ability in interpreting the words, understanding the meaning and the 
relationships between ideas conveyed in a text. Alderson (2000: 28) defines reading is an 
enjoyable, intense, private activity in which the readers get much pleasure and can totally 
absorb the reading. According to Pang (2003:14) comprehension is the process of making 
sense of words, sentences and connected text.  

From the definitions above, reading comprehension can be concluded as the 
ability to find the stated or unstated writer’s idea in the text. The essence of reading 
comprehension understands all information delivered by the writer. It also refers to the 
ability to connect between the words in a text, to understand the ideas and the 
relationships between ideas conveyed in a text. 
Reading strategies 

Barnett (2002) (Tercanlioglu, 2008) has used the term reading strategy to refer to 
“the cognitive operations that take place when readers approach a text with the purpose to 
make sense of what they read. Mc Namara et al(2009) views that reading strategies are 
more useful and beneficial for learners who show lack of knowledge in the domain of 
reading, as well as those with lower reading skill, these kinds of learners are strongly 
needed to these strategies to achieve reading comprehension (P,218).Therefore, the 
continuous use of reading strategies will lead the readers to become skilled and later they 
will be able to utilize the reading skills acquired without conscious efforts. In the area of 
reading strategies studies, many researchers have utilized different types of strategies;   
predicting, skimming, scanning, inferring, guessing the meaning of new words, self 
monitoring, and summarizing. 
 II. English Reading Comprehension Development through Literary Genres 
 The variety of literary genres (e.g. poetry, story, novel, drama, etc.) that literature offers 
is a good source of rich language exposure, especially in the ESL classroom (Heath, 199).  
In the teaching learning process of four basic language skills Literature plays an 
important role. They also have to learn literary features such irony, exposition, climax, 
narration and soon (Collie & Slater, 1987). In this way, literature develops readers’ 
language and literary awareness.   
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 Poetry is a genre that, unlike many other forms of written expression, is not 
confined by traditional norms or conventions. When reading poetry, students may 
encounter words that evoke consciousness, emotional intensity, imagery, insight and 
unique elements of sound. Readers learn each skill and eventually become capable of 
reading words in all five ways (Ehri, 1997):  1. By sounding out and blending letters, 
referred to as decoding or phonological recoding. 2. By pronouncing common spelling 
patterns, a more advanced form of decoding. 3. By retrieving sight words from memory. 
4. By analogizing words already known by sight. 5. By using context to predict words.  
The process of learning to read sight words relies heavily on the phases involving 
phonemic awareness. When reading poetry, students can explore language through a 
creative lens, finding a multitude of meanings within the text and can engage with the 
text by creating mental images and connections to the subject and evoking feelings.  
Choral reading of poetry allows students to practice word recognition and pronunciation 
of English in a fun, supportive, and appealing way.. Poems are typically shorter pieces of 
text, which are more manageable for struggling readers; the rhyming patterns provide 
sound qualities helpful for predicting words and phrases; and, when introducing new 
content, poetry can be a tremendous tool. According to Vardell, Hadaway, & Young 
(2002), not only can poetry be a powerful vehicle for developing students’ oral language 
ability, but when read aloud, it can also promote oral fluency and lay a strong foundation 
for reading in a new language. Furthermore, a rich variety of multicultural poetry is 
available that reflects the diverse experiences and backgrounds of English language 
learners. Poetry might be a very powerful tool to begin with in helping English language 
learners gain access to text. It can be implemented across the curriculum to explore a 
wide range of topics and to build background for new concepts. Because it is so 
accessible to students, it is a genre that can easily be used to help students begin to 
increase their awareness of reading comprehension strategies (Hadaway, Vardell, & 
Young, 2001).  Williams (2004) defines poetry as a genre that enriches lives and supports 
literacy skills. She argues that poems contain short lines and descriptive language that 
promote fluency, inferential thinking, and discussion.   

During a drama activity students interact with others, decode what others say and 
do, and construct their own self In particular drama practices such as story dramatization, 
character interviews, tableau, and human slide show are effective in this respect. During 
interactive drama activities, students learn not only about themselves as humans but also 
as readers (Miller, 1996); they “live” a literary work of art by putting themselves in the 
position of a character in the story and by solving problems that help them gain insight 
into themselves, their classmates, and the events they experience (Miller,1996). In other 
words, through drama, students not only read what is in a text but also actually “live” in 
it, a process that will lead to better comprehension and retention. By expressing 
themselves in the fictitious world they have constructed, they can realize their ideas 
through imagination (Cremin, 1998; McMaster, 1998; O’Neill, 1985; Smith & Herring, 
1993). Moreover, drama helps students to develop their verbal interpretation (Hoyt, 1992) 
of their reading. To reach positive results in integrating drama and reading, Kelner & 
Flynn (2006, p.17) propose a five-step plan for a high-quality arts-integrated drama and 
reading comprehension lesson:  1. Clearly stated and explained objectives in both drama 
and reading comprehension. 2. An acting tool- and /or skill-building activity or warm-up. 
3. A drama strategy that encompasses both sets of stated objectives  4. A reflection 
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activity on the drama to allow students to implement gained understanding. 5. An 
assessment from both the drama and reading comprehension perspective.  Du Pont 
(1989), states that drama is a more effective instructional strategy. Those who take part in 
a drama activity have true to- life experiences by making use of strategies such as 
decision-making, weighing alternatives, working out social problems, and creating 
dialogue, all of which lead to a kind of exploratory learning (Tate, 2005). Drama by its 
very nature helps students with specific strategies such as the transfer of information and 
skills obtained from readings (Booth, 1985; King,  

The novel has played a vital role in developing and enhancing the language skills, 
because:  In the novel the full range and variety of the English language is displayed, 
with concrete examples of writing skills in action (for example, the sequencing of ideas). 
A rich context for grammatical and lexical items is provided, as well as a large resource 
of prompts for oral work (Hurst, 1989-1990: 68). It is an accepted fact that novels can 
enrich the students’ knowledge of English culture and they can enhance their language 
skills. Like any literary genre, the novel demands a fair amount of time to read. The 
reading of the novel is an activity of pleasure. The use of novel is a very beneficial 
technique in today’s foreign language classes. It is through reading that students broaden 
their horizons, become familiar with other cultures, and hence develop their intercultural 
communicative competence, learning how to view the world from different perspectives.   
novel reading  creates motivation and interest in learners. Although some learners may 
think reading a novel is studious and boring, it can be an influential tool for developing 
reading comprehension skills and building vocabulary. In fact, reading novel broadens 
the learners’ horizons, and makes them aware of other cultures, and also develops their 
intercultural communication skills. 
   The story is a universal literary genre across all cultures of the world.  Thus, 
stories can be a natural bridge between cultures. According to Ellis (2000), stories are a 
powerful educational tool. Hence, using stories can provide rich, authentic and 
meaningful context for reading.Fisher and Medvic (2003) identified seven components of 
an effective story read-aloud:  1. Books appropriate to student’s interests and that match 
student’s developmental, emotional and social levels.  2. Previewing and practice of 
selection by the teacher.  3. The establishment of a clear purpose for the read-aloud.  4. 
Teacher modeling of fluent oral reading.  5. Use of animation and expression during the 
read-aloud.  6. Periodic and thoughtful questioning of students to focus on specifics of 
text.  7. Connections to independent reading and writing.  It also develops processes that 
are vital to reading, i.e. knowledge building and critical thinking skills. In addition, it 
helps to enhance the emotional well-being of children and helps to develop their self-
confidence (Cheng, 2001). 
Conclusion  

Without the ability to read well, opportunities for personal fulfillment and job 
success inevitably will be lost (1985). English language learners need to be exposed to a 
variety of genres in the language classroom (Vardell, Hadaway & Young, 2006). The 
ability to read and comprehend efficiently is essential for meeting the needs of everyday 
life as well as for success in the academic arena (Anderson, Hiebert, and Wilkinson, 
1985). According to Anderson, Hiebert, Scott, & Wilkinson, reading is a basic life skill. 
It is a cornerstone for a child's success in school and, indeed, throughout life.. The variety 
of literary genres (e.g. poetry, story, novel, drama, etc.) that literature offers is a good 
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source of rich language exposure, especially in the ESL classroom (Heath, 199).When 
reading poetry, students may encounter words that evoke consciousness, emotional 
intensity, imagery, insight and unique elements of sound. Choral reading of poetry allows 
students to practice word recognition and pronunciation of English in a fun, supportive, 
and appealing way. When reading poetry, students can explore language through a 
creative lens, finding a multitude of meanings within the text and can engage with the 
text by creating mental images and connections to the subject and evoking feelings. 
Through drama, students not only read what is in a text but also actually “live” in it, a 
process that will lead to better comprehension and retention. Drama enables the students 
to develop specific strategies for metacognitive knowledge, monitoring, and effective 
reading comprehension (McMaster, 1998). In other words, through drama, students 
develop the same strategic knowledge as they do through their reading activities (Kelner 
& Flynn, 2006), which leads to their awareness of the comprehension process. If students 
are aware of how they can better understand a text, they become more attentive and 
capable readers (Kelner & Flynn, 2006, p.14).  The reading of the novel is an activity of 
pleasure. Reading novel broadens the learners’ horizons, and makes them aware of other 
cultures, and also develops their intercultural communication skills. According to Ellis 
(2000), stories are a powerful educational tool. Hence, using stories can provide rich, 
authentic and meaningful context for reading. It also develops processes that are vital to 
reading, i.e. knowledge building and critical thinking skills. Reading comprehension is a 
key to success in all stages of education, it must be fostered by effective methods and 
strategies. 
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