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In this study,a sincere attempt was made by the investigator to study the awareness 
and attitude of the secondary school principals, teachers of Agra Education District on 
the introduction of inclusive education in the Secondary Schools. A total of 200 
teachers and 100 principals were involved in the study. 
The major findings of the study say the awareness level of the principals of different 
categories of the schools on inclusive education is more than average. Both male and 
female principals are equally concerned about inclusive education at the secondary 
stage. Their critical IQ shows that they are sensitive towards the issue and possess a 
value system within them. The data of teachers reveal that they are equally competent 
in handling this category of children because they are motivated towards their 
profession and continue their intellectual pursuit through various professional 
development programs organized by the government. 
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Rationale: 
Inclusive Education has become a very popular learning strategy to educate students 
with disabilities (Dillip&Ashish 2012). In this strategy, the differently able children 
are educated with their normal peers in the same class through an adjustable learning 
environment with the necessary support provided to them and their families (Dukes   
&Lamar Dukes, 2006, p.4).Though in many countries it has received very good 
prominence, yet its implementation & practice has not defined properly(Collins, 2003, 
p.457). There are many challenges faced by differently able students so far as the 
behaviour of their peers, teachers and school administrators towards them (Saha 
(2011). Inclusion advocates from the social model disability is a system to assimilate 
children with varying learning needs(Lindsay, 2007).Dewitt (2011) who has been a 
teacher for inclusive classes agreed that the role of teachers is very special in inclusive 
education. Many schools of developed countries have participated in this inclusive 
movement in the late 70s and 80s and received huge success but the situation of the 
developingcountry like India is not very inspiring (Samuels, 2010 &Saha, 2011). 
In India,an estimated number of children attending school was 192 million, where the 
total number of disabled population (including adults) was 21.9 million (2001 
census). Thus, the Literacy Rate was 65.38% for normal children and 45% for the 
disabled population. Govt. of India enacted the National Action Plan for Inclusion in 
Education of Child and Youth with Disabilities (IECYD) in 2005 emphasizes the 
inclusion of children and young persons with disabilities in all general educational 
settings from early childhood to higher education. The goal of this action plan is “to 
ensure the inclusion of children and youth with disabilities in available general 
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educational settings by providing them with a learning environment that is available, 
accessible, affordable and appropriate. 
Furthermore the centrally sponsored scheme of Sarva Shiksha Abhiyan (SSA) had set 
time-bound targets for the achievement of Universal Elementary Education (UEE) by 
2010 with ‘Zero rejection’ as its cornerstone. The Scheme of Inclusive Education for 
Disabled at Secondary Stage (IEDSS) under Rashtriya Madhyamik Shiksha Abhiyan 
(RMSA) from 2013 aims to enable all students with disabilities, to pursue further four 
years of secondary schooling after completing eight years of elementary schooling in 
an inclusive and enabling environment. 
It is a fact that Inclusion is a complex issue to implement and the first step in this 
regard is to develop a curriculum that is a powerful tool (Swann, 1988).To develop a 
curriculum for special education and its inclusion in general teacher preparation 
programs, the Rehabilitation Council of India (RCI) made a historic collaboration 
with National Council for Teacher Education (NCTE) on January 19, 2005. 
The National Curriculum Framework 2005 recommends that the curriculum of school 
should be designed in a way to be flexible and appropriate to accommodate the 
diversity of school children including those with disabilities in both cognitive and 
non-cognitive areas. An important policy development after 1992 has been the 
enactment of Persons with Disabilities (Equal opportunities, protection of rights and 
full participation) Act 1995. Article 26 (a) of the Act makes it a statutory 
responsibility on the part of central, states and local govt. to provide free education in 
an appropriate environment for all children with disabilities up to the age of 18 yrs. 
Article 26 (b) of the Act calls upon appropriate Govt. and local authorities to promote 
the integration of students in normal schools.  
 
 
 
 

 
 

 
Despite very optimistic legislation, the current environment of inclusive education in 
India is not very encouraging and the implementation has been meeting with 
negativity in schools and communities, especially in rural areas (Sharma 1993). The 
researchers have found that there is a poor sensitivity of stakeholders such as school 
administrators, teachers, parents and peers and lack of readiness of the system become 
additional factors contributing to the deprivation of disable children. Additionally, the 
some parents of normal children also creating barrierin the path of inclusion by 
complaining their existence with their normal children, also prevents the exclusion of 
children with disabilities from the mainstream (Ankur&Neeraja 2013). Therefore, it 
has become essential for an intervention program for parents, teachers and school 
administrators for the successful implementation of the program.  
Furthermore, it is also important to develop an effective strategy and training 
programs not only for the teachers, parents, and principals is required but it is 
essentials for the peer students how they should accept there disable peer members 
and become supportive in their education (Ramalingam, Deepa 1996).Originated as a 
challenge to the restrictions imposed by the existing models of mainstreaming and 
integration.  
Uttar Pradesh is a state of the Republic of India is the most populous state in India. 
The state has achieved only 68% literacy rate, where male literacy stands at 77.28 
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percent while female literacy is at 57.18 percent (As per 2011). Considering public 
interest litigation (PIL) in 2017 the Supreme Court of India has asked the Govt. of 
Uttar Pradesh to come up with a mechanism for the implementation of Inclusive 
Education in its schools so that students’ suffering from disability are not kept away. 
This has made the state Govt. to take numerous actions, such as a review of 
legislation and budget, free education, scholarship facilities, the appointment of 
special education counsellors, provision for resource room and training of 
stakeholders, etc.  
However, despite the above efforts of the Govt, the success of inclusive education in 
the state is very negligible. It is found that only 32% of special needs students are 
coming to secondary class and the dropout rate is very high. Therefore only 12% are 
completing high school education and only 13% are completing higher secondary 
school examinations. Considering the above facts are alarming for the future of 
inclusive education in the state research was conducted from May 2017 to December 
2019.   
As cited above by many researchers the essential components for the success of this 
scheme depend on the awareness of the primary stakeholders, such as principals, 
teachers, parents on inclusive education and their attitude towards the introduction of 
this at the secondary stage. Considering the scope and limitation of the study, the data 
was collected from the teachers and principals of secondary schools. 
Objectives 

1- To study the awareness of male and female principals, teachers and parents on 
inclusive education for disabled in secondary schools under the Centrally 
Sponsored Scheme.  

2- To study the attitude of male and female principals, teachers, parents, towards 
the introduction of inclusive education for disabled in secondary schools under 
the Centrally Sponsored Scheme.  

3- To find out the correlation between the awareness and attitude of the 
respondents on inclusive education at secondary schools. 

The hypothesis of the Study 
a. There is no significant difference in the awareness level of male and female 

principals, teachers and parents on Inclusive Education. 
b. There is no significant difference between the attitude of male and female 

Principals, teachers and parents of secondary school towards the introduction 
of Inclusive Education in secondary schools. 

c. There does not exit any significant correlation between the awareness and 
attitude levels of the respondents.  

Scope & Delimitation of Study 
The study will be delimited only to the study of awareness and attitude of Principals, 
Teachers, and Parents of the schools located in Agra Education district, Uttar Pradesh. 
Research Design 
The Research Design of the problem entails mainly survey method, multiple levels of 
analysis and data collection. The methods are quantitative in nature which includes a 
questionnaire survey. 
Variables used in the study 
The Independent Variables are the demographic variables of the respondents and the 
Dependent Variables are the response and opinion of the respondents on the 
Awareness and Attitude on Inclusive Education.  
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Population and Sample of Study
The study encompassed the target pop
secondary school teachers and 60 parents
Tool and Technique of Data Collection

• Questionnaire on awareness of the respondents of Inclusive Education
• Questionnaire on 

Inclusive Education for disabled
The procedure of Data Collection
The data for the present study were collected by circulating and administrating the 
questionnaire on the sample the investigator has personally collected data as all 
schools were located in the urban area.
Statistical Treatment:
In the present study, the researcher had used mean, SD and ‘t’ test
technique to test the acceptance or rejection of the hypothesis.
Analysis of the Results
The first hypothesis states that “there is no significant difference in the awareness 
level of male and female principals, teachers and parents on Inclusive Education”.

SL. AWARENESS

1 Principal

2 Principal
 

Figure 4.1.1.a 

SL. AWARENESS

1 Teacher

2 Teacher
 
 
 
 
 
 

15.73
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Population and Sample of Study 
The study encompassed the target population of 30 secondary school principals, 60, 
secondary school teachers and 60 parents. 
Tool and Technique of Data Collection 

Questionnaire on awareness of the respondents of Inclusive Education
Questionnaire on the attitude of the respondents towards the 
Inclusive Education for disabled 

rocedure of Data Collection 
The data for the present study were collected by circulating and administrating the 
questionnaire on the sample the investigator has personally collected data as all 

ols were located in the urban area. 
Statistical Treatment: 
In the present study, the researcher had used mean, SD and ‘t’ test
technique to test the acceptance or rejection of the hypothesis. 
Analysis of the Results 

hypothesis states that “there is no significant difference in the awareness 
level of male and female principals, teachers and parents on Inclusive Education”.

AWARENESS N MEAN SD 

Principal -Male 15 15.73 4.09 

Principal -Female 15 15.33 2.16 

 

AWARENESS N MEAN SD 

Teacher-Male 30 17.13 2.33 

Teacher-Female 30 16.83 3.08 

15.73

4.09

15.33

MEAN                          SD
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ulation of 30 secondary school principals, 60, 

Questionnaire on awareness of the respondents of Inclusive Education 
the introduction of 

The data for the present study were collected by circulating and administrating the 
questionnaire on the sample the investigator has personally collected data as all 

In the present study, the researcher had used mean, SD and ‘t’ tests like the statistical 

hypothesis states that “there is no significant difference in the awareness 
level of male and female principals, teachers and parents on Inclusive Education”. 

‘t’ -
TEST 

SIGNIFICANCE 
OF 
HYPOTHESES 

0.3345 
Not significant at 
0.05 level 

 

‘t’ -
TEST 

SIGNIFICANCE 
OF 
HYPOTHESES 

0.4249 
Not significant 
at 0.05 level 

4.09
2.16

Principal - Male

Principal - Female
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Figure 4.1.1.b 

 
 
TABLE 4.1.1.c 

SL. AWARENESS

1 Parents-Male 

2 Parents-Female
 
 
Figure-4.1.1.c

The second hypothesis states that “there is no significant difference between the 
attitudes of male and female 
of Inclusive Education for the disabled”.
TABLE4.1.2 

17.13

SL TEACHER 

1 MALE 

2 FEMALE 
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AWARENESS N MEAN SD ‘t’ 
TEST

30 12.36 3.17 
0.6487

Female 30 11.76 3.94 

The second hypothesis states that “there is no significant difference between the 
attitudes of male and female teachers of the secondary school towards 
of Inclusive Education for the disabled”. 

2.33

16.83

MEAN             SD    

12.36
11.76

MEAN                                    SD

MEAN SD N 
’t’-  
VALUE

47.84 10.413 19 
2.134

34.16 22.677 24 
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‘t’ -
TEST 

SIGNIFICANCE 
OF 
HYPOTHESES 

0.6487 
Not significant at 
0.05 level 

The second hypothesis states that “there is no significant difference between the 
secondary school towards the introduction 

3.08

Teacher-Male

Teacher-Female

3.17
3.94

MEAN                                    SD

Parents-Male

Parents-Female

 
VALUE  

Significance 
level 

2.134 
Significant at 
0.05 level 
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Figure 4.1.2  

 
TABLE 4.1.3 

SL PRINCIPAL 

1 MALE 

2 FEMALE 
Figure 4.1.3

TABLE 4.1.4 

SL PARENTS 

1 MALE 
2 FEMALE 

Figure 4.1.4

47.84

84.66

40.8
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MEAN SD N ‘t’ - VALUE

84.66 15.82 15 
1.7927

73.66 17.72 15 
Figure 4.1.3 

MEAN SD N 

40.8 10.12 20 
34.21 13.002 19 

Figure 4.1.4

47.84

10.413

34.16
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MEAN                  SD

Teacher

Teacher

84.66

15.82

73.66

MEAN                                         SD

10.12

34.21
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MEAN                               SD

Parents

Parents
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VALUE  
SIGNIFICANCE 
OF 
HYPOTHESES 

1.7927 
Null hypothesis 
accepted at 0.01 
level 

 

T – 
VALUE 

Significance 
level 

1.773 
Not Significant 
at 0.05 level 

Figure 4.1.4

 

Teacher-Male

Teacher-Female

17.72

Principal-Male

Principal-Female

Parents-Male

Parents-Female
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Coefficient of Correlation between Awareness and attitude of the respondents on 
the Inclusive Education 

Variable Mean S.D. Df r-value Result 
Awareness 255.42 146.35 

323 -0.115* Significant 
Attitude 18.32 9.35 

** = Significant at 0.01 level of Significance.      * = Significant at 0.05 
level of Significance 
Major Findings 
On the basis of the interpretation of data based on scientific investigation, the 
following results are derived. It is found that the awareness level of Principals of 
either gender on the Inclusive Education does not differ as per ‘t’ value is concerned. 
This means both the group keeps them abreast of the issues of Inclusive Education 
and effectively aware of the recent development in this regard, which is the positive 
sign for the implementation and success of this national mission. However, the 
awareness level of male and female teachers differ significantly.  
The male teachers are better aware than their female counterparts on inclusive 
education. So far as the awareness of parents on inclusive education is concerned it 
was found that the male parents are more aware of inclusive education than the female 
parents. The result on the attitude of the teachers showed that there wasa significant 
difference between the attitude level of the secondary school male and female 
teachers as the male teachers hada better attitude toward the introduction of inclusive 
education in secondary schools. Principals’ play a crucial role in the implementation 
ofGovt. policy and programs in the schools. Thus, their attitude is vital. The result 
showed that there existsa significant difference in the attitude level of male and 
female principals of a secondary school on the introduction of inclusive education.  
However, both male and female parents showed positive in their attitude towards the 
introduction of Inclusive Education for the disabled. 
Discussion on results 
The major findings of the study say the awareness level of the principals of different 
categories of the schools on inclusive education was more than average. Both male 
and female principals are equally concerned about inclusive education at the 
secondary stage. Their critical IQ shows that they are sensitive towards the issue and 
possess a value system within them. The data of teachers reveal that they are equally 
competent in handling this category of children because they are motivated towards 
their profession and continue their intellectual pursuit through various professional 
development programson the inclusive education organized by the government. 
The results show that the main problem of the system of inclusive education in India 
is the lack of specially trained teachers and a detailed developed legal framework. The 
Rehabilitation Council of India predicted that an additional 98,000 teachers would be 
needed to be trained by the end of 2020 (Sharma and Deppeler, 2005). The lack of 
necessary conditions in schools and the lack of government policies and finances are 
the main barriers to inclusive education.   
The parents being the most important stakeholders of the education system found to 
be positive toward their awareness level. Since the findings say that they are also very 
much concerned with secondary education for disabled children. This may because of 
effective efforts of print electronic media, social action groups on the welfare of 
differently able children.  
The parents, teachers and the principal show their positive attitude for the introduction 
of inclusive education at the secondary stage which is a part of national government 
agenda to enhance constitutional obligations to universalize value-based secondary 
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education for all with zero tolerance. The Govt. of Uttar Pradesh has been 
implementing all Govt. policy and program with commitment. The government used 
to organize principals, teachers and parents workshop in order to sensitize the whole 
community on this issue. The study also reveals that there is a positive correlation 
between the awareness and attitude of the respondents.  
As it is a fact that educated people arebetter decision-makers in comparison to 
uneducated. Principals are the most important personalities between the government 
and the public, if they are motivated towards any new development enunciated by the 
government then the rate of the success of the program is more. The teachers being 
the role model of society have the ability to make or mar the society. They are the real 
workforce for any kind of program for its success. The present study, therefore, is 
crucial in many ways firstly it is a research work on a social issue that needs 
immediate cooperation from all the stakeholders.  
Secondly, the problem was studied on parents who contribute the most significant part 
of the education system. Though some places the study found a little difference 
between two groups of respondents so far is their awareness level is concerned but 
these are the very mild differences.   
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