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The purpose of this article is to share a general idea of the Total Physical Response 
technique, the principles upon which it arises, and how it works in foreign language 
teaching. We offer, on the one hand, a historical background review of the TPR 
technique; this helps to contextualize it and understand its focus as well as its influence 
on students’ kinesthetic movement and fluency development. On the other hand, we show 
a contrast in the methodological development of this method, highlighting some partial 
findings achieved in this on-going research project, based particularly on speaking 
contexts. This article is based on a research study developed by the authors of this article, 
and carried out with students’ kinesthetic movement. The theoretical review of this 
project includes the consideration of both cognitive and affective factors in human 
learning. 
KEYWORDS: Total physical response (TPR), kinesthetic movement, and english 
foreign language (EFL) classroom 
 
Introduction 

One of the first most frustrating facts that English educators have to face quite 
often in foreign language teaching occurs when, not far after beginning, students decide 
to drop out language programs before achieving oral production, deemed this as a first 
difficulty that they come across (Asher, 2000). This is why this article focuses on the 
Total Physical Response technique basis, procedure, and advantages of its application in 
the speaking classroom of foreign language teaching, based on the authors’ research 
projects results. 

Total Physical Response (TPR) is the name given to a learning strategy which has 
been developed and promoted by Professor James Asher of San José State University in 
California (2000). It is now being practiced successfully by many teachers all over the 
world. Its scope, however, seems limited: it is not known to be used beyond beginner 
level.  

Brown (2001) said that though the TPR method is not perhaps the most 
fashionable one, it indeed becomes an appealing, suitable and powerful alternative for a 
foreign language teaching, nowadays. It is convenient to bring out that regardless the 
students’ needs as well as the contexts may vary, the technique keeps on being suitable 
on account of its easy flexibility and adaptability in its implementation. 

The basic technique of TPR is simple. Learners act out commands given by the 
teacher or their fellow pupils (at a later stage). These commands, or series of commands, 
are simple at the beginning (stand up, sit down) but after some time they may become 
more complex (I want the boys to stand in a circle please) (Krashen, 1987). A TPR 
sequence can be a chain of actions relating to a compound task (take pen and paper, sit 
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down, begin at the top of your paper, write down: Dear ...) or even contain a story-line 
(Silvers & Stephen, 2011).  

Learning to understand and respond to language physically is something all - 
normally gifted - learners can do well (Mooijman & van den Bos, 2014). As a result they 
feel successful as a student and they experience the enjoyment of easy learning (in the 
first year or so). They are usually surprised about the speed with which they learn to 
understand English (Mitchell & Myles, 1998).  

Learners are totally involved in TPR activities because they are allowed to 
concentrate on one thing only: they act out what they've heard. There is no pressure on 
them to speak the foreign language yet (Segal, 2010). This is with good reason. Before 
any learner can start to speak a foreign language spontaneously and creatively he or she 
must feel the inner readiness to do so. When learners are ready they feel that the words of 
the language - sound and meaning integrated and combined into larger utterances - spring 
from within themselves. This inner readiness will develop gradually but inevitably with 
prolonged exposure to the sound of understood language and an active involvement in its 
meaning. TPR has proved to be an effective learning strategy in this respect (Rose, 1985).  

Total Physical Response can be an integral part of any English lesson, especially 
at beginner level. During the first few weeks of an English starter course at school TPR 
may even be the main activity that the learners are involved in. A 'bookless' period 
impresses upon the learners the notion that language is basically meaningful sound 
(rather than words on paper) (Celce-Murcia, 2001). 

This article is organized to contextualize the reader by providing students with 
some good guidelines in order to understand how the technique works. It shows the 
theory of TPR technique in the light of its historical background, its linguistics aspect, 
and its language pedagogy, (Brown, 2001). 
 
Methodological procedure 

This paper is a significantly theoretical report advance that describes TPR 
technique advantages in terms of learners’ oral production and kinesthetic movement. It 
goes over its historical  background in order to contextualize its transformation since its 
origin until today along with its didactical incidence; and explanation of the technique 
steps. The purpose of this is to make the readers of this paper aware of the TPR technique 
benefits by giving them the theoretical and pedagogical tools. To understand and to take 
advantage of it, this method comes as an alternative in the EFL speaking classroom when 
improving learners’ oral production and kinesthetic, and having it as a choice for 
teachers’ performance. Anyone can learn to use it and consequently make their classes 
more effective than before, assuring to achieve a higher level of teaching and learning. 

We provides a lesson-by-lesson account of a course taught according to TPR 
principles, which serves as a source of information on the procedures used in the TPR 
classroom. The course was for adult immigrants and consisted of 159 hours of classroom 
instruction. The sixth class in the course proceeded in the following way:  

Review. This was a fast-moving warm-up in which individual students were 
moved with commands such as: 1) Dani, drive your car around Miako; 2) Jeffre, throw 
the red flower to Maria; 3) Maria, scream ; 4) Rita, pick up the knife and spoon and put 
them in the cup; 5) Eduardo, take a drink of water and give the cup to Elaine. New 
commands. These verbs were introduced on Table 1.  
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Table 1. New commands on Review’s step 
wash • Your hands, 

• Your face, 
• Your hair, 
• The cup 

look for • a towel 
• the soap 
• a comb 

hold • The book 
• The cup 
• The soap 

Comb • Maria’s hair 
• Shirou’s hair 
• Indra’s hair 

Brush • Your teeth 
• Your pants 
• The table 

Other items introduced were on Table 2: 
Table 2. Continuing new commands on Review’s step 

Rectangle • Draw a rectangle on the chalkboard 
• Pick up a rectangle from the table and give 

it to me 
• Put the rectangle next to the square 

Triangle • Catch the triangle and put it next to the 
rectangle 

• Pick up the triangle from the table and give 
it to me 

Quickly • Walk quickly to the door and hit it 
• Quickly, run to the table and touch the 

square 
• Sit down quickly and laugh 

Slowly • Walk slowly to the window and jump 
• Slowly, stand up 
• Slowly walk to me and hit me on the arm 

toothpaste • Look for the toothpaste 
• Throw the toothpaste to Andre 
• Andre, unscrew the top of the toothpaste 

Next, the teacher asked simple questions which the students could answer with a 
gesture such as pointing. Examples would be:  

• Where is the towel? [Eduardo, point to the towel!]  
• Where is the toothbrush? [Miako, point to the toothbrush!]  
• Where is Dolores?  

Role reversal. Students readily volunteered to utter commands that manipulated the 
behavior of the instructor and other students.... Reading and writing. The instructor wrote 
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on the chalkboard each new vocabulary item and a sentence to illustrate the item. Then 
she spoke each item and acted out the sentence. The students listened as she read the 
material. Some copied the information in their notebooks.  
 
Result and Discussion 
The Syllabus 

The type of syllabus uses can be inferred from an analysis of the exercise types 
employed in TPR classes. This analysis reveals the use of a sentence-based syllabus, with 
grammatical and lexical criteria being primary in selecting teaching items. Unlike 
methods that operate from a grammar-based or structural view of the core elements of 
language, Total Physical Response requires initial attention to meaning rather than to the 
form of items (Ray & Seely, 2003). Grammar is thus taught inductively. Grammatical 
features and vocabulary items are selected not according to their frequency of need or use 
in target language situations, but according to the situations in which they can be used in 
the classroom and the ease with which they can be learned.  

The criterion for including a vocabulary item or grammatical feature at a 
particular point in training is ease of assimilation by students. If an item is not learned 
rapidly, this means that the students are not ready for that item. Withdraw it and try again 
at a future time in the training program (Cook, 1993).  

The movement of the body seems to be a powerful mediator for the under-
standing, organization and storage of macro-details of linguistic input. Language can be 
internalized in chunks, but alternative strategies must be developed for fine-tuning to 
macro-details.  

A ELF classroom designed around Total Physical Response principles, however, 
would not be expected to follow a TPR syllabus exclusively. We are not advocating only 
one strategy of learning. Even if the imperative is the major or minor format of training, 
variety is critical for maintaining continued student interest. The imperative is a powerful 
facilitator of learning, but it should be used in combination with many other techniques. 
The optimal combination will vary from instructor to instructor and class to class.  
Students’ roles  

Students in Total Physical Response have the primary roles of listener and 
performer. They listen attentively and respond physically to commands given by the 
teacher. Students are required to respond both individually and collectively. Learners 
have little influence over the content of learning, since content is determined by the 
teacher, who must follow the imperative-based format for lessons.. For instance, teacher 
directed students with 'Walk to the table!' and 'Sit on the chair!'. These are familiar to 
students since they have practiced responding to them. Now, will a student understand if 
you surprise the individual with an unfamiliar utterance that you created by recombining 
familiar elements (e.g. 'Sit on the table!'). Students are also required to produce novel 
combinations of their own. Learners monitor and evaluate their own progress. They are 
encouraged to speak when they feel ready to speak - that is, when a sufficient basis in the 
language has been internalized.  
Teacher roles  

The teacher plays an active and direct role in Total Physical Response. "The 
instructor is the director of a stage play in which the students are the actors". It is the 
teacher who decides what to teach, who models and presents the new materials, and who 
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selects supporting materials for classroom use. The teacher is encouraged to be well pre-
pared and well organized so that the lesson flows smoothly and predictably. Its 
recommends detailed lesson plans: “It is wise to write  out the exact utterances you will 
be using and especially the novel commands because the action is so fast-moving there is 
usually not time for you to create spontaneously". Classroom interaction and turn taking 
is teacher rather than learner directed. Even when learners interact with other learners it is 
usually the teacher who initiates the interaction: Teacher:  Maria, pick up the box of rice 
and hand it to Miguel and ask Miguel to read the  price.  

Researcher stresses, however, that the teacher's role is not so much to teach as to 
provide opportunities for learning. The teacher has the responsibility of providing the 
best kind of exposure to language so that the learner can internalize the basic rules of the 
target language. Thus the teacher controls the language input the learners receive, 
providing the raw material for the "cognitive map" that the learners will construct in their 
own minds. The teacher should also allow speaking abilities to develop in learners at the 
learners' own natural pace (Richards & Rodgers, 2001).  

In giving feedback to learners, the teacher should follow the example of parents 
giving feedback to their children. At first, parents correct very little, but as the child 
grows older, parents are said to tolerate fewer mistakes in speech. Similarly teachers 
should refrain from too much correction in the early stages and should not interrupt to 
correct errors, since this will inhibit learners. As time goes on, however, more teacher 
intervention is expected, as the learners' speech becomes "fine tuned."  
The role of instructional materials  

There is generally no basic text in a Total Physical Response course. Materials 
and realia play an increasing role, however, in later learning stages. For absolute 
beginners, lessons may not require the use of materials, since the teacher's voice, actions, 
and gestures may be a sufficient basis for classroom activities. Later the teacher may use 
common classroom objects, such as books, pens, cups, furniture (Krashen & Tracy, 
1983). As the EFL class develops, the teacher will need to make or collect supporting 
materials to support teaching points. These may include pictures, realia, slides, and word 
charts. Asher has developed TPR student kits that focus on specific situations, such as the 
home, the supermarket, the beach. Students may use the kits to construct scenes (e.g., 
"Put the stove in the kitchen").  
Learning Activities 

In early TPR lessons students hear and see and then hear and do. 1) Hear and 
see. Students hear the teacher say a command and see the teacher demonstrate the action. 
They hear the command again and see the teacher and student volunteers demonstrate the 
action. 2) Hear and do. They hear the command a third time and they do the actions. 
Here is the “3 x 3” pattern to follow: 

1. Teacher calls out the commands and then the teacher does the actions. Do this 3 
times. 

2. Teacher calls out the commands and then teacher with volunteers do the actions. 
Do this 3 times 

3. Teacher calls out the commands and students do the actions. Do this 3 times. 
Instructions for the teacher are in Bold Capital Letters. Please read them carefully the 
day before you do the lesson so that you know the materials you will need. Also practice 
reading the commands several times before the lesson so you can say them correctly and 
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clearly. In the new words column, verbs are shown in italics. In the “Commands for 
Practice” column, new words are underline the first time they are used. Students’ 
responses are written in CAPITAL LETTERS. 

Use the “COMMANDS FOR 3X3 DEMONSTRATION” column for the “3x3” 
demonstration. The new words for that day are underlined. Use the COMMANDS FOR 
PRACTICE column to have students practice hearing, seeing and doing the commands. 
The commands are grouped into “sets”. Students work in pairs or teams for many lessons 
but one student at a time does the actions. Make sure that every student gets a chance to 
listen and respond to the commands each day. While some students work at the 
chalkboard or in front of the classroom, other students work in teams or alone at their 
desks. Repeat the commands as often as needed so that each student on each team gets a 
chance to practice.  

 
Table 3. Week 1 of TPR practices 

 New 
Commands 

Commands for “3x3” 
demonstration 

Commands for practice 

1.1 Stand, sit, 
turn up, 
down, 
around 

Stand up, sit down, 
stand up, turn round, 
sit down 

Stand up, Sit down 
Stand up, sit down, stand up, turn around, 
turn around, sit down 

1.2 Walk, stop, 
jump 

Walk, stop, jump • Stand up, sit down, stand up, jump, sit 
down 

• Stand up, walk, stop, jump, turn 
around, jump, walk, stop, sit down 

• Stand up, walk, stop, turn around, 
jump, walk, stop, sit down 

1.3 Point table, 
door, to, the 

Point to the table, 
point to the door 

• Stand up, point to the table, walk to 
the table, point to the door, walk to 
the door, stop, walk to the table, 
jump, turn around, walk, sit down 

• Point to the door, walk to the door, 
point to the table, walk to the table, 
stop, turn around walk, stop, sit down 

1.4 Touch 
chalkboard, 
desk me 

Walk to the 
chalkboard, touch 
the chalkboard, point 
to the desk, point to 
me 

• Stand up, walk to the chalkboard, 
touch the chalkboard, turn around, 
point to me, point to the desk, walk to 
the desk, tounch the desk, turn 
around, turn around, sit down 

• Stand up, walk to the table, touch the 
table, jump to the chalkboard, touch 
the chalkboard, point to me, point to 
the desk, walk to the desk, touch the 
desk, sit down 

• Stand up, point to the door, walk to 
the door, touch the door, turn around, 
jump to me, jump to the desk, touch 
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the desk, point to me, sit down 
1.5 Review Lessons from this week 

 
Table 4. Week 2 Remember that one student at a time on each team responds to the 

commands, repeat as many times as needed so that every student on each team gets a 
turn to respond 

 New Words Commands for 
“3x3” demonstration 

Commands for practice 

2.1 Window, 
floor, chair 
your 

• Point to the 
window 

• Point to the floor 
• Point to the chair 
• Point to your 

desk 

GO TO SEVERAL STUDENTS AND 
POINT TO THEIR DESKS, SAY IN LI, 
“YOUR DESK”, EMPHASIZE THE LI  
WORD FOR “YOUR”, THEN 
REPEAT, ONLY IN ENGLISH” YOUR 
DESK”, DO THIS SEVERAL TIMES 
• Stand up, point to the window, walk 

to the window, touch the window, 
point to the floor, touch the floor, 
point to the chair, walk to the chair, 
touch the chair, point to your desk, 
touch your desk, sit down 

• Stand up, point to the floor, touch the 
floor, walk to the window, touch the 
window, point to the table, point to 
the chair, point to me, point to your 
desk, walk to your desk, sit down 

2.2 Pick, put 
book, 
pencil my 

• point to your 
book  

• point to your 
pencil  

• pick up your 
book  

• put down your 
book  

• point to my chair 

STUDENTS DIVIDE INTO TEAMS, 
TELL EACH TEAM TO TAKE OUT 
THEIR WRITING BOOKS, POINT TO 
YOUR CHAIR, TELL THEM IN LI, 
“THIS IS MY CHAIR”, EMPHASIZE 
THE LI WORD FOR “MY”, THEN 
SAY IT IN ENGLISH: MY CHAIR 
• Stand up, point to your desk, point to 

your book, pick up your book, put 
down your book, point to your pencil, 
pick up your pencil, put down your 
pencil, walk to my chair, touch my 
chair, walk to your desk, touch your 
desk, touch your book, touch your 
pencil, touch your chair, sit down 

• Stand up, pick up your book, put 
down your book, pick up your pencil, 
put down your pencil, point to me, 
point to my chair, walk to the window 
walk to the door, walk to your desk, 
touch your chair, jump, turn around, 
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sit down 
2.3 Stone, big, 

small and 
• Point to the stone 
• Point to the big 

stone 
• Point to the small 

stone 
• Pick up the big 

stone and the 
small stone 

STUDENTS DIVIDE INTO TEAMS 
OF 5, GIVE EACH TEAM ONE BIG 
STONE AND ONE SMALL STONE 
• Stand up, point to the stone, point to 

the big stone, pick up the big stone, 
put down the big stone, point to the 
small stone, pick up the small stone, 
put down the small stone, pick up the 
big stone and the small stone, put 
down the big stone and the small 
stone, sit down 

• Stand up, point to your book, touch 
your book, point to your pencil, touch 
your pencil, point to my book, point to 
the big stone, point to the small stone, 
pick up the big stone and the small 
stone, put down the big stone and the 
small stone, point to the window, 
point to the door, point to the 
chalkboard, point to the table, point to 
me, point to my chair, point to my 
book, turn around, jump, turn around, 
sit down 

2.4 Stone, 
chair, one, 
two, three 

• Pick up one stone 
• Pick up two 

stones 
• Pick up three 

stones 
• Point to two 

chairs 

STUDENTS DIVIDE INTO TEAMS 
OF 3, GIVE EACH TEAM ONE BIG 
STONE AND ONE SMALL STONE, 
ONE STUDENT ON EACH TEAM 
RESPONDS TO THE COMMANDS, 
MAKE SURE THAT EVERY 
STUDENT GETS A TURN TO 
RESPOND 
• Stand up, point to the stone, pick up 

the big stone, pick up the small stone, 
put down the big and small stones 

• Pick up one stone, put down the stone, 
pick up two stones. Put down the 2 
stones, pick up three stones, put down 
3 stones, touch the big stone, touch 
the small stone, touch three stone, sit 
down 

• Stand up, pick up one stone, put down 
the stone, pick up 2 stones, put down 
the stones, pick up 3 stones, put down 
the stones, pick up the big stones, pick 
up the small stone, put down the big 
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and small stones 
2.5 REVIEW LESSONS FROM EACH DAY OF WEEK 2, IF TIME, ALSO 

REVIEW COMMANDS FROM WEEK 1 
 

Table 5. Week 3 of TPR practices 
 New Words Commands for “3x3” 

demonstration 
Commands for practice 

3.1 Count, 
four, five, 
all 

• pick up four 
stones 

• pick up five 
stones 

• count the stones 
• pick up all the 

stones 

GIVE EACH TEAM (5-6 STUDENTS) 
5 STONES, STUDENTS POINT TO 
EACH STONES AS YOU COUNT 
stand up, pick up 1 stone, put down the 
stone 
• point to 2 stones, count the stones: 1, 2 
• point to 3 stones, count the stones: 1, 2 
• pick up four stones, put down the 

stones, count the stones: 1, 2, 3, 4 
• pick up five stones, put down the 

stones, count the stones: 1, 2, 3, 4, 5 
• pick up all the stones, put down all the 

stones 
YOU CAN ASK THE STUDENTS IF 
THEY WANT TO COUNT WITH YOU, 
IF THEY ARE NOT READY TO 
COUNT WITH YOU, THEY CAN JUST 
POINT TO THE STONES AS YOU 
COUNT 

3.2 Head, nose, 
eye, time, 
times 

• touch your head 
• touch your nose 
• touch your eye 
• jump one time 
• jump 2 times 

• Stand up, touch your head 2 times, 
touch your ear, touch your mouth, 
point to your teeth, touch your nose, 
point to your eye, turn around 1 time, 
jump 2 times, touch your eye and your 
ear, sit down 

• Stand up, touch your ear, point to your 
mouth, point to your teeth, turn around 
2 times, jump 3 times, point to our 
eye, touch your head, point to the 
chalkboard, point to the door, turn 
around, sit down 

3.3 Ear, mouth, 
teeth 

• touch your ear 
• point to your 

mouth 
• point to your 

teeth 

• stand up, touch your head 2 times, 
touch your ear, touch your mouth, 
point to your teeth, touch your nose, 
point to your eye, turn around 1 time, 
jump 2 times, touch your eye and your 
ear, sit down 

• stand up, touch your ear, point to your 
mouth, point to your teeth, turn around 
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2 times, jump 3 times, point to your 
eye, touch your head, point to the 
chalkboard, point to the door, turn 
around, sit down 

3.4 Arm, hand, 
finger 

• Touch your arm 
• Touch your hand 
• Touch one finger 

• Stand up, touch your arm, touch your 
hand, touch one finger, touch your 
head, point to your eye and your ear, 
touch your arm, touch your hand, 
touch one finger, sit down 

• Stand up, point to your arm, touch 
your hand 3 times, touch your ear and 
your nose, touch your head, point to 
my head, point to your mouth, point to 
your teeth, jump 4 times, turn around, 
sit down 

3.5 REVIEW LESSONS FROM WEEKS 1-3, FOCUS ON 1) BODY PARTS; 2) 
COUNTING 1, 2, 3, 4, 5; AND 3) MY, YOUR 

 
Listening Comes Before Production 

TPR applies the learning processes of first language acquisition into teaching 
adults a second language. And if we observe very carefully, babies don’t start off saying 
“Ball! Ball!” while pointing to their toy. They started off all silent, their innocent eyes 
listening and observing when adults say, “Get the ball, Robbie! C’mon, get the ball. 
Veeery good!”. TPR starts with the “silent phase.” Here, the job of your students is to 
listen (and understand) what the command is and respond accordingly. No pressures are 
placed on properly enunciating vocabulary (Segal, 2013). 

In the early phase of TPR, the teacher are not leading the class in pronouncing 
the words loudly and urging the students to repeat after her. TPR considers 
comprehension as the highway to language acquisition. So the first goal of TPR is 
making the students understand what the word, phrase, command or expression is all 
about. There’s no push to produce the correct sounds, but there’s an invitation for 
students to listen and observe. Mouths are not opened, but eyes and ears are—just like 
how it happens with students (Coopersmith, 2007).  

And this is one of the prime benefits of using TPR in the classroom. Listening is 
given its due. Instead of being seen as a passive activity, TPR rightly identifies listening 
as a vital first step in any linguistic endeavor. Because the normal human reaction to 
listening is, “Not much is happening—when do we get started with the real stuff?” But if 
first language acquisition is any guide, we’ll understand that we learned just as much 
(probably even more) when we were silent than when we fumble words without 
comprehension. “Acquisition” over “Learning” (Cook 1993). Another benefit of TPR is 
that it favors the methods, techniques, resources and processes of language acquisition 
over language learning. Language learning is often concerned with the form—the correct 
grammatical structures and correct pronunciation of the target language. A grammar 
textbook, flashcards and vocabulary lists are examples of learning materials.  

Language learning is often conscious and formal. Language acquisition is more 
personal and natural–almost an afterthought. The benefit of TPR is that it provides 
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language acquisition experiences for your students in the classroom setting. TPR 
concerns itself with meaning, so your students will have communicative use of the 
language, instead of just knowing rules of grammar. 
Acquisition Should Be Stress-free 

No toddler was sent to the principal’s office for bungling their first language 
grammar, right? Adults just laughed it off and corrected it gently and made the kid feel 
that everything would be all right. Why should second language acquisition be any 
different? Researcher posited that another reason why students don’t learn is that they get 
emotionally overwhelmed by the language. It can be a frightening experience that lowers 
self-esteem. Who would learn in that kind of environment? Stress kills motivation. And 
students know how important motivation is for language acquisition. Without it, it’s 
basically game over. That’s why many students drop out; it makes the target language out 
of reach. “I’ll never be able to memorize these conjugation rules,” they think. 

TPR on the other hand, is judgment-free. It just wants the students to have fun 
(Brown, 2009). So that while their mouths are open from laughing, their minds are 
unconsciously open for acquiring the language. There are no affective filters, and no fear 
that they’ll fail. As far as the students are concerned, they’re just playing a game, 
listening for the next instructions–goofing around. But we know better than that. We 
know, as teachers, that there’s something else going on behind the scenes. We know 
vocabulary words are understood, appreciated and stored for the long haul. We teachers 
often are looking for ways to make the lessons fun, engaging and memorable. With TPR, 
you’ve got an approach where “stress-free” is philosophically embedded into the whole 
thing (Segal, 2010). 
 
Conclusion 

Total Physical Response is in a sense a revival and extension of EFL classroom, 
updated with references to more recent psychological theories. It has enjoyed some 
popularity because of its support by those who emphasize the role of comprehension in 
second language acquisition. Krashen (1987), for example, regards provision of 
comprehensible input and reduction of stress as keys to successful language acquisition, 
and he sees performing physical actions in the target language as a means of making 
input comprehensible and minimizing stress. The experimental support for the 
effectiveness of Total Physical Response is sketchy (as it is for most methods) and typ-
ically deals with only the very beginning stages of learning. Proponents of 
Communicative Language Teaching would question the relevance to real-world students 
needs of the TPR syllabus and the utterances and sentences used within it, however, has 
stressed that Total Physical Response should be used in association with other methods 
and techniques. Indeed, practitioners of TPR typically follow this recommendation, 
suggesting that for many teachers TPR represents a useful set of techniques and is 
compatible with other approaches to teaching. TPR practices therefore may be effective 
for reasons other than those proposed by Asher and do not necessarily demand 
commitment to the learning theories used to justify them.  
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