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Classrooms and institutions yield marvelous real-world conditions for evaluating 
students’ self-handicapping, because in this academic ecosystem students regularly face 
different circumstances and tasks which contain information about their intelligence and 
capability. The appearance of friends and teachers in these conditions of achievement 
permits for recurrent chances to control other’s perception, which is self-handicapper’s 
primary goal. This, study focuses on the self handicapping profile of under graduate 
students in Kerala. By Using Multi-stage cluster sampling technique, one forty-four 
(N=144) under graduate students were selected as a sample. Data was collected by 
administering Self-Handicapping Scale. Percentage analysis and t-test are used for the 
statistical analysis. Result of the study shows that, majority of under graduate students are 
having moderate level of self handicapping and there is no significant difference between 
Male and Female with respect to their Self-Handicapping Scores. 
KEYWORDS : Self Handicapping Profile, Under Graduate Students 
 
Introduction 

Self-handicapping is a protective mechanism in which people seek or create 
obstacles that interfere with their performance (Berglas& Jones, 1978). Barutçu Yıldırım 
and Demir(2019)observed that Self handicapping behaviors decrease the probability of 
success; however, they enable individuals to cover up their failures by creating handy 
excuses instead of facing the real cause,which is the lack of ability (Brown, 1998).Studies 
expose that Self-Handicapping strategies are employed to manipulate the impressions of 
others in various situations (Midgley, Arunkumar, & Urdan, 1996)and these proactive 
strategies increase the opportunity to externalize failure and internalize success(Berglas& 
Jones, 1978) so that the evaluations are clouded, masking self-handicappers’ actual 
abilities(Berglas& Baumeister, 1993).In short term, self-handicapping may have benefits 
as it helps to externalize failure by reducing the diagnosticity of the absence of the 
underlying ability (Brown, 1998). 

It preserves positive self-evaluation (Hirt, McCrea, & Kimble, 2000) and makes 
people ready for others’ evaluation in case of failure (Brown &Kimble, 2009) so people 
perform better because they focus on the task rather than evaluation concerns (Snyder & 
Higgins, 1988). Deppe and Harackiewicz (1996)suggest that people who self-
handicapped might be less anxious and less concentrated on the fear of failure during the 
performance because they have already had an explanation for failure. As it is apparent, 
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self-handicapping, emerging as a big obstacle to realize one’s potential and to succeed, 
has many negative associations with academic life, health and psychological well-being. 
To examine the factors that may be associated withself-handicapping tendencies of 
people is important to prevent it and its heavy costs(Barutçu Yıldırım& Demir, 2019). 

Many research studies revealed that Self-handicapping is associated with the 
students’ personal motivations, academic achievement, global self-esteem and certainty 
of self-esteem (Babu & Selvamari, 2018) and also negatively predict academic 
achievement (Babu, & Selvamari, 2018)and consists of actions that happen before or 
concurrently with the task of achievement, not afterwards the task has happened (Gupta, 
& Geetika, 2020).In an academic context, various researchers have given many 
definitions, but recently,Sameer Babu M & Selvamari S (2018) defines academic self-
handicapping as “a process of employing unique verbal and/or non-verbal strategies of 
carelessness on, lethargy in, and withdrawal fromthe academic duties and responsibilities 
which leads to lower academic standards”.Self-handicapping, for instance, has been 
associated with negative and ineffective coping mechanisms, heightened levels of 
withdrawal and poorer study routines. The results of field studies on the association 
between self handicapping and achievement have yielded mixed results. Some studies 
found non significant results (Rhodewalt& Hill, 1995), whereas others found moderately 
negative (Schwinger & Stiensmeier-Pelster, 2012) and large negative (Midgley & Urdan, 
2001) relationships. This huge variation in findings has precluded scholars from 
generalization regarding the mean effect of self-handicapping on achievement; which, in 
turn, has made it hard to derive any implications of self-handicapping in educational 
settings. Some researchers have demonstrated that self-handicapping behavior arises from 
a rancorous cycle whereby handicapping results in lower achievement, which in turn 
further exacerbates the need for handicapping (Zuckerman, Kieffer, & Knee, 1998). 

A considerable number of studies suggest that self handicapping may negatively 
influence important academicoutcomes and processes, such as motivation and 
performance (Martin, Marsh, & Debus, 2001; Zuckerman et al., 1998)as the behavior 
represents a reduction or withdrawal of effort towards a given task, and it is not 
surprising that self-handicapping is associated with lower performance on these tasks. 
Beck, Koons, and Milgrim(2000) observed that students with a high degree of self-
handicapping behaviors were likely to procrastinate more and study less, which led to 
poor academic performance and poor overall course grades (Adil et al., 2020). 

Researches have been conducted having “self-handicapping” concept in the 
academic/institutional context (Chorba& Isaacson 2012; Beck, Koons &Milgrim2000). 
Classrooms and institutions yield marvelous real-worldconditions for evaluating behavior 
of self-handicapping, because in this academic ecosystem, students regularly face 
different circumstances and tasks which contain information about their intelligence and 
capability. The appearance of friends and teachers in these conditions of achievement 
permits for recurrent chances to control other’s perception, which is self-handicapper’s 
primary goal. In addition, institutions provide situations to analyze both one’s self-
handicapping nature and the feasible environmental impact on self-handicapping 
behaviour (Gupta, &Geetika, 2020).In an academic context, Self-handicapping is 
strongly making negative consequences in students’ motivation and performance, hence, 
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it is very crucial to study about students self-handicapping and differences among 
gender.Thus, the major aim of the research paper is to outline self-handicapping profile 
of undergraduate students. 

Methodology  

The present study intends to find out the self handicapping profile of under 
graduate students. In this study, the investigators administered the Self-Handicapping 
Scale which was adopted from Sameer Babu M, and Selvamari S, (2018). The reliability 
obtained using cronbach's alpha coefficient was 0.81 and using split half brown was 0.84. 
Cross validity and concurrent validity was 0.30 and 0.31 respectively and was assessed 
using Self-Handicapping Scale (Rhodewalt. F., 1990). Content validity was also 
confirmed by psychology and Educational Psychology experts. Construct Validity was 
also tested by obtaining each term correlation with the total correlation test.Scores on the 
statements are based on 20 items which contains positive statements and it fits into five 
point Likert scale starting with Strongly Agree(5) and ending with Strongly Disagree(1). 
The range of the score was 20 to 100.  A high score on this scale indicates a higher Self-
Handicapping, while a low score shows low Self-Handicapping. The population of this 
study was the under graduate students in Kerala. The investigators adopted multi stage 
cluster sampling technique, among the collected 185 data,144 data were selected and the 
remaining 41 were rejected due to incomplete data. Percentage Analysis and Test of 
significance for difference between means (t-test) were used to analyse data. 

Result  

Descriptive statistics were calculated to find out the level of Self-Handicapping of under 
graduate students and is given in Table 1, which shows mean, standard deviation, 
variance, skewness and kurtosis of Self-Handicapping scores.  

Table 1.The descriptive statistical scores such as Mean, standard error of mean, 
standard deviation, variance, skewness and kurtosis  

 Variable  N  Mean  Std.  

Error 
of  

Mean  

Std.  

Deviation  

Variance  Skewness  Kurtosis  

Self- 

Handicapping  

144 50.08 1.114 13.36 178.71 0.423 -0.792 

It is evident from the table 1; mean and standard deviation of Self-Handicapping of under 
graduate students are 50.08 and 13.36 respectively.  
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Table2.The number and percentage of students in different levels of Self
Handicapping 

SL.NO  Level of Self

1  High Self

2  Moderate Self

     3 Low Self

 Total  

It is clear from the given table 2 that 63.89% of the total respondents fall in moderate 
Self-Handicapping category while 16.67% of them are in high Self
A pie diagram showing the classification is given below. 

Fig 1.Pie diagram showing the percentage of Self
graduate Students 

Table 3. Comparison between Mean Scores of Self
Female students 

Variable Categories

 
Self-
Handicapp
ing 

 
Male
 
Female
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The number and percentage of students in different levels of Self

Level of Self-Handicapping  Number   

High Self-Handicapping 24 

Moderate Self-Handicapping 92 

Low Self-Handicapping 28 

 144 

It is clear from the given table 2 that 63.89% of the total respondents fall in moderate 
Handicapping category while 16.67% of them are in high Self

A pie diagram showing the classification is given below.  

Pie diagram showing the percentage of Self-Handicapping scores of 

Comparison between Mean Scores of Self-Handicapping of Male and 

Categories N Mean SD T  

Male 
 
71 

 
49.80 

 
12.51 

 
 
0.24 

 

Female 73 50.34 14.23 

Self-Handicapping

High Moderate Low

12, Issue-01, Jan-Feb 2022 
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The number and percentage of students in different levels of Self-

Percent (%)  

16.67 

63.89 

19.44 

100%  

It is clear from the given table 2 that 63.89% of the total respondents fall in moderate 
Handicapping category while 16.67% of them are in high Self-Handicapping level. 

 

Handicapping scores of under 

Handicapping of Male and 

Df Sig  

 
 
142 

 
 
0.81 
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The result of the independent sample t-test between Male and Female students’ 
Self-Handicapping scores were given in the table 3. Results of the study shows that, t 
(142) =0.24, p>0.05; scores with the mean scores of Males (M=49.80, SD=12.51) and 
Female (M=50.34, SD=14.23). It shows that, there is no significant difference between 
Male and Female students with respect to their Self-Handicapping Scores. Chart showing 
the comparison mean scores of Self-Handicapping of Male and Female students.  

 

Fig 2.Graph showing the comparison of mean scores of Self-Handicapping scores of 
male and female under graduate students. 

Table 4.Comparison between Mean Scores of Self-Handicapping with regard to 
birth order of students 

 Birth 
Order N Mean 

Std. 
Deviation 

Std. 
Error 
Mean T Df Sig.(2tailed) 

 

Self-
Handicapping  

First 
Born 64 49.60 12.435 1.55 

 

    0.69 

 

  142 

 

0.487 

Later 
Born 

80 50.79 14.15 1.58    

The result of the independent sample t-test of under graduate students’ Self-Handicapping 
scores based on birth order was given in the table 4. Results of the study shows that, t 
(142) =0.69, p>0.05; scores with the mean scores of First born (M=49.60, SD=12.435) 
and Later Born (M=50.79, SD=14.15). It shows that, there is no significant difference 
between first born and later born with respect to their Self-Handicapping Scores. Chart 
showing the comparison mean scores of Self-Handicapping of first born and later born 
students. 

4
9

.8 5
0

.3
4
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Fig 3. Graph showing the comparison of mean scores of Self-Handicapping scores of first 
born and later born under graduate students. 

Discussion and Conclusion 

In general, self-handicapping strategies were used by students for short term 
benefits. The causes of academic self-handicapping are protecting oneself from 
perceptions of others (Kolditz, &Arkin, 1982), low feelings of self-determination 
(Zuckerman, Kieffer, & Knee 1998), a belief in innate ability (Rhodewalt, 1994), low 
self-esteem (Leondari, &Gonida, 2007) and procrastination (Ferrari, &Tice, 2000), etc. 
Result of the present study shows that, under graduate students possess moderate level of 
self-handicapping. Prior research study shows that female students’ self-handicapping 
tendency and the trait self-handicapping was higher than male students (Elliot, & Church, 
20003;Warner,&Moore, 2004; Brown, 2014; Yildirm, 2015) and yet another study 
pointed out that Male students have high behavioral self-handicapping than female 
students (Berglas,& Jones, 1978; Rhodewalt, &Davidson, 1986; Hirt et al., 1978).At the 
same time, the present study pointed out that gender and birth order didn’t show any 
difference in academic self-handicapping among under graduate students. According to 
Zuckermanand Tsai ( 2005) study, gender is not a predictor of self-handicapping of 
students. 

 Developing positive self-esteem among under graduate students could be helpful 
to reduce students’ self-handicapping strategies. So, teachers, authorities, researchers and 
stake holders play a major role in creating awareness about the need to reduce self 
handicapping among students and successfully overcome their obstacles so that they can 
excel both in personal and professional life. Students can be motivated to give greater 
attention towards their learning and occupied in a discourse which manage the phase for 
fruitful growth and adaptations. Research has also suggested that high self-handicappers 
actually enjoy an activity more when they engage in self-handicapping strategies, 
supposedly decreasing worries about failure and increasing the intrinsic motivation for 
engaging in or completing the activity. Pulford et al., 2005 reported Self-orientated 
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Perfectionism and Self-esteem were the major predictors of Self-handicapping. Present 
study is only focused on undergraduate students’ self-handicapping level and comparison 
between Male and Female (Gender) and First Born and Later Born (Birth Order). Studies 
can be conducted to identify factors of self-handicapping namely identify the role of 
family background, socio-economic status, achievement motivation of students , 
emotional quotient , learning style and strategies ,educational status of father/mother and 
teachers favoritism in students’ self-handicapping. 
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