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In a democratic country like ours every child has the right to education. All children 
should be given an equal opportunity to learn to the limits of their capacities. We have to 
device a classroom for all – an inclusive classroom – a classroom which welcomes all 
children with and without disabilities, a classroom which meets the special educational 
and other related needs of children Inclusion is the provision of services to students with 
disabilities in their regular neighborhood schools with necessary support services and 
supplementary aids for both children and teachers A school that promotes inclusive 
education is called an Inclusive School. An inclusive school is a place where everyone 
belongs, is accepted, supports and is supported by his or her peers and other members of 
the school communities for achieving the needs of children. This research study 
examined the problems and challenges of inclusive education programme for students 
with special needs at primary education level. The objectives of the study were to 
examine the problems faced by teachers in inclusive education and to study the barriers to 
inclusion. The main focus of the study was to obtain suggestions from the headmasters, 
teachers to enhance the effectiveness of inclusive education and efficiency of teachers. 
The data was collected from 270 teachers and 50 headmasters from schools of selected 
districts of Orissa through purposive sampling. In the present study teachers were asked 
to indicate the problems they face while working in inclusive setting. The teachers have 
reported lack of confidence to teach in inclusive settings, lack of training in inclusive 
education, no feedback from supervising officers about what they are doing, adapting the 
curriculum to the needs of special needs children, problem of establishing linkage with 
special schools, lack of adequate leadership from headmasters and problem of mobilizing 
the community to participate in inclusive education programme. Some other problems 
faced by regular teachers are: lack of support from colleagues, providing resource room 
help, lack of parental involvement and managing behaviour problems of special needs 
children. Some of the important suggestions as given by respondents are: teachers should 
be given adequate training on the theory and practice of inclusive education, proper aids 
and equipments should be provided to the schools, parents should be involved in 
decision-making process relating to inclusive education, supervising officers should visit 
schools regularly and in time and community leaders should extend their cooperation to 
the school. 
KEYWORDS :- Inclusive Education, Students with Special Needs, Problems and 
Challenges of Inclusive education 
Introduction 
Inclusive education, which has emerged as a reform in the education of children with 
special needs, gained momentum since 1994 World Conference on Special Needs 
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Education in Salamanca, Spain. It is significant that some countries have made significant 
advances towards prompting inclusive education in their legislation. At the same time 
inclusion has been the subject of heated debate in professional journals, training 
programme for teachers’ educators and among special education leaders. In education 
‘inclusion’ refers to the placement and education of children with disabilities in regular 
classrooms with children of the same age group who do not have disabilities. The 
underlying premise of inclusion is that all children can learn and belong to the 
mainstream of the school and community life. Inclusion is the basic value that extends to 
all children. Inclusion gives a massage: Everyone belongs to the school; everyone is 
welcome to the school. According to UNESCO (2009) an inclusive education system can 
only be created if ordinary schools become more inclusive – in other words, if they 
become better at educating all children in their communities. Article 24 of the UN 
Convention of the Rights of Persons with Disabilities recognises that education should be 
accessible without discrimination and on the basis of equal opportunity  within an 
inclusive education system at all levels. Inclusion in education is recognised as a basic 
human right and the foundation for a more just and equal society (European Agency for 
Development in Special Needs Education, 2012). According to Grima-Farrell, Bain and 
McDonagh (2011) Inclusive education represents a whole school concern and works to 
align special education with general education in a manner that most effectively and 
efficiently imparts quality education to all students. They are children who have a 
disability or a combination of disabilities that makes learning or other activities difficult. 
Special-needs students include those who have: mental retardation, which causes them to 
develop more slowly than other children, speech and language Impairment, such as a 
problem expressing themselves or understanding others, physical disability, such as 
vision problem, hearing problem, cerebral palsy, or other conditions, learning disabilities, 
which distort messages from their senses, emotional disabilities, such as antisocial or 
other behavioural problems. 
Objectives of the Study: 

• To examine the problems faced by teachers in inclusive education 
• To study the barriers to inclusion 
• To obtain suggestions from the headmasters, teachers to enhance the effectiveness 

of inclusive education and efficiency of teachers 
Research Questions:  

• What are the problems faced by teachers in inclusive education system? 
• What are the barriers faced by teachers in inclusive education system? 

 
Rationale of this Study: Inclusion provides for the needs and values of all students as 
individuals.  All individuals share the same universal need for love and belonging, fun, 
freedom, and power over one’s own life.  All individual value the opportunity to: grow 
and develop, build self-respect, feel a sense of belonging, be a part of a community, have 
relationships and mutual support, make decisions and choices, take risks and make 
mistakes, see themselves and be seen by others as unique and valued. Inclusion is about 
increasing participation for all students and teachers.  It is about supporting schools to 
become more responsive to the diversity of students’ backgrounds, interests, experiences, 
knowledge and skills. Teachers’ views, role and perception along with the responsibility 
of headmasters are crucial factors towards successful inclusion. Galis (1994) conducted a 
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study on attitudes and beliefs of special and regular educators in the State of Georgia. The 
study investigated school reform issues that revolve around the concept of inclusive 
education. It was found that most responders strongly agreed that it is important to make 
modifications for students who need adaptations to benefit from a particular instructional 
environment. Afzali(1995) reviewed literature on inclusion of deaf students in the regular 
classroom and perceptions of regular educators and deaf educators relating to inclusive 
education. Many educators believe that all students benefit when students with special 
needs are taught in the regular classroom. Davis(1994) conducted a study on how 
administrators and teachers feel about full inclusion of students with moderate to severe 
disabilities. The philosophy of educating students with moderate to severe disabilities in 
neighbourhood schools and even in the regular classrooms has increasingly become 
recognized nationally as the best educational practice.Being able to attend 
neighbourhood/home schools allows these students to participate meaningfully in school 
situations with normal peers, just as they hopefully would in their neighbourhoods. The 
term for this practice or service delivery model is called full inclusion. Herman (1995) 
examined the perceptions of elementary schools principals regarding desirability and 
feasibility of adapting regular elementary classrooms and programmes for the inclusion 
of children with moderate and severe disabilities. Responding elementary principals in 
this study identified 95% of the presented adaptations as significantly more desirable than 
feasible with demographic factors having little or no effect. Moderate to high scores on 
the feasibility scale, however indicated that principals do not view implementation of the 
adaptations as impractical. Conclusions of the study emphasize that the differing views of 
desirability and feasibility may be attributed to either a perceived lack of available 
resources or administrative or both. Inclusive education is a new innovation. Any 
significant innovations in education will encounter several barriers. The present study 
examined the views of teachers and headmasters on what is critical to ensure the success 
of full inclusion of students with moderate to severe disabilities in home/neighbourhood 
schools and also to determine the problems, barriers and challenges of inclusive 
education for students with special needs.  
 
 Method and Sampling of the Study: 

The data was collected from 270 teachers and 50 headmasters from schools of 
Eastern Zone, Northern Zone and Southern Zone of Orissa through purposive sampling. 
The investigator developed school information schedule and questionnaire for teachers to 
obtain their views and suggestions. Keeping in view the objectives of the study 
descriptive survey method was found to be an appropriate method for the present study. 
 Research Tools: 

• Questionnaire for Teachers 
• Interview Schedule for Headmasters 
The questionnaire was validated by 5 experts.  

 
Analysis and Findings 
For the analysis of teachers’ and headmasters’ responses to the questionnaire, item 
analysis was employed. Findings from the teachers’ responses and headmasters’ 
responses were further divided into categories: 
Problems and Challenges of Inclusive Education 
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� The teachers have reported the following problems and challenges of inclusive 
education as:  

� Lack of confidence to teach in inclusive settings 
�  Lack of training in inclusive education 
� Teaching methodology not suited to the educational needs of children with special 

needs 
� No feedback from supervising officers about what they are doing 
� Adapting the curriculum to the needs of special needs children 
�  Problem of establishing linkage with special schools, lack of adequate leadership 

from headmasters and  
� Problem of mobilizing the community to participate in inclusive education 

programme  
 
Analysis- The above responses indicate the problems and challenges of inclusive 

education. While looking at the responses, it could be gathered that the problems and 
challenges of inclusive education at primary level  are lack of confidence of teachers to 
teach in inclusive settings, lack of training given to teachers how to teach in the 
inclusive education, no feedback from supervising officers have been provided about 
what the teachers are doing, curriculum is not adapted to the needs of special needs 
children, teaching methodology is not suited to the educational needs of children with 
special needs. Gerber (2011) also stated that a classroom teacher is expected to select 
educational methodology to best suit each student. This is a challenging goal for one 
teacher who potentially has more than 30 students in each of five to seven classes. 
Most students can be grouped with other students whose educational needs are similar. 
This may reduce the planning required to two or three groups. 

 
Some other problems faced by regular teachers are  
� Lack of support from colleagues 
�  Providing resource room help 
�  Lack of parental involvement  
� Managing behaviour problems of special needs children 
 
Analysis-The analysis of problems faced by regular teachers stated that regular teachers 
lack support from resource teachers and other colleagues. They are unable to manage 
behaviour problems of special needs children. Gerber (2011) also found that the biggest 
problem for special education teachers who have students in inclusive classrooms is 
being available to every student. For example, if the special education teacher has 50 
students who are distributed through 15 classes during any given period there is no way 
to assist every student every day. Students may have to be pulled out of class a few times 
a week for additional services, which also impacts the ability of the child and classroom 
teacher to maintain pace. If the special education teacher rotates into different classes on 
different days, they are not able to get the full educational picture of the class and may 
not be there when the student needs them most. 
Barriers to Inclusion 
Analysis- 
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According to UNESCO(2017), There is a long list of barriers that hinder inclusive 
education. The greatest barriers to inclusion are caused by society, not by particular 
medical impairments. Negative attitudes towards differences result in discrimination and 
can lead to a serious barrier to learning. Negative attitudes can take the form of social 
discrimination, lack of awareness and traditional prejudices. Regarding disabled children 
some regions still maintain established beliefs that educating the disabled is pointless. 
Often the problem is identified as being caused by the child's differences rather than the 
education systems shortcomings. The vast majority of centres of learning are physically 
inaccessible to many learners, especially to those who have physical disabilities. In 
poorer, particularly rural areas, the centres of learning are often inaccessible largely 
because buildings are rundown or poorly maintained. They are unhealthy and unsafe for 
all learners. Many schools are not equipped to respond to special needs, and the 
community does not provide local backing. Environmental barriers included: doors, 
passageways, stairs and ramps and recreational areas. A major problem identified by 
many students is physically getting into school. n any education system, the curriculum is 
one of the major obstacles or tools to facilitate the development of more inclusive system. 
Curriculum is often unable to meet the needs of a wide range of different learners. In 
many contexts, the curriculum is centrally designed and rigid, leaving little flexibility for 
local adaptations or for teachers to experiment and try out new approaches. The content 
might be distant to the reality in which the students live, and therefore inaccessible and 
not motivating. When it comes to barriers to inclusion the analysis implies very 
significant and profound factors that inhibit successful inclusion as reported by teachers: 

�  Negative attitude of parents and teachers. 
� Labeling usually focus on a child’s negative aspects. 
� Labels such as langra,andha, behra etc.are barriers to inclusion. 
� A labeled child develops a poor self-concept. 
� Peer rejection. 
� CSN may be enrolled in the regular class, but they may not be accepted and respected 

by their age –peers. 
� Teacher’s respect for diversity. 
� Inclusion values diversity not assimilation. 
� Teachers should respect the diversity among children and provide programmes 

keeping in view their individuality. 
� Partnerships between teachers, parents, regular education teachers, special education 

teachers, school and the community is an essential condition for the success of 
inclusion. If this partnership is missing, inclusion will not be successful. 

� Accountability-Lack of accountability of a teacher is a barrier to inclusion. Every 
teacher related to education of such children should be accountable to the community. 

� Traditional oriented teaching-Children with diverse abilities have unique needs. They 
need an instruction, which will meet their special needs. But in most cases teachers 
follow traditional approach to teaching such children. 

� There are teachers in schools who follow the class lecture method with a fixed 
timetable, a single textbook and rigid age grouping. 

� Curriculum is not adapted to meet their needs. 
� Their instruction is focused on the whole class. 
� Individual attention is not paid to children. 
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� True inclusion is not successful unless teachers modify their approach to teaching  
� Traditional teaching is a barrier to provide quality education to children with special 

needs in inclusive setting. 
� Integration of personnel and resources. 
� Collaboration and consultation . 
� Lack of support. 
� Parental support. 
� Peer support. 
� Environmental support. 
� Academic support. 
� Involvement of parents and community. 
� Linkage with special schools and  
� Leadership of the headmaster. 
 
Suggestions Regarding Effectiveness of Inclusive Education 
 
Analysis-Headmasters and teachers have suggested the following suggestions for 
effective implementation of inclusion. 
� Early identification of special needs children 
� Provision of adequate staff 
� Assessment of special needs children 
� Enrolment drive and measures for retention 
� Provision of incentives 
� Removal of architectural barriers 
� Heterogeneous grouping 
� Provision of facilities, aids and equipments 
� Avoiding psychological separation 
� Professional development of teachers 
� Accountability of teachers 
� Positive attitude of teachers 
� Ensuring quality education 
� Early childhood education and care 
� Adapting the curriculum 
� Inclusion as an integral part of duty 
� Encouraging participatory learning and 
� Enhancing the efficiency of teachers 

 
Conclusion: 

It can be concluded from the major findings that some of the greatest barriers related 
to inclusion in education are negative attitudes. Many people are not prepared to 
interact with people with disabilities. They think that persons with disabilities lack the 
skills needed to live in the community or to be educated with non- disabled children. 
Another attitudinal barrier faced by students with disabilities is physical and emotional 
bullying which is a serious barrier to learning and can lead to isolation and closure of 
possible inclusion. Often, they are the object of ridicule or outright ostracism in school 
and community. As with society in general, it is important that consistent and strong 
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advocacy must be given to them considering that negative attitudes and stereotypes are 
often caused by a lack of knowledge, understanding, and acceptance of persons with 
disabilities. The lack of wheelchair ramps in school buildings, malls, parks, 
playgrounds, washrooms, and public transportation is a main difficulty identified by 
several students with disabilities when going to school and public places. 
Undoubtedly, most school structures do not respond to this requirement. There is also 
lack of facilities or assistive technology to aid children with a particular type of 
difficulty. Assistive technology (AT) means the products and the services designed to 
meet the particular needs of people with disabilities allow them to build up their 
abilities and meaningfully participate in the affairs of their home, school, work and 
community. The curriculum is one of the chief impediments to the progress of 
inclusive education. It happens because it does not meet the needs of a broad range of 
diverse learners. In many contexts, it is centralized in design and rigid in approach 
which causes little flexibility for modification based on the local setting or for teachers 
to try out new approaches. The educators are the most significant human resource for 
advancing inclusive education. Their proficiency and outlook have a dramatic impact 
on the lives of students who are different and who have learning challenges. 
Unfortunately, the teachers’ competency and attitudes can be the most important 
constraints for inclusive education. Apart from lack of technical ability is the teachers’ 
attitude. If teachers do not have optimistic attitude toward children with special 
educational needs, meaningful education for them is far-fetched. Insufficient funding 
is a chief threat to the implementation of inclusion. It is reflected in the scarcity of 
resources like insufficient classrooms, inadequate facilities, lack of teachers, and/or 
dearth of qualified staff, scarce learning materials, and absence of support. 
Significantly, insufficient funding can hamper on going professional development that 
helps keep both specialists and classroom teachers updated on the best practices of 
inclusion. 
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