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The near study was undertaken to evaluate and measure up to the outlook towards creative 
teaching of prospective teacher. sample of 145 B.Ed. student‐ teachers was taken from one 
colleges of Dehradun. Attitude towards creative teaching was assessed by employing Attitude 
Scale of Creative Teaching developed by Dr. R. P. Shukla . Teacher education program 
generally conducts a number of activities. It is theoretically assumed that these activities 
contribute to creative teaching according to the requirement of the present era. Teacher 
training program contributed significantly to the achievement of trainees. Teacher Education 
Program impacted on male prospective teachers but not significant for Female Prospective 
Teachers.  
KEYWORDS : Teacher Education program, Creative Teaching.                                                                             
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A   teaching is said to be creative when an instructor combines the existing knowledge with a 
new way that is new or unique or introduces a new process to nourish cognition to obtain a 
useful outcome (learning). This could be Planned before teaching or is adopted as a response 
towards the needs of a certain learning context. 
It‘s about how one presents himself as an important person who cares and enjoys teaching his 
subject: how he motivates his students to contribute and recognize; how he goes about 
making learning more enjoying or attractive. It is about encouraging students to take 
responsibility for their work in a way that doesn‘t feel like a burden (to teacher or the student) 
and attitude acting a important position in it.  
Creative teaching is an art (Craft, 2001) and therefore instructors cannot be taught 
didactically on how to be creative. However, instructors need to develop a range of skills 
themselves which they can adapt and apply to different situations. Davis and Rimm (2004) 
acknowledged that personal creativity can be enhanced, and they proposed that creativity 
could be taught. Thus, teachers’ creativity in teaching can be trained. 
 
The National Advisory Committee on Creative and Cultural Education (NACCE, 1999) 
defines creative teaching as ‘teachers using imaginative approaches to make learning more 
interesting,  Creative instructors are needed to enhance students creativity and to implement 
modern curriculum more 
effectively (inist re de l’ ducation, du Loisir et du Sport, 2001; NACCE 1999; Pedagogical 
Institute, 2003). Creativity is considered an important skill of all students (Sawyer, 2004; 
Strom & Strom, 2002), and should be given the same status as literacy (Robinson, 2006). 
Although creative instructors play an important role in developing students’ creativity 
(Runco, 2006) and creativity is seen as an important dimension in education. 
B.Ed. students are prospective teachers and their approach can definitely occupy  an 
important role in the growth of students whom they are going to teach. So it is essential to 
know the attitude of B.Ed. Student-teachers towards creative teaching. A number of 
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researches have been conducted to assess approach of teachers towards originality and 
creative teaching.  It can be said that, in a world of rapid changes, the thinking based on 
stability may not be effective enough. There has to be another way of thinking which will be 
based on possibilities, which will help an individual to think not about ‘What is’ but ‘What 
can be?’ and the alternate thinking is‘creative thinking’. 
It can be summarized that present century is recognized as an information age. Rapid change 
is its prominent feature. In order to cope successfully in today’s world our traditional thinking 
has to be changed embracing creative thinking skills instead. 
The linkage between learning, creativity and progress of a nation is very finely expressed by 
our former  president of India, A.P.J. Abdul Kalam (2004,P.166). 
"When learning is purposeful, 
Creativity blossoms, 
When creativity blossoms, 
Thinking emanates, 
When thinking emanates, 
Knowledge is fully lit, 
When knowledge is fully lit, 
Economy flourishes." 
 
 

OBJECTIVES: 

1. To find out whether entry stage Prospective Teachers and exit stage Prospective 
Teachers differ in their Attitude towards Creative Teaching. 

2. To find out whether entry stage Male Prospective Teachers and exit stage Male 
Prospective Teachers differ in their Attitude towards Creative Teaching. 

3. To find out whether entry stage Female Prospective Teachers and exit stage Female 
Prospective Teachers differ in their Attitude towards Creative Teaching. 

 HYPOTHESES 

1. There is no significant difference in Attitude towards Creative Teaching of entry Stage 
Prospective teacher and exist stage Prospective teacher. 

2. Male Prospective Teachers do not differ in their Attitude towards Creative Teaching 
between both entry levels and exist level. 

3. Female Prospective Teachers do not differ in their Attitude towards Creative Teaching 
between both entry levels and exist level. 

4. RESEARCH METHODOLOGY: 
               
Single group pre-test and post-test type design selected for the study. The mean scores of first 
and final tests are compared to ascertain what difference. An appropriate statistical technique 
has been used to ascertain whether the difference is statistically significant or not. Line 
paradigm for disigned single groups is given below: 
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Paradigm for the design: Single group Design 

 
Pre-test 
T1 

Independent Variable 
    X 

Post-test 
T2 

Mean of the first 
observation 
 
 

Treatment through Teacher Education 
programm(B.Ed. Course) 

Mean of the final observation 

 
Sample: 
Sample of 145 prospective teachers will be taken for the present study. 

Tool: 
 Attitude scale of Creative Teaching (ASCT) developed by Dr.R.P.Shukla was used for 
measuring the attitude of the prospective teachers. 

The scale consists of 30 items and it is a five point scale. In this scale, item no. 1, 
5,10,15,20,25 and 30 are negative for which sequentially 1,2,3,4,5 marks are provided and 
other items are positive, for them sequentially 5,4,3,2,1 marks are provided. To find out the 
score of an individual, the obtained marks on both of the negative and positive items are 
added. The amount of all items forms the total score of the respondents. After collecting the 
information, the results were drawn by hand. The analysis was conducted on two levels. At 
the first level, basic statistics like events of central tendencies were computed. At the second 
level, implication of difference between means was computed. The following tables and 
subsequent understanding presents a thorough description of the study. 
 

Statistical Technique: 

t’ test (single group method two tailed) was applied to find out the significant differences 
between Means on all the measured variables for different groups formed on the basis of 
gender, cultural background and academic stream. 
t= differences between Means √σm1+σm2-2r 12σm1σm2 

In which σm1 and σm2 are the Standard Errors of the initial and final test means 

r 12 is the coefficient of correlation between scores made on initial and final test. 

ANALYSIS and Interpretation: 

 

Objective 1: 

To find out whether entry stage Prospective Teachers and exit stage Prospective Teachers 
differ in their Attitude towards Creative Teaching. 

S.No. Groups N M SD Coefficint 
of 
correlation  

t-ratio 

1 Entry 
Stage 

145 106.48 10.5  
0.56 
 

 
 
2.20 
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2 Exit Stage 145 108.33 7.95 

 

The t-value with df 144 at 0.05and 0.01 level of significance is 1.98 and 2.61 respectively.    

The obtained t-value 2.21 with df 144 is more at 0.05 and less than the table value at 
0.01level of significance. Thus hypothesis is rejected at 0.05 level of significance.  
 
Objective 2:.   

  To find out whether entry stage Male Prospective Teachers and exit stage Male Prospective 
Teachers differ in their Attitude towards Creative Teaching. 

S.No. Groups N M S.D. Coefficint 
of 
correlation  

t-ratio 

1 Entry 
Stage 

35 105.7143 6.85  
0.76 
 

 
 
3.428 

2 Exist Stage 35 107.87 7.27 

 

The t-value with df 34 at 0.05 and 0.01 level of significance are 2.03 and 2.72 respectively. 

The obtained t-value is 3.43 with df 34 is higher than the table value at both the level 
of significance. Thus hypothesis is rejected. It may be stated that the mean difference 
of Attitudes towards Creative Teaching of entry Stage Male Prospective teacher was 
significant with exit stage Male Prospective teacher. 

 
Objective 3 

To find out whether entry stage Female Prospective Teachers and exit stage Female 
Prospective Teachers differ in their Attitude towards Creative Teaching. 

 
S.No. Groups N M SD Coefficint 

of 
correlation  

t-ratio 

1 Entry 
Stage 

110 107.63 8.260  
 
0.52 
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2 Exist Stage 110 107.36 7.709 0.36 

 

The obtained t-value is 0.364 with df 109 is less than the table value at both the level 
of significance. Thus hypothesis is accepted. It may be stated that the Attitudes 
towards Creative Teaching of entry Stage Female Prospective teachers was not differ 
with exit stage Female Prospective teachers. 

post-test are higher than the means of the pre-test, it is concluded that all the groups were 
benefited by the curriculum of teacher education program. 
 
Results of the study indicate that inputs in the teacher education program improved 
significantly the attitudes towards creative teaching of prospective  teachers . This is 
evident from the higher post-test mean score of the teacher trainees, which is due to the 
learning inputs , and the lower pre-test mean score.  Further, data analysis provides that 
teacher training  impacted on the achievement of teacher trainees in terms of their Gender. 
  
Thus, it is concluded that the teacher training program contributed significantly to the 
achievement of trainees. But this finding is not consistent with earlier findings. Reported by 
Kaur and Meenakshi (2007) who found that significant impact of teacher training program on 
B.Ed. students attitude towards teaching and personality. Jain (2008) study reveal that tribal 
B.Ed. trainees who gone through training programmes for creativity development have 
shown significantly higher fluency, flexibility and total creativity in comparison to untrained 
group.  The finding of the present study is in line with the study by Sarfaraz Ahmad and 
Afroz Sultana(2013), who reported that the teaching  behaviour of the pupil teacher has been 
remarkable changed after feedback which has been provided by supervisor in micro teaching 
program.   
 

CONCLUSION 

Teacher education program generally conducts  a number of activites. It is theoretically 
assumed that these activities contribute to creative teaching according to the requirement of 
the present era of the learners. However, such an assumption has to be empirically verified. 
The present paper is the outcome of a research study which has validated the assumption that 
curriculum of teacher education program according to NCFTE 2009 does contribute to 
student creative teaching. But the findings of the study are exclusively based on the 
objectives and research design adopted for the study. For arriving at any kind of     
generalization regarding the findings, further research studies need to be conducted on 
different samples, and with the same or different variables. 
However, the present research underlines the significance of teacher education program for 
attitudes towards creative teaching in teacher education programmes. 
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