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I[ Abstract ]]

India has one of the largest systems of teachecatidn in the world. Teacher and
teacher educators are always curious to know aheutistory of teacher education in
India. Teacher education in India has a stronghcstl perspective and a result of
different outside invaders, social reformers andnib@nt educationist. It starts
molding from the ancient education system andthdl present system of education
taking shape according to the global and local se#dhe Indian society. History of
teacher education in India can be classified imo parts, one part was teacher
education during pre independent India which staot® ancient education system of
education till India got independent and other paas teacher education during post
independent India that is after independent tidsent year. Paper also highlights the
major milestones in the history of teacher educadind provides a better and broader
perspective about teacher education in India.
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TEACHER EDUCATION DURING PRE INDEPENDENT INDIA

The Ancient system of Education, Buddhist systenkadication, Muslim system of
Education and British system of Education playstal vole in the development of
teacher education during pre independent Indizsssudsed as follows.

Ancient Education System

In the ancient system of education pre Vedic etimicdnad a very prominent place in
society. It was being considered as pious and itapbrfor society. In the eyes of
Aryans, education was the only means to acquisgarity in the field of physical,
mental, spiritual and social developments. In therds of Dr. P. N. Prabhu,
—Education in ancient India was free from any exeoontrol like that of the state
and government or any party politics. It was thegki duties to see that learned
Pundits, pursued their studies and performed thaety of imparting knowledge
without interference from any source what so ever’.

In the post Vedic period Varna came to be deterdchig birth. Consequently the
whole society was divided in to four varnas — BrahmKshatriyas, Vaishyas, &
Shudra. And mainly the education part was takere day brahmans. In this
connection Professor R.P.Singh (1970) writes thae'thing is however evident that
there were certain Brahmin families where teachirmg a hereditary profession....
There is no evidence to hold the view that teattaéming existed in the formal sense,
known to us.” In post Vedic period caste systemabeip be established on ancestral
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basis and so naturally various social groups sprapg Education was largely

religious and Brahmins were responsible for imparteducation. This period was
known as Bhramanic age or Upanishadic period. & baieved that no knowledge

could come without the assistance from the Gurwther words, it was believed that
attainment of salvation was not possible withowt fielp of Guru. While on the one
hand the domination of Bhramans was on the increasie other hand ‘Vaishyas’

and ‘Shudras’ were falling down in social statubeTsystem affected the education
system in general.

It was pupil centered education. No single methbithstruction was adopted, though
recitation by the pupil followed by explanation tine teacher was generally followed.
Besides question — Answer, Debate and Discussitoryt8lling was also adopted
according to need. There was no classroom teacHogever monitorial system was
prevalent and senior pupils were appointed to t@amiors. The methods of teaching
generally practiced during Vedic period were maiigukhik (oral and other method
was based on Chintan (thinking or reflection). Thiele system of education used to
be oral and banned the individual method of iteignaission through writing. This
system continued in later Vedic age when the réshe three Vedas - Samveda,
Yajurveda and Atharvaveda-and other Vedic litealso came into existence.

The method of receiving education was generallyth@ form of recitation. The
education was individualised and it has always lgple intimate relationship
between teacher and the taught. A well-educatedh&zaeducate his pupil and
according to Shatpat Brahmana, held his studenthilwihim as in a womb,
impregnates him with his spirit, and delivers himai new birth". Such a pupil then
became a 'dvija’ or 'twice born' in a new existerigch teachers were expected to
possess piety, religiousness, illuminated visiagh kcharacter, self-confidence, and
sound judgment, awareness of his social dutiegieity and self-restraint. Aitareya
(1695), a teacher in Rig Vedic age was the one wa® first instructed by his own
master, became an excellent and successful stufiletiter enhanced his bank of
knowledge and was finally acknowledged by the ledrsociety around him as fit to
become a teacher.

Gradually several types of institutions known &skhas', 'Charaas ','Parishads’,
'Kulas', 'gotras' and the like developed to enhdeaeners education. To conserve
knowledge they have assemblies, academies, litemargligious guilds, serving as
schools of Vedic learning. In later Vedic perioddkers were better equipped to
enhanced and develop their education. In Sutraadsge institutions like Teachers'
Training College of the modern time were unheartuifin Apastamba Grihya Sutra’,
it is mentioned that there were persons teachinth e#ther mutually different
redactions of the Vedas. No formal or further tiragrwas deemed necessary for them
in order to qualify for the teaching profession.R6 Altekar (1695) believes that the
reason for this was not far to seek. Also evidesfc@/omens’ education was Traced
in this period as the prominence of spiritual knedge of King Ajatashetru of Kashi
was recognized and honored by Gargeya and BalakirBins Acharyas.

The ultimate aim of education in ancient Indian wasknowledge as preparation for
life in this world or for life beyond, but for cortgie realization of self for liberation

of the soul from the chains of life both presend &umture. The status of teacher was
very high. They commanded full respect and honoerath by kings. Teachers were

Www.oiirj.org ISSN 2277-2456




International Educational E-Journal, {Quarterly3N 2277-2456, Volume-lll, Issue-l, Jan-Feb-Mar£01

regarded as Brahma Vishnu and Mahesha. Teacheiseompart, behaved like true
parents and treated their pupils will full compassiThe teacher - taught relationship
was cordial and conducive. Every student whilediegi in the Gurukul serves his
teacher compulsorily. Mohanty (2003) remarks irs theriod the teacher was an
embodiment of good qualities, a fountain of knowlednd an abode of spirituality.
The selection and preparation of a teacher was oo rigour.

Buddhist Education System

In the 5th B.C. by Lord Buddha education systemeamo the existence known as
Buddhist education system. It was most importastesy of education in medieval
period. In this period Brahman teachers deprivedcimmon people of their right to
education. The emergence of Buddhism rented thelpabe freedom to obtain
education and to practice their religion themselvdss system of education was
monastic. In monasteries and Vihara teaching isrtatare by monk or 'Bhikkhu'.
They were placed under the in charge ship of twmesars, qualified by learning,
character and standing, who were called the 'Upmgiiyand Acharya'. 'Umdhaya’
was entrusted with the duty of instructing the yp@hikkhu in the sacred texts and
doctrines, while theAcharya' assumed the responsibility for his conduct and
discipline. The teacher himself must spend at ldest years as a monk and
necessarily must have the purity of character typaif thoughts and generosity. Both
the teacher and student were responsible to thesteny. Both were following the
_simple living and high thinking principle. Theivés were full of purity, nobleness,
dutifulness and humanity. They follow Four Nobeliths- 1. All life knows suffering.
2. The cause of suffering is ignorance and clingtdhere is a way to end suffering.
4. This is the way to end suffering. Preceptor

The students have to be leaving his home and resitte the teacher known as
‘Pabbajja’. According to this ceremony the studefter being admitted to a
monastery had to renounce all his worldly and famélationship. An individual
belonging to any caste could be admitted to a mtenasnd after being admitted he
did not belong to any caste.

The study of religious books was most importantte&§w/inaya and Dhamma Pitak
were the main subjects prescribed for study. Atewcd of every monk was
compulsory. The medium of Buddhist education was cbmmon language of the
people.

Women education during Buddhist period negligibke the women folk was despised
in the sense that Lord Buddha had regarded thameasource of all evils. So he had
advised during his life time not to admit womenmionasteries, but after some time
due to the insistence of his dear pupil Anand, Biadtdad permitted in the Vihars
with many restriction and reservations.

Muslim Education System

After the defeat of Prithviraj Chauhan, MohammadriGQaid the foundation of
Muslim rule in Northern India. Many kings ruled ovadia during the Muslim period.
Mohammad Saheb and his trained four of his dissipbek the responsibility of the
propagation of Islam. They were known as 'Sahayakcan be considered as the first
teachers of Islam whose teachings were mainlyicelgy The aim of education was to
produce religious men and to bring out the lateatulties of the students, to
discipline the forces of their intellect and to ggthem with all that was essential for
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their moral and material development. Education vegsrd as a preparation for life.

And the teacher who helped his pupils to achieve ¢hd, he held a very respected
position in the society. Like ancient India, medielndia also presents no example of
any formal college for teachers' training. But @&rhing resources, Tiwari, S. (2007)
remarks that they have libraries as a rich soufaeacher education. The Imperial

Library of Bijapur, a small amount of which stilkists in Asari Mahal, had a rich

collection of such books which could be highly netting for the scholars of Arabic

and Persian literature.

In this period to spread education emperor Akbdpdtea great number of scholars
and teachers to earn renown. Also several bookemfte were also written during
Akbar's time which served the purpose of teacherca&tibn. Books like 'Akbar
Namah' and 'Ain-i-Akbari' by Abul Fazl etc. are somof the most marvellous
masterpieces of Persian literature produced in uksidia during the reign of Akbar.
Those scholars further enhanced their knowledga rge number of Sanskrit and
Hindi books which were translated into Persian unihe imperial sponsorship.
According to Krishnalal Ray (1984) the Imperial taby of Akbar and his successors
flowed richly with the books on history, philosoplsgience and religion. Any scholar
who had access to this library must have had thee opportunity of broadening his
insights. So the teachers in medieval India althodgl not have any full-fledged
college to educate themselves, still had sevef@raneans to amass the wealth of
knowledge. One system which continued from angoemiod till the medieval times
was the 'Monitorial System'. During this period gtedents was given severe corporal
punishment on the charge of indiscipline. Againpgmimportance was not given to
woman education.

Before the in the pre British period of educatiarindia, there were four methods of
education at work: viz., the instruction given Ime tBrahmins to their disciples; the
tols, or seats of Sanskrit learning; the maktals madrassas for mohamedans; and
schools in almost every village of note. And indigas system of education like
ashram schools, tols, maktabs, madarssas werenguaducation institutions with full
responsibilities. Those who earned repute and wekaowledged by the society
around them as the masters of their subject tummdteachers. But so long as the
education flourished in the country, no need of elngnge was felt, till the arrival of
East India Company and subsequently the Britishe@owent. Till his period no
teacher education program was exist. The teactastsaltlear idea of their role and
responsibilities and the methods to be pursueddalting.

BRITISH EDUCATION SYSTEM BEFORE INDEPENDENT INDIA

The history of teacher education in India starteith whe arrival of European
missionaries in the Indian sub continent. Before dlrival of the Britishers in India,
the European Missionaries first start scholars kber initiated teacher education
institutions. First institution for training teaaisewas started by Danish Missionaries
under the inspiring leadership of Ziegenbalg arsdchileagues at Tranquebar in 1716.
A normal training school generally for the primaogy elementary grades was
established by William Carey at Serampur (West Bérig 1802.

It is evident from the letter published in 1832Affairs of the East India Company,
Vol. 1. India possessed educational institutions ofature which did not exist in the
countries of the west. That even in the beginnihthe nineteenth Century, India in
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the matter of education was in advance of the EanpCountries is proved by the
fact of her teaching those countries a new systetoition, to which attention was
drawn by the court of Directors in their letterttee Governor General in council in
Bengal Dated 3rd June 1814, very few in India Knibvat the system of mutual
tuition:- which has been practiced by Indian schooésters since time immemorial-
has been borrowed by the Christian countries ofwst from India. The man who
first introduced it into Great Britain was a natigé Scotland by the name of Dr.
Andrew Bell. For some time this monitorial systerasvithe basis of teacher education
program and in England it was known as Bell-Landasystem.

The first normal school was started under the mamagt and with the finances of
the British government in Madras in June 1826. He starting it was prepared
teachers for district schools. Later, this nornda®l developed into the Presidency
College. Bombay started a normal school in the yE347 in the Elphinstone

Institution and Calcutta also started a normal ethothe year 1849.

In the 1834 Lord Macaulay’'s came in India as a Laember of the council of
government —General on June 13, 1834 during thientidOriental and accidental
controversy. In the Minutes of India Education heajor highlights were as,
‘Literature’ means English literature and not Saitsk Arabic or Persian literature,
emphasis that medium of instruction should be EBhgind proposed for preparing
Code in English. In this to improve Indian educaé#iblife British conducted a survey
to know the real positions of education in Indiasérvey was conducted in madras,
Bombay and Bengal only. And the conclusion was #dath village had a primary
school, corporal punishment was observed, studehlitav time table, condition of
teachers was bad and teachers were ill-educateitl-gadb.

Woods Despatch (1854) was the first Milestone afidn education because it had
suggested the various ways and means for the geweltt of Indian education. It
was commonly known ‘the intellectual Charter ofitndr as Wood Despatch for Sir
Charles Wood was then president of the Board ofrobof the East India Company.
Wood's Despatch 1854, on education brought ounhéeel for teachers' training, as it
desired" to see the establishment of training sishand classes for masters in each
presidency in India." The grant- in-aid rules frahmeade a provision of salary grant
to those schools only having teachers who had mddaia certificate of teacher
training. These steps ensured a great impetusedr#ining of the teachers. The
establishment of the presidency Universities Mra®¥s Hay Cameron plan was to
establish the university in Bengal on the modelhatt of London. This was become
the model university for providing Higher educatitimoughout the country. Later in
the year 1857, the year of the outbreak of thealmdevolution and the last year of the
existence of the East India Company that the Lesgige Act was passed sanctioning
the established of the universities at CalcuttanBay and madras and the legacy of
the British was established in Indian educationesys

Indian Education Commission (1882) was considesedezond milestone of Indian
education. It gave its valuable suggestions infigdd of education at various stages.
The objective of the Indian University CommissidB892) was to reorganize and
strengthen the then existing system. Almost allagigects of education were covered
by it. The Commission laid emphasis on the estatvlent of a number of normal
schools for secondary teachers' training througtiaicountry. It also recommended
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that an examination in the principle and practi€geaching be instituted and only
successful candidates should be employed as teacheany secondary school
government or aided. In the field of secondary heeg training, the first institution
was established in 1886 in Madras and was know@ag&rnment Normal School,
Madras.

In 1889 Lord Curzon was Appointed Governer Genefalndia. At this time the
wave of nationalism was flowing fast. Some able aadrificing social reformers
were demanding National Education. They thoughtahdy national Education could
safeguard the culture, civilization, literature dadguage. A further step in Teachers'
training was taken in 1904 with the passage of @owent of India Resolution. The
following principles were laid down to improve tteacher training in the country.

1. Men of ability and experience should be enlistedrtivide adequate staff of well-
trained members of the education service.

2. Importance to be given to the equipment of traingulleges for secondary
teachers.

3. Need was felt of practicing school to the attackedach college to correlate
theory with practice of teaching.

4. There should be one-year course leading to a wiiyedegree or diploma for
graduates. These courses should include both tiedrbackground along with
practical bias. For other, there should be two-yearse.

5. Training colleges should be linked with the schpasls that a teacher may not
neglect the methods learnt in the college, whermrshe accepts teaching as a
profession.

The above policy was further supported in 1912 gy Government declaration
stating that "Eventually under modern system ofcatlan no teacher should be
allowed to teach without a certificate that he waalified to do so." Such principles
had direct impact upon teacher training in Indiae umber of training institutions
increased.

Calcutta University Commission (1917) this commassis also known as Sadler
Commission. In 1919 the Sadler Commission presetgaeport and emphasized the
role of university in the professional training eécondary school teachers and
educational researches. It suggested that theingajprogramme should not only
make the trainee a component class-room teachedmt good administrator.

Hartog Committee in 1929 extended the work initlaby Sadler Commission and

gave valuable recommendations and suggested conés@nd refresher courses for
those teachers who were already in service in otderaise standard of school

teachers. As a result, refreshes courses for teatiegian to be organized, education
departments were established in some universitidsresearch degree in Education
was started. Teachers' training institutions atadted equipping and improving their

laboratories and libraries. By all these measueastters' training went on to being
benefitted by many improvements. Working on theoremendations of the Sadler

Commission thirteen out of eighteen universitiesugefaculties of education. The

lady Irwin College set-up in New Delhi. Andhra Weisity stated a new degree The
B.Ed in 1932. Bombay launched a post Graduate dagrel.Ed in 1936.
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In 1937, M.K. Gandhi convened Wardha Educationatf@@nce and propounded a
new system of education popularly known as 'Basigdation’. Gandhiji felt the need
of making teacher-training more practical and fioral. He offered craft-centred
education for child, correlated with life situat®nWVith this, the emphasis in teacher-
training now shifted to the type of education whighs practical and based on the
needs of the pupils and the community. This baslachtion stated by Mahatma
Gandhi leading to the training of teachers for dashools. In 1938, a Basic Training
College was set-up at Allahabad and the Vidyamandiming school was started at
Wardha in 1938.

The Abbott -Wood Report in 1937 came with very aale suggestions about teacher
education. It said, “The normal school should comdeself with the social way of
education as well as with the technical how to li€att was further suggested a
refresher course for the teacher so theta he agetich wider experience. In 1941,
there were 612 normal schools out of which 376 weranen and 236 for women.
These schools provided one or two years’ trainifigere were 25 training colleges for
graduates.

In 1944 came the Sargent Report which also laid hasig on teacher training
programmes. It also stressed the need of refreshese for trained teachers to be
organized at different intervals. It further suggesthat the scale of salary of teachers
should be increased in order to have able andeititeachers. While in1906, hardly
29% teachers for High Schools, 37% for Middle Sdvoand 25% for Primary
Schools were trained, in 1947 approximately 61.5P6Secondary and Primary
Teachers were trained. After 1945, a separate EHdacBepartment was established
under the Central Government. During 1937 to19KM&,rtumber of training schools
and colleges and the expenditure on them increasadiderably. In 1937 out of
about one lakh secondary men teachers 43,000 wér@ned. So, by 1947, teacher-
training programme was quite comprehensive in Indtahe secondary level, out of
total 88,000 teachers, hardly 51% were trained.rdhgere about 649 training
colleges. Number of secondary level training cakegvas 42 only with an intake
capacity of 3000 teacher. These figure show thaesgrowth had already taken place
till 1947 but over all conditions still needed imgement as the needs of the country
were fast expanding. P.L. Rawat (1970) has righgiparked that on the whole we
can conclude that during this period, the incremmsdraining facilities was not
adequate.

During the first quarter of the twentieth centuny attempt was made to infuse
education with a national spirit. Major highlightere, education under Indian control,
banishing the feeling of Inferiority, education Western knowledge and science,
English language to be regarded as general subjdt meeting inadequacy of
vocational education.

TEACHER EDUCATION DURING POST INDEPENDENT INDIA

The problem of training of secondary school teackes considered by University

Education Commission, (1948) which observed thatehwas no difference in the

theory courses offered in various teacher traimiodeges but there were differences
in the practices followed. In 1950, the First Coafeee of Training Colleges in India

was held at Baroda to discuss programmes and &unscof training colleges. In this

teacher training was given a new nomenclature ahwéame ‘teacher education’.
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After this conference on teacher education sudderease in workshop, seminars and
conferences was observed. Teacher education syNabi revised, new areas of
specialization was added and laid stress on enhgupcactical work.

Another important event in the history of educatidaring the first decade of
independence was the report of the Secondary Hdoc&ommission, (1952-53)
which grieved for the poor quality of teaching icheols. The commission made
recommendations that graduation teacher trainisttition should be recognised and
affiliated to the universities which should granégtee. The trainees must receive
training in one or more extracurricular activitiesort intensive courses in special
subjects, workshop and professional conferencesrefdre in the First Five- Year
Plan (1951-56) emphasis remained on expansion awhés training programmes.
According many extension services centres were eqhedeed for improvement was
felt in secondary schools teachers and All Indian@id for Secondary Education was
established in 1955. As result of this twenty f(@#) extension centres were started.
Similarly, Second Five- Year Plan (1956-61) andrdHtive- Year Plan (1956-61)
also emphasis on increasing the number and quaditamprovement of teacher
training institutions.

The Review Committee on Education (1960) made megoommendations about

post-graduate studies in education and researalcagdn of administrators and

gualifications of teacher educators. Most of themsommendations were accepted
and implemented. National Council of Educationat&ch and Training (NCERT)

established in 1961 to improve quality of schoaledtion. NCERT also established
four Regional Colleges of Education, one each atekj Bhubaneswar, Bhopal and
Mysore. A centre of Advanced Studies in Educaticasvget up by the University

Grant Commission (UGC) in the Faculty of Educataord Psychology in the M.S.

University of Baroda. The Seventh Conference oflAdlia Association of Teacher’s

Colleges’ was held in 1964 and recommended thengetup of a state Council of

Teacher Education.

Another report of the Education Commission (1963-@&o known as Kothari
Commission (1964-66) observed that a sound progemirprofessional education
for teachers was essential for the qualitative owpment in education..... at all levels
of teacher education to meet the requirements efntitional system of education.
After receiving the report this commission the goweent of India set up The
National Policy Statement on Education (1968) ammds status, emoluments and
education to teachers visualized as follows: (aplDfhe factors which determine the
guality of education and its contribution to naabndevelopment, teacher is
undoubtedly the most important. It is on his pesoqualities and character, his
educational qualifications and professional competethat the success of all
educational endeavours must ultimately depend. liegamust therefore, be accorded
an honoured place in society. Their emolumentsahdr service conditions should
be adequate and satisfactory having regards todbalifications and responsibilities.
(b) Academic freedom of teachers to pursue andigilubhdependent studies and
research and to speak and write about significatibmal and international issues. (c)
Teacher education, particularly in- service edwecgtshould receive due emphasis.
Restructuring and Reorganization of Teacher Edocatvas taken up in 1987 to
create a strong institutional infrastructure anddaenic and technical resource base
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for orientation, training and continuous up graolatof knowledge, competence and
pedagogical skills of elementary school teachetkeéncountry.

In seventies new pattern of education, i.e, 10+2&8 implement. National Council
of teacher Education (NCTE) was set-up in 1973 éasary body for teacher
education.It brought out its curriculum framework in 1978. g this period, the
National Commission on Teachers (1983) studiedeptld the problems of teacher
education and the status of teachers in sociesy.miin recommendations were
directed at enhancing the period of training, cleaimgselection procedure of teachers,
making the pedagogy of teacher education meaningading to enrichment of the
theory courses and practical work.

The National Policy of Education (NPE), in 1986 atsdProgramme of Action made
a strong case for improving the quality of teackducation because it was the
prerequisite to improve the quality of school edioca Some training schools were
upgraded to District Institutes of Education andifing (DIETS) and some training

colleges were upgraded to Colleges of Teacher Eaduc&CTES) and Institutes of

Advanced Studies in Education (IASES).

After an in-depth study of the question of unsatigbry quality of learning, Yashpal
Committee, (1993) noted that inadequate programinieacher preparation leads to
unsatisfactory quality of learning in school. THere, the B.Ed. programme should
offer the possibility of specialization in seconglar elementary or nursery education.
The duration of the programme should either be yeer after graduation or four
years after higher secondary. The contents of thgramme should be restructured to
ensure its relevance to the changing need of sathatation. The emphasis in these
programmes should be on enabling the traineesquirgcthe ability for self learning
and independent thinking. The teacher educatiogrprome, being a professional
course has to be rigorous, thorough and intensiggramme. By the year 1998-99
there were 45 District Institutes of Education dmeining (DIETS), 76 Colleges of
Teacher Education (CTEs) and 34 Institutes of AdednStudies in Education
(IASES). The statutory NCTE further came out witG@ariculum Framework (1998)
to provide guidelines in respect of the content emathodology of teacher education.
As a result of this, many universities and stateegoments revised the courses of
teacher education. This is a comprehensive docuriett deals with almost all
aspects of teacher education including its contemtjcerns and also the social
philosophy of teacher education in Indian societyiclv contemplates a synthesis
between unity and diversity, freedom and compulssmtial planning and individual
initiative.

The National Curriculum Framework (NCF) 2005 forheol education places
different demands and expectations on the teaeftech need to be addressed by
both initial and continuing teacher education. Tesquality is a function of several
factors: teacher’s status, remuneration and camditof work, teacher’s academic and
professional education. National Curriculum Framewdor teacher education
(NCFTE): Towards Preparing Professional and HumBeacher, 2010 highlighted
that it is obvious that the education and trainafga prospective teacher will be
effective to the extent that it has been delivebgdteacher educators who are
competent and professionally equipped for the jgbt only that to improve the
quality of teacher education program the Nationaui@il for Teacher Education
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(NCTE) took up a number of initiatives during ttest decade. It joined hands with
the National Assessment and Accreditation CounbiAAC) to foster quality
assurance and sustenance.

National Knowledge Commission, 2007 has made censide progress in school
education since independence with reference toativiteracy, infrastructure and
universal access and enrolment in schools. The Gssion has observed that
teachers are the single most important elemerttetthool system, and the country
is already facing a severe shortage of qualified mrotivated school teachers at
different levels. It is urgent to restore the digrof school teaching as a profession
and provide more incentives for qualified and cottedi teachers. The training of
teachers is a major area of concern at preseme fiath pre-service and in-service
training of school teachers is extremely inadeqaaie also poorly managed in most
states. Pre-service training needs to be improvet differently regulated in both
public and private institutions, while systems ifoiservice training require expansion
and major reform that allows for greater flexilyiliThe Right of Children to Free and
Compulsory Education (RTE) Act, 2009, which becasperational from 1st April,
2010, has important implications for teacher edooain the country. To enhance
quality of school education Teacher Eligibility T€SET) for Teachers and Principal
Eligibility Test (PET) are conducted at both lewtlstate and at centre level. For
teacher education UGC already conducted Nationgilility Test (NET), at state
level State Level Eligibility Test (SLET) was aldethere.

CONCLUSION

To conclude the expansion of teacher educationolvasrved in terms of quantity and
quality aspects. All the above described commissiand report emphasis on the
qguality of teachers in general and teacher educataspecific. It was always a

challenging task to make it more practical andvahe in the present context.

REFERENCES

1. Aggrawal, J.C. (1996). Teachers and education deweloping society. Vikas
Publishing House Pvt, New Delhi.

2. Altekar, A.S. (1965). Education in Ancient Indiétl{ ed.). Nandkishore and Bros.
Varanasi.

3. Chattopadhyaya Committee Report. (1983-95). TheAeraand Society. MHRD.
Gol. pp.48

4. Comprehensive Evaluation of Centrally Sponsorede8&hon Restructuring and

Reorganization of Teacher Education. (1987). Indrepf the Working Group on

Teacher Education for the IFive Year Plan. (2011). Department of School

Education and Literacy Ministry of Human ResouroevElopment Government

of India.

First Five Year Plan. (1951-56). Planning Commissi®overnment of India.

Garret, E. (2008). Statistics in Psychology and dation. Surjeet Publication.

Delhi.

7. Kothari Commission Report. (1964-66). Ministry of utdan Resource
Development. Government of India. New Delhi.

8. MHRD. (2000). Quality Education in a Global Era: albnges to Equity and
Opportunities for Diversity. Country Paper. Goveemnof India. MHRD. New
Delhi.

o g

Www.oiirj.org ISSN 2277-2456




International Educational E-Journal, {Quarterly3N 2277-2456, Volume-lll, Issue-l, Jan-Feb-Mar£01

9. MHRD. (2004-05). Selected Educational StatisticelRID. Government of India,
New Delhi.

10.Mohanty, J. (2003). Teacher Education. Deep andpRgblications Pvt. Ltd.
New Delhi.

11.Mukherjee, S.N. (1957). Education in India today aomarrow. Acharya Book
Depot. Baroda.

12.Mukherjee, S.N. (1964), Education in India todayl ammorrow. Acharya Book
Depot. Baroda.

13.Natioanl Policy on Education. (1986). National Caoliof Educational Research
and Training. Sri Aurobindo Marg. New Delhi.

14.National Commission on Teachers. (1982-85). Migistf Human Resource
Development. Government of India. New Delhi.

15.National Curriculum Framework for Elementary andc@welary Education.
(1998). National Council of Educational Researcd dmaining. Sri Aurobindo
Marg. New Delhi.

16.National Curriculum Framework for School Educati¢2000). National Council
of Educational Research and Training. Sri Aurobiiog. New Delhi.

17.National Curriculum Framework for teacher educatiMCFTE): Towards
Preparing Professional and Humane Teacher. (208@jional Council for
Teacher education. New Delhi.

18.National Curriculum Framework. (2005). National @oii of Educational
Research and Training. Sri Aurobindo Marg. New Delh

19.National Knowledge Commission Report. (2007). Gowegnt of India, New
Delhi.

20.National Policy of Education. (1992). Ministry oukhan Resource Development,
GOl. pp.43

21.National Policy on Education. (1986). Ministry otidan Resource Development,
Government of India, New Delhi.

22.NCERT. (1998). Curriculum Framework for Quality Tear Education. (1998).
National Council for Teacher education. New Delhi.

23.NCERT. (2000). National Curriculum for School Educa. Published at the
Publication Department, Secretary, NCERT, New Delhi

24.NPE. (1986). Towards an Enlightened and Humane eBociA Review.
Government of India. (1990). New Delhi: MHRD.

25.Position Paper of the National Focus Group on TeaElducation For Curriculum
Renewal. (2006). National Council of Educationals®ach and Training. Sri
Aurobindo Marg. New Delhi.

26.Rawat, P.L. (1970). History of Indian EducationnRBrasad and Sons. Agra.

27.Ray, K. (1984). Education in Medieval India. B.Ribitshing Corporation, Delhi.

28.Report of the Education Commission. (1964-66). @tiooa and National
Development. Ministry of Education. Gol. pp. 622.

29.Report of the Secondary Education Commission. (L9BRnistry of Human
Resource Development. Gol. New Delhi.

30.Report of the University Education Commission — Radishnan. (1948).
Ministry of Human Resource Development, Governmantndia (1948), New
Delhi.

31.Right of Children to Free and Compulsory Educatan. (2009). The Gazette of
India, August 27, 2009, New Delhi.

32.Right to Education Act — 2005. (2009). Ministry dfiluman Resource
Development. New Delhi.

Www.oiirj.org ISSN 2277-2456




International Educational E-Journal, {Quarterly3N 2277-2456, Volume-lll, Issue-l, Jan-Feb-Mar£01

33.Sargent Report. (1944). in Mohanty, J. (2003). fieacEducation New Delhi.
Deep and Deep Publications Pvt. Ltd.

34.Second Five - Year Plan. (1956-61). Planning Corsimis Government of India.
New Delhi.

35.Singh, L.C. (1990). Teacher Education in India: &sBurce Book. National
Council of Educational Research and Training. Nexihip

36.Singh, R.P. (1970). Education in Ancient and Medidndia. Arya Book Depot,
Delhi.

37.Third Five - Year Plan. (1961-66). Planning CommaissGovernment of India.

38.Tiwari, A.D., & Panda, P.N. (2010). Teacher Edumati APH Publishing
Corporation, Ansari Road, Darya Ganj, New Delhi.

39.Tiwari, S. (2007). Education in India. Vol. 3, Atigc Publishers & Distributors
(P) Ltd. Ansari Road, Darya Ganj, New Delhi.

40. University Commission. (1892). in Mohanty, J. (2R0Beacher Education New
Delhi, Deep and Deep Publications Pvt. Ltd.

41.Working Group Report on Elementary Education andracy. (2007-12). XI Five
Year Plan, 2007- 12, Planning Commission of Inbliew Delhi.

42.Yashpal Committee Report. (1993). Learning WithButden. MHRD. Gol. pp
26.

WWwWWw.oiirj.org ISSN 2277-2456



