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[ Abstract ]]

The present study was an attempt to find out tfferdhce among male & female and
rural & urban teachers regarding their teachingeativeness. A sample of 600
teachers (300 male + 300 female) of various sesgmondary schools situated in
district Rohtak were taken as a sample on the bEfsirendom sampling method.
Teaching Effectiveness Scale by Dr. P.K. Mutha Brld. Mutha was used to assess
the teaching effectiveness among teachers. Thiststal technique mean, standard
deviation and ‘t’ test was used to analyse theedifice. The findings of the study
reveals (i) Both the male and female teachers wqually effective as there was no
significant difference in the Mean Teacher Effeetigss Scale scores of the male and
female teachers and (ii) Both the rural and urteachers were equally effective as
there was no significant difference in the Meanchea Effectiveness Scale scores of
the rural and urban teachers.
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INTRODUCTION

Teaching Effectiveness is not a new concept td\leshave been listening that
some teachers are the most effective ones. Thahsnéet those Teachers have
attained the needed competence in their roles amctibns. Such as the preparation
and planning for teaching classroom managementwlenge of subject matter,
teacher characteristics and their interpersonatiogis. Also these teachers excel in
their other personality characteristics. Teachdedfiveness refers to the effect that
the teacher's performance has on pupils like teacperformance teacher
effectiveness depends in large on the content ichwihe teachers performs. Teacher
effectiveness plays a pivotal role in the teach@agning process. Being the centre of
the whole programme it needs close observatiorcatidal analysis as it has a direct
bearing on the learning outcome of the pupils. Aura question strikes the mind of
the researcher regarding the various componentsxqdd the effectiveness, for
unless the sources to effectiveness are substgnimaproved, the goal to make
teacher worth his job, will remain a wishful hopeo understand the concept of
Teacher Effectiveness we should know about thatgsabf an effective teacher.

It is very difficult to define good teaching. Thisrm is so value-laden that
what appears to be good teaching by one persorbmagnsidered poor teaching by
another, because each one values differently onptloeess of teaching - its
techniques, outcomes or methods. One teacher mapewclassroom in an organised,
highly structured manner, emphasizing the inteliectontent of academic discipline,
while another may manage it in a less structuredr@mment, allowing the students
much more freedom to choose subject matter anditssi that interested them
personally. One observer, because of one’s persealales in favour of more
intellectual attainment as the end of teaching, rewtify the first teacher as a good’
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teacher, while criticizing the second teacher toming “too loose a ship” sheerly to

cater for individual interests in the name of ediwcaAnother observer may come to

the opposite conclusion with respect of which teads better again, because of a
different set of values that govern one’s choice.

While it remains difficult to agree on what const#s “good” teaching,
“effective” teaching can nearly be demonstrateterms of what is really intended as
the outcome of teaching? An effective teacher e &bbring about intended learning
outcomes, though the nature of learning be stillanimportant. The two different
teachers, as in the example above, may striverfdraghieve different outcomes and
both be judged effective. The two critical dimemsiaf effective teaching are intent
and achievement. Without intent, student achievémieecomes random and
accidental. However, intent is not enough by itskff students do not achieve their
intended learning goals, the teacher cannot bg #éfiiéctive. Thus, effective teachers
may be defined as those who can demonstrate thigy abi bring about intended
learning outcomes that enable them to achieve dsgetl results for their students.
This, once again, refers to the role performancéathers vis-a-vis the making of
good and effective teachers.

The term “teacher effectiveness” will be used tier¢o the results a teacher
gets or to the amount of progress the pupils makerds some specified goal of
education. One implication of this definition isathteacher effectiveness must be
defined, not behaviours of teachers. For this asod because the amount that
pupils learning is strongly affected by factors natler the teacher’s control, teacher
effectiveness will be regarded not as a stable adbaristic of the teacher as an
individual but as a product of the interaction betw certain teacher characteristics
and other factors that vary according to the dibmain which teacher works. Many
times, the terms teacher performance and teaché&ctigéness are used
synonymously.

Kagathala (2002) reveals that the teachers of uab@a are superior than rural
area in teacher effectiveness; Sex of the teaclves dhot affect the teacher
effectiveness. Amandeep and Gurpreet (2005) coadlutat female teachers are
more effective in their teaching than male teacherale and female teachers do not
differ significantly as far as their teaching cortgrey is concerned; and variable of
teaching competency plays significant role in teackffectiveness of teachers.
Cheung (2006) found that female teachers were fgigntly more efficacious than
male teachers. Years of experience were weaklsiguificantly related to levels of
efficacy, and that educational level did not hawg@gmificant effect on efficacy level.
Singh (2012) reveals that there is no significaffedence in the level of teacher of
male & female primary school teacher. Malik & Shar(@013) reveals that gender of
teachers does not bear any relationship with theaching effectiveness and
professional commitment. It also reveals that libgaf schools does not influence
the teaching effectiveness but influence the pexesl commitment of secondary
school teachers. There exists a significant relatigp between teaching effectiveness
and professional commitment of secondary schoalheas. It was also found that
professional commitment influences teaching effectess of teachers.

Hence, teachers should play a positive role indmig out the best in the
children. Teaching should aim at a balanced groefthhe individual and should
impart both knowledge and wisdom. Self confidentceeachers should be reinforced
by a sense of success and approval. Effectiverolassmanagement depends on the
teacher and how he/she is able to carry the clasg avith him/her.

Www.oiirj.org ISSN 2277-2456 Page 194




International Educational E-Journal, {Quarterly$3N 2277-2456, Volume-Ill, Issue-Il, Apr-May-Jur@l2

SIGNIFICANCE OF THE STUDY

It is widely accepted by scholars and other camegrscholars of different
fields such as educationists, sociologist, psydliste, policy-makers, politicians,
administrators etc. that in our country there isuaprecedented need for effective
teachers to lead the multitudes of school childred adolescents. Effective teachers
can contribute significantly in improving standanfdthe education. For recognizing a
good teacher, it becomes essential to identifyestonate some of major patterns of
teacher characteristics underlying teacher behaviou

In recent years, inclusive education has risen rtammence, becoming a
dominant issue within education across a rangeatibmal contexts. Teachers are
faced with a workplace that is inundated by a ndyo&factors that impinge on their
effectiveness within the classroom. The realityhaf education system has led to the
attrition of teachers due to resignations and ptareaetirement due to stress. Rapid
changes in the world and technology have exacatbagacher's perceived
professional incompetence; teachers experiencesstige to the lack of occupational
confidence as a result of the difficulty that thegperience to keep up to date in their
areas of expertise (Fimian & Santoro, 1983; Tet§97). In addition, it has been
found that teaching effectiveness and teacherssimes strongly correlated, as the
amount of stress and degree of effectiveness el by teachers influences the
quality of life of teachers. Hence, arises the némddoing research work and
understanding various teacher characteristics. ukber of researches have been
done over so many years, and several questionst aeagher effectiveness,
occupational stress and emotional intelligence roonéd the researcher while going
the literature. There are still a number of unamsdejuestions. A study of teacher
effectiveness, occupational stress in relation nmmt®nal intelligence of teachers
teaching in secondary schools of Delhi will be aalneffort on the part of the
researcher to make the teacher and teaching nfecctieé.

STATEMENT OF THE PROBLEM
‘STUDY OF TEACHING EFFECTIVENESS IN RELATION TO
THEIR GENDER AND LOCALITY”

OBJECTIVES OF THE STUDY

1. To compare the teaching effectiveness of matefamale secondary school
teachers.

2. To compare the teaching effectiveness of runal arban secondary school
teachers.

HYPOTHESES

1. There is no significant difference in teachiffig&iveness of male and female
secondary school teachers.

2. There is no significant difference in teachirfiig@iveness of rural and urban
secondary school teachers.

METHOD
A Descriptive survey method was used in this study

SAMPLE

A total sample of 600 male and female teachers waken on the basis of
random sampling method.
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TOOL USED

Teacher Effectiveness Scale Mutha, P.K. and Mutha, D.N. (1999) was
used to collect the data.
STATISTICAL TECHNIQUES

Mean, Standard deviation and ‘t’ test were useahtalyse the data,

RESULTS
The hypothesis framed to achieve the objectiveedtabove that there is no
significant difference in the mean score of teagheffectiveness in relation to gender
and locality of school teachers are given as under
Table 1
Mean, S.D. ‘t’ value of teaching effectiveness Sas of Male & Female
secondary school Teachers

S.No. Group N Mean S.D. ' Level of
Significance
1 Male teachers 300 266.54 23.10
2. Female 300 264.96 25.19 0.566| Not significant
Teachers

From table 1 it is clear that the mean score abd &.teaching effectiveness
score of male teachers is 266.54 & 23.10 respdytiwnereas for female teachers it
IS 264.96 & 25.19. The calculated ‘t’ value for 5@8gree of freedom is 0.466 which
is less than the table value (1.96) at 0.05 lef/significance. It means that there exist
no significant difference between the mean scoranafe & female teachers on
teaching effectiveness. Hence the null hypothesimdilated earlier, “There is no
significant difference in the teaching effectivenesnong male and female secondary
schoolteachers’ is accepted”. Hence it is concluded thake and female teachers
were found to have almost the same approach regarelaching effectiveness.

Table 2
Mean, S.D. ‘t’ value of teaching effectiveness S@s of rural and urban
secondary school teachers

S.No. Group N Mean S.D. ‘v Level of
Significance
i tz;ﬁ:ers 300 | 264.76 | 23.63 o
2 Urban 0.993| Not significant
' 300 | 266.73| 24.67
Teachers

From table 2 it is clear that the mean score abd &. teaching effectiveness
score of rural teachers is 264.76 & 23.63 respelstiwhereas for urban teachers it is
266.73 & 24.67. The calculated ‘t’ value for 598 e of freedom is 0.993 which is
less than the table value (1.96) at 0.05 leveligiiicance. It means that there exist
no significant difference between the mean scoreuoél and urban teachers on
teaching effectiveness. Hence the null hypothesismdlated earlier, “There is no
significant difference in the teaching effectivem@snong rural and urban secondary
schoolteachers” is accepted. Hence, it is concludedrtivat and urban teachers were
found to have almost the same approach regardauitey effectiveness.
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FINDINGS OF THE STUDY

From the above findings, the following conclusioeresdrawn

1. Both the male and female teachers were equéfiéeteye as there was no
significant difference in the Mean Teacher Effeetigss Scale scores of the
male and female teachers.

2. Both the rural and urban teachers were equdfgctere as there was no
significant difference in the Mean Teacher Effeetigss Scale scores of the
rural and urban teachers.

SUGGESTIONS

The Govt. and the concerned authorities should sakable measures for the
improvement of the infrastructural, instructionasources and development of
ideological resources like knowledge, values, ggerand attitude of the teachers.
They should be oriented to the educational teclgyofor the development of their
skills and competencies in teaching.
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