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Learning throughout life is one of the keys to the 21st century .Learning throughout life is 
one of the keys to the 21st century. How can lifelong learning for all   be achieved? 
Certainly. ‘It is accepted that a well-rounded education is a gateway to personal success. 
Adaptation of courses structures and qualifications, modularization, elaboration of 
coherent study programs, quality assurance and accreditation, evaluation and recognition 
of credentials relationship and exchange between traditional, basic qualifications within 
lifelong learning are main problems. The paradigm of lifelong learning rests on two main 
assumptions i.e demand and supply. The rapid growth in numbers of distance education 
courses and programs continues to have a profound impact on the ideas and beliefs that 
encompass teaching and learning. The use of e-mail and the Internet, coupled with Web-
based coursework, has become a core method of instruction, particularly in higher 
education. A technological transformation during the past decade has eliminated the 
boundaries between formal and informal learning. 
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Introduction:                                                                                          
Learning throughout life is one of the keys to the 21st century. How can lifelong learning 
for all   be achieved? Certainly. ‘it is accepted that a well-rounded education is a gateway 
to personal success. It sets students on a path to lifelong learning that enables them to 
succeed in a changing world. Through education, individuals can expand their minds and 
embrace new ideas and opportunities, and at the same time, build better lives for 
themselves and their communities. In a world where geographic boundaries are blurring, 
students also need the flexibility to connect with and collaborate with people anywhere at 
any time—communicating information in more dynamic, engaging ways .Lifelong 
learning raises a deep challenge in the relations of higher education institutions to their 
clients, that is to the students and old stereotypes of the students body are fast becoming 
an anachronism, lifelong learning raises a number of challenges. The difficulty increases 
when the objectives and situations of students  becomes more diverse and course 
provision becomes more individualized  The undervalued partial function of higher 
education is likely to become more central and will require a major efforts in terms of 
information systems and staff training . 

Structure and qualifications in lifelong learning: 

Adaptation of courses structures and qualifications ,modularization ,elaboration of 
coherent study programs ,quality assurance and accreditation ,evaluation and recognition 
of credentials relationship and exchange between traditional ,basic qualifications within 
lifelong learning are main problems .However lifelong learning require the web of 
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qualifications become more open and flexible . This pressure for flexibility in itself 
represents a challenge to the traditional social functions of higher education: 

-the organization of the pool of knowledge into coherent and sequential programme of 
study; 

-the issuing of credentials with a predictable value in society. 

In a true lifelong learning system higher education is asked to give fair recognition not 
only to complete qualification from every sector other sector of formal education, but 
also to credits and work experience. 

Another major issue is the integration of part-time and older students into the mainstream 
of teaching .to some extent require specific form and times of delivery to suit their needs. 
How can provision for a specific target group be reconciled with the goal of integration? 
In 21st century, lifelong learning is not only the key to opening the doors into the future, 
for dealing with the rapidly changing world of work, but also the key for each individual 
to exert personal control on the shape, rhythm and content of his or her life. 

Countries, institutions, and individuals are faced with significant shifts in the global 
environment characterized by four challenges: 

� exponential growth of knowledge; 
� worldwide social concerns for freedom and general quality of life 
� global pressures for more education; and 
� changing patterns of trade and competition and technological innovation 

 
The need for continuous access to information and knowledge makes learning lifelong 
and the traditionally neat distinction between learning and work unreal. Education thus 
becomes a continuum, with no marked beginning and end, which provides opportunities 
for lifelong learning to help individuals, families, workplaces, and communities to adapt 
to economic and societal changes, and to keep the door open to those who have dropped 
out along the way. 
Learning throughout life is one of the keys to the 21st century, for a number of reasons: 
 

� Rapid technological change and growth in knowledge and information require 
constant learning. 

� As society evolves, we are unlikely to continue the present life-cycle pattern of 
prolonged education at the beginning of life and an extended retirement period at 
the end. 

� Lifelong learning provides opportunities for those who are unemployed to reenter 
the workforce. 

� Given the importance of learning foundations, and of continued learning in 
knowledge-intensive societies characterized by rapid change, those who miss 
out—either initially or later on—are effectively excluded. 

  
Lifelong learning and training for the workplace cannot be confined to the traditional 
classroom. It is unrealistic and unaffordable to continue to ask learners to come to a 
designated place every time they have to engage in learning. To cope with the diversity, 
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complexity, and changing demands for education services, delivery must extend beyond 
the facet-face institutional modality to include distance education, enrichment mass 
media, and nonformula settings. 
 
A New Paradigm 
The paradigm of lifelong learning, linked to the vision of a learning society has been 
widely accepted in theory and in political declaration. It rest on two assumptions: 

Demand: the traditional barriers between a period of learning and a period of doing will 
become blurred, and a very large number of people will need or want to develop their 
knowledge and skills at various times throughout their lives. 

Supply: educational opportunities of high quality will have to be made available to 
citizens of all ages, not just to children and the youth. The target group for educational 
policy will from covering one third to entire population. Making lifelong learning 
operational is now the challenge .Future needs for lifelong learning will not be met only 
by formal education, but they will call for a lifelong educational support system, 
involving new partner as well as traditional public institutions. Lifelong learning requires 
that web of qualifications to become more open and flexible.  

The demands and concerns facing the education enterprise were not created by ICTs and 
will not be resolved by ICTs either. It is going to be very difficult—if not impossible—
for countries to meet the objective of effective learning, for all, anywhere, anytime. Our 
inability to meet this challenge, however, is self-inflicted because we tend to think of 
linear scaling, that is, using the same model of education (a school constrained by space 
and time) but more of it and on a larger 
scale. What we really need is to think differently and radically. The education model 
developed for the Industrial Age cannot achieve educational empowerment effectively in 
the Information Age. With ICT tools, we should be able to evolve the components of the 
conventional model into the corresponding components of the new model. Education will 
not be a location anymore, but an activity: a teaching / learning activity. Education is a 
highly interactive, synchronous and asynchronous, multimedia learning experience 
between distant locations over vast national and international networks, allowing learners 
to obtain simultaneous distance learning services from their geographically dispersed 
organizations, schools, and other colleagues. In this new paradigm, ICTs are not a 
substitute for schooling. They constitute one integral element of this education model—
supplementing and enriching traditional institutions, delivery systems, and instructional 
materials. In this sense, ICTs contribute to the whole system of knowledge dissemination 
and learning 
The shift in paradigm is experienced at times as both evolutionary and revolutionary. It is 
"evolutionary" by promoting instructional best practices, shared standards, and greater 
access to resources. It is "revolutionary" by advances that are discontinuous and 
disruptive — as in the phrase, "The internet changes everything!" The 'network of 
networks' is not just a technology web (connection and communication). It is an 
information access web, a publishing web, a commerce web, and a social-collaborative 
web that leverage and synergize with each other. It is a communications highway to and 
through a newly consolidated global village.  
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From                                                                                 To 
A school building                                                A knowledge infrastructure (schools, 
labs, radio, television, Internet, museums…) 
 
Classrooms                                                                 Individual learner 
 
A teacher (as provider of knowledge)                       A teacher (as a tutor and facilitator) 
A set of textbooks and some audiovisual           Multimedia materials (print, audio, video, 
digital...) 
  
Preparing for Lifelong Learning 
How can lifelong learning for all, anywhere and anytime, be achieved? Certainly, formal 
traditional systems cannot do it, even if they are well financed, run, and maintained. The 
diversity of needs and settings requires a diversity of means. Here is where learning 
technologies may provide their most valuable contribution. They are flexible, 
unconstrained by time and place, can be used on demand, and provide Justin-time 
education. They have the potential to offer synchronous as well as asynchronous learning 
opportunities. But, above all, if well prepared, they can pack a wealth of expertise and 
experience in efficient packages that can be modified and updated all the time in response 
to feedback, new demands and varied contexts. Possibilities fall in a wide range of 
technologies, including videos, correspondence, Internet, and e-learning superstructure. 
This may be the first time in the history of the human race when lifelong learning is not 
only desirable and urgent, but feasible as well. The rapid growth in numbers of distance 
education courses and programs continues to have a profound impact on the ideas and 
beliefs that encompass teaching and learning. The use of e-mail and the Internet, coupled 
with Web-based coursework, has become a core method of instruction, particularly in 
higher education. The number of students enrolled, course offerings, and the availability 
of distance education as a reliable method of instruction gained tremendous momentum 
during the last decade. The number of student enrollments and total online certificate and 
degree programs is expected to continue to increase as technology becomes embedded in 
the foundations of our society.  
 
 The teaching and learning is accomplished through modes that are either asynchronous 
(teaching and learning not limited by time and place) or synchronous (teaching and 
learning requiring a definitive time and specific location. However, successful 
exploitation of technology for lifelong learning for all is dependent on number of factors: 
 

� Adults need to have a minimum level of basic education, including literacy. 
Technology should not blind us to the fact that there are still millions of adults 
who cannot read or write, and, because of that, they cannot use educational 
programs offered through information technologies, or even through classical 
correspondence. 

� Schools should equip individuals with the necessary cognitive and technical skills 
to pursue and manage their own continuous learning—how to search, assimilate, 
define problems, apply knowledge to problem solving, etc. 
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� Technology literacy—the ability to use technology hardware and software—
should be part of basic education and a prerequisite for adults to make good use of 
ICTs. 

 
If an essential goal of education is to produce lifelong, independent learners, then we 
must deliberately provide those opportunities within the traditional, formal learning 
setting that includes distance learning.  Which skills and attributes are used to find the 
solution or answer in this informal or “other” learning? The attributes are initiative, 
resourcefulness, and persistence, coupled with the motivation to learn about something of 
interest—the very attributes that are valued as outcomes for traditional educational 
programs and systems. These learning events are highly autonomous; the problem is that 
although institutions and systems assert that lifelong learning or independent learning is 
an important outcome, little is done to provide events that trigger curiosity and self 
direction in learning. Distance learning provides the venue for such 
Opportunities and can be the trigger to facilitate the development of independent, lifelong 
learning. In distance learning opportunities, it is essential to recognize where the learner 
is in his or her autonomy development. The real purpose of education is to facilitate the 
learning journey and become fully autonomous in your ability to sustain and endure 
regardless of the medium, the location, the need. Learners can and do become directors of 
their own learning when they are given the following structure: 
 

� Provide opportunities to learn about something that is of interest and value. 
� Provide opportunities for learning that arouse curiosity in the learner. 
� Provide learning events that are not prescriptive but fluid and flexible. 
� Scaffold difficult learning so that successes can be used to build further 

learning. 
� Provide support, not answers. 
� Provide a stance that the learning journey is the real outcome. 
� Provide environments that foster collaboration and collegiality. 
� Empower students through opportunities for self-reflection and self-appraisal. 
� Provide opportunities for mastery experiences.  
� Tell students you believe in their capacity to effect change and make a 

difference—in other words, to enhance their self-efficacy. 
A technological transformation during the past decade has eliminated the boundaries 
between formal and informal learning. As we adapt to a knowledge-driven society, a 
cultural transformation is occurring. Lifelong learning is an essential goal of education as 
a means to improve the quality of life for an individual, a culture, or a society. The value 
of sustained learning is demonstrated through changes in economic growth and social 
well-being, as well as the development of a democratic way of life. Although institution 
provide opportunities to  
Engage in lifelong learning. They must address the issue of how to, create environments 
that are conducive to this lifelong learning process. 
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