
International Educational E-Journal, {Quarterly}, ISSN 2277-2456, Volume-II, Issue-II, Apr-May-June 2013 

 

 w w w . o i i r j . o r g                      I S S N 2 2 7 7- 2 4 5 6 
 

Page 1 

Organizational Behaviour of School Teachers and Head of the 
Institution and Academic performance of Students 

 
Marami Goswami 
Associate Professor, Department of Education Guwahati College, Guwahati -21 
 

 
 

 In school there are numbers of persons who work together and interact while performing 
various duties in the school set up. These interactions among teacher-students, teacher-
principal, student-students give shape the teaching learning process going on in the 
organization. The study shows that the relationship between academic performance of 
students and different behavioural dimensions of teacher and head shows that academic 
performance is negatively related with disengagement, alienation and humanized thrust 
dimensions and positively related with the rest. The three dimensions alienation, esprit 
and production emphasis are found to be good predictors in predicting the academic 
performance of students in schools.  
KEYWORDS : Organizational Behaviour, School Teachers, Head of the Institution, 
Academic performance of Students 
 
 Introduction: 
             The school is a place where the children are ‘planted’ to grow. A school provides 
habits, attitude, and values that the students should have in life. It should be a setting for 
them to learn what they need to learn. School is a powerful force and plays a key role in 
all-round development of the students. In each school there are number of person who 
work together and interact while performing various duties in the school set up. These 
interactions among teacher- student, teacher-principal, and student–students gives shape 
to the teaching learning process going on in the organization and weave an intricate web 
of school climate. It is evident that students attending various educational institutions 
with varied type of work culture show marked differences in achievement and other 
behavioural aspects. 
           An organization, where the different members functions freely and positively to 
advance the goals and objectives of the organization is a healthy organization. The 
institutional head is very influential in ensuring that the organization is able to survive 
with clear focus of the goals that it wants to achieve. The teachers are the wheels of a 
school. Each of them needs to be an effective teacher. Organizational behaviour of 
teachers and headmasters of schools exercise differential effects on the functioning of the 
school. Headmaster generates reaction in teachers. If reaction is favourable, the resulting 
responses will show higher amount of efficiency, cohesiveness and satisfaction leading to 
the unfoldment of teachers’ potentialities. Congenial organizational culture is a must for 
every school. It is evident that it has serious effect on the performance of the students in 
school.  
            Unhealthy organizational behaviour on the part of its stakeholders may promote 
suspicion, insecurity, mutual distrust etc. Prolonged existence of an unhealthy 
organizational behaviour results in organizational sickness which manifests itself in 
different forms of organizational dysfunctionalties. So, there is a need to decide which 
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type of organizational behaviour on the part of the teacher as well as the head of the 
institution is conducive for better performance of the students. So far, the researcher 
could not get the studies particularly covering this area that is why the present study 
might be an interesting area of research. The present problem under investigation is titled 
as- “Organizational Behaviour of School Teachers and Head of the Institution and 
Academic performance of Students” The purpose of the study is to identify the 
organizational behaviour of the school teachers as well as the head of the institution and 
to relate it with academic performance of students.  

 Need and significance of the Study: 
           The academic performances of schools differ from each other. This difference in 
performance of students may be attributed to organizational behaviour of the school 
teachers and the head of the respective organization. Hence, the study in organizational 
behaviour of the school teacher and head as may help in maximizing the utilization of the 
available humane and physical resources for creating a congenial atmosphere for 
students. Thus the efforts to improve performance of students ascertain the flow of effects 
from the head of the institution to teachers, from teachers to students, from students to 
students’ outcomes. (Wallberg, 1980) 
             There is a common complaint that teacher’s lethargy and apathy and 
indifferences as the main cause for deteriorating standards in education. All these 
negative terms are lack of interest and enthusiasm on the part of the teachers to perform 
their duties. Similarly, head of the institutions are also frequently criticized for their 
uncongenial administrative behaviour.It is evident that different organizational behaviour 
of the school teachers and the head of the institution can have serious effects on students’ 
attitudes towards the institution, students’ achievements and accomplishment of school 
objectives. The relationship between organizational climate ,teacher well-being and 
student outcomes has been discussed widely in relation to the school effectiveness 
(e.g.Cheng,1993;Conley,Barcharach and Bauer,1989;Hart, 
1992;Kyriacou,1987;Connand Dudgeon,1990) Organizational climate has a positive 
relationship with students maturity, students morale and students achievement (Gupta 
1984, Puranik 1985 and Sharma 1983).Thus, it is essential to know which type of 
organizational behaviour is desirable to improve school conditions by the appropriate 
authority to achieve goals of education.  Hence, gauzing its significance the present study 
has been under taken by the investigator to establish by research findings the type of 
organizational behaviour on the part of the teacher as well as the head of the institution 
which have positive impact on academic performance of students. Therefore, it seems 
quite appropriate on the part of the investigator to inquire about the organizational 
behavior of school teachers and headmasters of the secondary schools and to study its 
relationship with academic performance of students.  

 Objectives: 
 The study is designed to carry on the following objectives- 
 (1)  To study organizational behaviour of the school teachers and the head of the 

institution 
  (2)  To investigate into the relationship between academic performance of students and 

the organizational behaviour of the school teachers and the head of schools. 



International Educational E-Journal, {Quarterly}, ISSN 2277-2456, Volume-II, Issue-II, Apr-May-June 2013 

 

 w w w . o i i r j . o r g                      I S S N 2 2 7 7- 2 4 5 6 
 

Page 3 

 Hypothesis: 
On the basis of the objective of the study it was hypnotized that there exist no significant 
relationship between academic performance of students and the organizational behaviour 
of the school teachers and the head of schools. 

   Methodology: 
 Normative survey method has been adopted for the present study as it aimed to study the 
organizational behaviour of the school teachers and the head of the institution already 
existing in the schools. In the study the organizational behaviours of the teachers and the 
head of the institution were studied through the response given by the teachers of the 
concerned schools. 

 
Sample: 
              The sample for the study was selected in two stages. Firstly 30 schools were 
selected by using stratified random sampling technique from the secondary schools of 
Guwahati city. The schools under study include both government and private .Due 
representation was also given to the age of the schools. In the second stage teachers were 
selected randomly from the said schools. Care was taken to collect data from 75 % of 
teachers from each schools as per criteria laid down in the SOCDQ. Thus data were 
collected from 288 teachers working in 30 schools. 
 
Tools used: 
In this study Following tools were used to collect data 
(1) “School organizational Climate Descriptive Questionnaire” (SOCDQ, 1978) 
developed by Motilal Sharmah. This tool is an Indian adaptation of “Organizational 
Climate Descriptive Questionnaire”--of Halpin and Croft.    Basically, the scale is meant 
to determine school climate. But in present study it is used to study dimensions of 
organizational behaviours. The scale consists of 64 likert type items distributed over eight 
dimensions of organizational behaviours- four aspects of teacher behaviour and four 
aspects of leadership behaviour. Basically, the scale is used for deterning school climate. 
Thus, these dimensions are grouped under two categories-  

(a)    Group behaviour characteristics and  
(b)     Leader behaviour Characteristics  

        Definitions of these dimensions given by Sharma are given below. 
  Group behaviour characteristics: 
1. Disengagement: - Disengagement refers to the teachers’ tendency to be “not with it”. 

This dimension describes a group which is “not in gear” with respect to the task at 
hand.  

2. Alienation: - Alienation refers to the behaviour pattern which indicates the emotional 
distance between the group and leader and at the same time among the group 
members. 

3. Esprit: - Esprit refers to morale. It indicates that the teachers feel that their social 
needs are being satisfied and they enjoy a sense of accomplishment in their job. 

4. Intimacy: - Intimacy refers to the teachers’ enjoyment of friendly social relations with 
each others. (B) Leader behaviour characteristics: - 
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5. Psycho-physical Hindrances: - It refers to the feeling among the group members that 
the principal burdens them. They perceive the Principal as highly dictatorial in his 
behaviour.  

6. Controls: - Controls refers to the degree to which the principal’s behaviour can be 
characterized as bureaucratic and impersonal in nature. Although task-oriented in 
behaviour the principal tries to raise the degree of effectiveness and efficiency by 
helping the group works towards the common goal by providing adequate operational 
guidance and secretarial services. 

7. Production Emphasis: - It refers to behaviour by the principal which is characterized 
by closed supervision of the staff. He is highly directive and plays the role of ‘straw 
boss’. He is not sensitive to feedback from staff. 

8. Humanized Thrust: - It refers to behaviour which marked by his attempts to motivate 
the teachers through personal example. He always insisted on willing cooperation of 
the teachers. Although task oriented, the behaviour of the principal is characterized by 
an inclination to treat the teachers humanly and tender heartedly 

 (2) A schedule prepared by the investigator to collect different school related data.   In 
the present study the achievement of students in High School Leaving Certificate 
Examination (H.S.L.C.) are considered in terms of pass percentage of the school, that is, 
for the purpose of analysis the school academic achievement is taken as the student’s 
achievement. The pass percentage of each school is collected from the school records. 
The median of the pass percentage of five consecutive years of a school is taken as the 
index for the academic performance of students of a particular school.                                                
 
Analysis of data: 
             The perceptions of teachers with regard to organizational behaviour were 
collected with the help of the questionnaire were SOCDQ and scored adopting the 
procedures given in the test manuals. The analysis of SOCDQ is based on eight 
dimensions of organizational behaviour pertaining to four group behaviour characteristics 
namely disengagement, alienation, esprit, and intimacy and four-leader behaviour 
characteristics namely psycho-physical hindrance, controls, production emphasis and 
humanized thrust.  The scores on each dimension were doubly normalized and these 
normalized score in each dimension represent the school profile. 
             For the purpose of analysis the school academic performance was taken as the 
student’s academic performance.  High school leaving certificate examination (HSLC) 
pass percentages of the schools were taken as index of academic performance of students.  
Collected data were subjected to different statistical analysis such as descriptive, 
deferential, product moment co-efficient of correlations, regression etc in the light of the 
objectives set forth for the investigation.  
             For the purpose of studying the relationship between academic performance of 
students and different behavioural dimensions of organizational climate, product moment 
co-efficient of correlations are calculated. Findings have been summarized in Table: 1 
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Table – 1 
Coefficient Correlation between Academic Performance and 

Behavioral Dimensions of Organizational Climate 
 

Behavioral  Dimension 
 

Coefficient, 
correlation 

Significance 
level 

Disengagement -.073 .495 ( N.S ) 
Alienation -.481 .000** 
Esprit .439 .000** 
Intimacy .032 .763 ( N.S ) 
Psycho-Physical Hindrance .127 .234  (N.S ) 
Controls .174 .101  ( N.S ) 
Production Emphasis .274 .008 ** 
Humanized Thrust -.240 .023* 

            * = Significance at .05 Level       
            **  = Significance at .01 Level. 
              N.S = Non Significant 
 
             After having a glance at Table:1 it becomes clear that variables disengagement, 
alienation and humanized thrust have negative correlation with academic performance 
and other dimensions have positive correlation. The obtained coefficient of correlation 
shows that correlation between academic performance and alienation, esprit and 
production emphasis are significant at 0.01 level. The correlation between academic 
performance and humanized thrust is significant at 0.05 level. But the result shows that 
academic performance is not significantly related with behavioural dimension 
disengagement, intimacy and psycho-physical hindrances of organizational climate. 
                 With the objectives of finding out relative contributory role of different 
behavioral dimensions of organizational climate on academic performance, the data are 
subjected to multiple correlation and stepwise regression analysis. Here eight behavioral 
dimensions of organizational climates are taken as independent variables and academic 
performance as dependent variable to find out the regression of all the eight behavioral 
dimensions on academic performance of students. In the present study data are subjected 
to step up regression analysis by adding one independent variable in the process one at a 
time in order to examine the efficiency or contribution of the predictors.  In this analysis 
among the eight dimensions of organizational climate, which are treated as independent 
variables three variables namely alienation, esprit and production emphasis alone have 
entered into the analysis. The multiple correlation is calculated to be 0.610 and the co-
efficient of determination is assessed to be 0.373 which shown in Table 4.35 

Table: 2 
Model Summary of Regression Analysis for Academic Performance 

Model R R Square 
Adjusted R 
Square 

Std. Error of the 
Estimate 

1 .481 (a) .231 .223 23.66483 
2 .569 (b) .324 .308 22.32515 
3 .610 (c) .373 .351 21.62777 
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                   a Predictors: (Constant), Alienation    
                   b Predictors: (Constant), Alienation, Esprit 
                   c Predictors: (Constant), Alienation, Esprit, Production 
             
        The joint contribution of these three variables viz. alienation, esprit and production 
emphasis on academic performance is found to be 37.3% i.e. 37.3% of variance in 
academic performance is explained by these three variables.  In case of Model –1 the 
value of R2 is found to be .231 which explained that independent variable alienation 
contribute 23.1% variance in predicting academic performance of students. With the 
addition of independent variable esprit in Model -2, the value of R2 in increased by 0.093, 
meaning there by that 9.3% variance in academic performance is contributed by the 
variable esprit in predicting the academic performance of students. With the stepping up 
of variable of production emphasis on the part of the head of the institution, the value of 
R2 is increased from .324 to .373 and hence the individual contribution production 
emphasis to academic performance is found to be 4.9%. 
             To test the significance of the contributions of the above independent variables to 
academic performance ANOVA test is applied. The result of ANOVA test of multiple 
regressions for academic performance as dependent variable with alienation, esprit 
production emphasis as predictors is shown in Table: 3 

Table: 3 
ANOVA Table of Multiple Regressions for Academic Performance with Behavioral 
Dimensions of Organizational Climate (Alienation, Esprit and Production Emphasis 

as Predictors) 
 

Model   
Sum of 
Squares df 

Mean 
Square F Sig. 

1 Regression 14831.946 1 14831.946 26.484 .000(a) 
  Residual 49282.131 88 560.024    ** 
  Total 64114.077 89       
2 Regression 20752.214 2 10376.107 20.818 .000(b) 
  Residual 43361.863 87 498.412    ** 
  Total 64114.077 89       
3 Regression 23886.680 3 7962.227 17.022 .000(c) 
  Residual 40227.397 86 467.760    ** 
  Total 64114.077 89       

                    
                     a. Predictors: (Constant), Alienation               b. Predictors: (Constant), 
Alienation, Esprit 
                      c. Predictors: (Constant), Alienation, and Esprit, Production    
                      d. Dependent Variable: Achievement            **= Significant at 0.01 level 
              
The result presented in Table .3 depicts that the obtained F.  26.484 values for the 
regression of the above independent variables are found significant at .01 level. Thus 
variable alienation, esprit and production emphasis are found to be good predictors in 
predicting the academic performance of students in schools. Thus it is seen that alienation 
and esprit on the part of the teachers and productions emphasis on the part of the head of 
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the institutions significantly contribute to academic performance of students. In case of 
esprit and production emphasis contributions are positive but in case of alienation this 
contribution is negative. 
 
 Findings: 

• Product–moment coefficient of correlations calculated for finding out the 
relationship between academic performance of students and different behavioural 
dimensions of teacher and head shows that academic performance is negatively 
related with disengagement, alienation and humanized thrust dimensions and 
positively related with the rest. But among these coefficients of correlations 
significant correlations with academic performance are found in case of 
alienation, esprit, and production emphasis and humanized thrust. But the study 
conducted by Srivastava (1985) revealed that except production emphasis 
academic performance was found to have no relation with any dimensions of 
organizational climate.  

• With the objective of finding out the contributions of different behavioural 
dimensions of organizational climate to academic performance data were 
subjected to multiple correlations and  step wise regression analysis, result of 
which shows that three variables viz. alienation, esprit and production emphasis 
alone entered into the analysis, which have  explained 37.3% of variance in 
academic performance of students.  

• These three variables alienation, esprit and production emphasis are found to be 
good predictors in predicting the academic performance of students in schools, as 
the obtained ‘F’ values for the regressions of these variables are found highly 
significant beyond .01 level of significance. 

• Among these three dimensions the tendency of alienation contributes 23 % 
variance in academic performance. This tendency is found to be negatively related 
with academic performance of students.  

• Feeling of intimacy among the teachers and production emphasis on the part of 
the head of the institution has positive contribution to academic performance of 
students.  

 
 Conclusions and Suggestions: 
             The study aims at looking into the prevailing the organizational behaviour in 
eight dimensions of the secondary schools in relation to academic performance of 
students. In the present study it is established that school organizational behaviour leaves 
impact on academic achievement of students in school.  
1. Disengagement i.e. lack of initiative and alienation, that is, the emotional distance 

between the group and the leader or among the teachers negatively contribute to the 
academic performance of students at school. Among the leader behaviour dimensions, 
humanized thrust i.e. more tenderness on the part of the head towards the teachers has 
negative contribution to academic performance of students. 

2. Feeling of intimacy among the teachers and production emphasis which is 
characterized by closed supervision and directive role on the part of the head of the 
institution act as significant positive contributors in academic performance of the 
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school. On the other hand alienation on the part of the teachers provide significant 
negative contribution in academic performance of students 

3. The researcher considers control as a ‘healthy necessity’ for a productive school and 
recommends certain amount of control for optimum utilization of teachers’ 
potentialities and better academic performance of the students in schools. 

4. A common feature in functioning of educational organization is the absence of 
healthy motivation which generally results in lack of initiative and disengagement 
among teachers. So, a clear system of motivation, supported and sustained by an 
effective system of incentives, has to be developed to reduce stagnation among 
teachers. But there is no uniform formula for this. It may very from institution to 
institution. 

5. The investigator suggests for the system of’ ‘performance appraisal’ as an effective 
measure to reduce disengagement tendency among teachers. 

6. Except pedagogical training which prepares teachers for sterile classroom training, 
training in management aspects of schools is quite unknown in our educational 
system. So the researcher recommends for arranging training in communication and 
management of persons and training for professional growth of the head of the 
institutions as well as teachers.  

7. A faculty committee can be formed in each school for the purpose of monitoring the 
climate of the school and to generate strategies for raising the intellectual level of 
interactions. 

8. Group activities among the teachers should be encouraged. Management of the 
schools should be based on more scientific principles which lay emphasis on group 
dynamics. Autonomous structure should be provided with necessary and credible 
guidance. 

             It is worth mentioning that positive shaping of the organizational behaviour of 
teachers and head of the institution requires both extensive time and consistent effort 
incorporating different but inter-related tactics. If they staff work functioning in a 
growth-enhancing manner with respect to each other, it is probable that they will be 
helping to create a suitable environment for students. With these suggestions the 
researcher concludes the report. But this work may be considered as a pioneer work 
opening the provision of more discussion on this area of school management and 
administration. It is hoped that the effort will be considered useful enough in the field of 
educational management and administration which may provide practitioners and policy 
makers with appropriate points of entry to bring about sustainable school improvement. 
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