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The aim of the present investigation was to study the academic participation of 

higher secondary students in relation to their Group Behaviour. The study was 

conducted on 1484 Higher Secondary Students in Tirunelveli district drawn using 

simple random sampling technique. The descriptive method was employed using 

survey as a technique to solve the present problem. The data was analysed using 

Mean, SD, ‘t’ test and Product Moment  Correlation Coefficient.  The findings of the 

study revealed interesting observations. Significant differences were noticed on the 

background variables such as age, nature of school and residence between higher 

secondary students in their group behaviour and academic participation. There is 

significant positive correlation between Group Behaviour and Academic Participation 

also observed in this study. 

KEYWORDS: Academic Participation, Group Behaviour, Higher Secondary 
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INTRODUCTION 

A sound learning is more important in schools to produce a better human 

being to the society in general and an admirable individual in particular. Students who 

are better in academics can be victorious in their ventures and these students can lead 

a life of difference and can reach success without much difficulty. School is a 

miniature society and the activities should have direct relations with the activities of 

the human life. Academic activities in a school help the students acquire the 

knowledge and skills to stand on their own feet. Academic participation helps the 

student to get involved in a task in group or individual. Student’s talent and skill are 

built up and shaped according to the individual’s interest. Academic activities are a 

medium for all round and harmonious growth of the individual. In the school and in 

the society student is an individual, but on all occasions his likes and dislikes are not 

determined by the student itself. The behaviour of the group has an impact on its 

members’ performance at work and their behaviour in life. 

Educational researchers have studied student groups for over 25 years, and 

have discovered some very compelling reasons to form groups in classrooms. In 

courses with well-formed groups, student’s performance increased motivation and 

greater satisfaction towards learning. Also student learn more of the material and 

retain it longer than when they are taught by other methods. 

SIGNIFICANCE OF THE STUDY: 

 Group behaviour plays a vital role on the student’s participation in the 

academic activities. Participation in the academic activities needs a greater courage on 

Abstract 
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the part of a student in the school. As the student has the right to involve in the group 

activities. At the same time the group makes an individual to accept an activity which 

may not be interesting, but the ideas and the pressure of the group makes the student 

to participate in the activity successfully. The activities help the student to grow and 

develop his personality and give awareness of his intelligence and his behaviour. 

Participation in the academic activities helps the students to face the challenges in life 

and gives them confidence to take a task and shine success irrespective of any hurdles 

and limitations. Participating attitude bestows the student with courage and creates 

them to be perseverant in all their ventures.  

The academic activities provide a constructive way of channelizing student’s 

energies during their adolescence, a period of stress and strain and an opportunity to 

develop their creative potentials, and thirst for finding new discoveries. As many 

researches reveal individuals who are unable to manage their emotions are more likely 

to experience negative and remain in poor spirits, and persons who show disturbed 

behaviour in groups expected to generate troubles in the classroom and in the school. 

Furthermore students who have poor participation in academic activities tend to be 

lethargic and inactive, which may perhaps ruin the students prospect. That to a higher 

secondary student gets lots of opportunity to show his abilities and dexterity in the 

school, which will be helpful when the student progress to higher education and 

shining career. The present study tries to examine the outcome of group behaviour on 

the academic participation. 

STATEMENT OF THE PROBLEM 

“Academic Participation of Higher secondary students in relation to their Group 

Behaviour”   

OPERATIONAL DEFINITIONS OF KEY TERMS 

a. Group behaviour 

The investigator refers to the situations where students interact inside small 

groups, in a co-ordinate way or large number of students in a given area behave 

simultaneously in similar way and have a similar goal, that might be different from 

what they would do individually. 

Here by the term group behaviour the researcher means the positive and negative 

behaviour of individuals in a group. Here in this research the investigator means the 

scores of group behaviour Inventory as group behaviour of higher secondary students. 

b. Academic participation  

Student participation in the academic activities conducted at higher secondary 

schools that involve curricular, co-curricular and extracurricular activities.   

Here by the term academic participation the researcher means activities carried 

out in schools. The scores of academic participation checklist was meant by the 

researcher as academic participation. 

c. Higher secondary students 
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Students who are undergoing regular courses in XI and XII standard in 

government, government aided and matriculation schools are considered as higher 

secondary students. 

 

OBJECTIVES 

1. To find out significant difference between higher secondary students in their 

group behaviour   with reference to Gender. 

2. To find out significant difference between higher secondary students in their 

group behaviour  with reference  to Type of School.  

3. To find out significant difference between higher secondary students in their 

group behaviour with reference to Nature of School. 

4. To find out significant difference between higher secondary students in their 

group behaviour with reference to Residence. 

5.  To find out significant difference between higher secondary students in their 

academic participation with reference to Gender. 

6. To find out significant difference between higher secondary students in their 

academic participation with reference  to Type of School.  

7. To find out significant difference between higher secondary students in their 

academic participation with reference to Nature of School. 

8. To find out significant difference between higher secondary students in their 

academic participation with reference to Residence. 

9. To find out significant correlation between group behaviour and academic 

participation of higher secondary students.  

NULL HYPOTHESES 

1.  There is no significant difference between higher secondary students in their 

group behaviour   with reference to Gender. 

2. There is no significant difference between higher secondary students in their 

group behaviour with reference to Type of School.  

3. There is no significant difference between higher secondary students in their 

group behaviour with reference to Nature of School. 

4. There is no significant difference between higher secondary students in their 

group behaviour with reference to Residence. 

5.  There is no significant difference between higher secondary students in their 

academic participation with reference to Gender. 

6. There is no significant difference between higher secondary students in their 

academic participation with reference to Type of School.  

7. There is no significant difference between higher secondary students in their 

academic participation with reference to Nature of School. 

8. There is no significant difference between higher secondary students in their 

academic participation with reference to Residence. 

9 There is no significant correlation between group behaviour and academic 

participation of higher secondary students.  

METHODOLOGY 

The investigator had used descriptive method employing survey as a technique 

to  solve the present problem. 
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POPULATION AND SAMPLE 

 The population for this present investigation is the Higher Secondary Students 

of Tirunelveli. The investigator had selected 1484 Higher Secondary students 

employing simple random technique for his study as sample.  There were 797 male 

and 687 female students, 587 students from Government schools, 464 from Govt. 

Aided schools and 433 from Matriculation schools, 548 students from Unisex schools 

and 936 from Co- Education schools and 1284 students coming from home and 200 

students residing at hostel responded to this research. 

TOOL USED 

 The investigator used “Group Behaviour Inventory developed and validated 

by Prabu Ranjith Edison and Francisca (2010)”. 

STATISTICAL TECHNIQUE USED 

The investigator had used Mean, SD, ‘t’ test , F ratio,  Scheffe test and Product 

Moment Correlation  to analyse the data. 

ANALYSES 

Null Hypothesis - 1 

 There is no significant difference between higher secondary students in group 

behaviour and its dimensions with reference to Gender. 

TABLE NO: 1 

DIFFERENCE BETWEEN HIGHER SECONDARY STUDENTS IN GROUP 

BEHAVIOUR AND ITS DIMENSIONS WITH REFERENCE TO GENDER 

Dimensions 
Variable 

Category 
Count Mean S.D ‘t’ Result 

Industrious 
Male 797 40.2371 6.31801 

2.052 S 
Female 687 39.5429 6.6484 

Responsibility 
Male 797 39.6412 68.214 

.348 N.S 
Female 687 39.5197 6.5897 

Mutual Assistance 
Male 797 41.4655 6.5653 

.743 N.S 
Female 687 41.2125 6.4243 

Aggression 
Male 797 34.455 8.6201 

1.281 N.S 
Female 687 33.874 8.7835 

Conflicts 
Male 797 35.1782 9.4729 

1.839 N.S 
Female 687 34.2475 9.9341 

Jealous 
Male 797 35.7691 9.0503 

.874 N.S 
Female 687 35.3493 9.3690 
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S – Significant, N.S – Not Significant (At 5 % level of significance the table 

value of ‘t’ is 1.96) 

The table no 1 gives a clear picture that male and female higher secondary 

students significantly differ in Industrious. When the mean scores are compared the 

female are not as industrious as male students. But for other dimensions of group 

behaviour the higher secondary students do not significantly differ with reference to 

their gender. 

Null Hypothesis  - 2 

There is no significant difference among higher secondary students in group 

behaviour and its dimensions with reference to type of School. 

TABLE NO: 2 

DIFFERENCE AMONG HIGHER SECONDARY STUDENTS IN GROUP 

BEHAVIOUR AND ITS DIMENSIONS WITH REFERENCE TO TYPE OF 

SCHOOL 

Dimensions 
Variable 

Category 
Mean 

Sum of 

Square 
df F 

Resul

t 

Scheff

e 

Industrious 

Government 
39.884

2 
2.496 2 

.030 N.S - 
Government 

Aided 

39.976

3 

622271.97

5 

148

1 

Matriculatio

n 

39.893

8 
62274.471 

148

3 

Responsibilit

y 

Government 
39.591

1 
23.503 2 

.260 N.S - 
Government 

Aided 

39.737

1 
66810.799 

148

1 

Matriculatio

n 

39.413

4 
66834.302 

148

3 

Mutual 

Assistance 

Government 
41.396

7 
14.405 2 

.168 N.S - 
Government 

Aided 

47.243

5 
73826.716 

148

1 

Matriculatio

n 

41.196

3 
63534.886 

148

3 

Aggression 

Government 
34.223

2 
1160.376 2 

7.73

8 
S 2 & 3 

Government 

Aided 

33.064

7 

111036.92

0 

148

1 

Matriculatio

n 

35.339

5 

112197.29

6 

148

3 

Conflicts 

Government 
35.069

8 
876.681 2 

4.68

5 
S 2 & 3 

Government 

Aided 

33.637

9 

138573.55

8 

148

1 
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Matriculatio

n 

35.498

8 

139450.23

9 

148

3 

Jealous 

Government 
35.698

5 
1288.711 2 

7.68

4 
S 2 & 3 

Government 

Aided 

39.627

2 
61708.460 

148

1 

Matriculatio

n 

36.727

5 

125480.69

7 

148

3 

S – Significant, N.S – Not Significant (At 5 % level of significance the table 

value of ‘F’ is 3.00) 

 From the above table it is evident that the higher secondary students do not 

significantly differ in Industrious, Responsibilities and Mutual Assistance. But they 

do significantly differ in Aggression, Conflict and Jealous. The Scheffe test proves 

that the students of matriculation schools have more aggression than the students of 

Govt. Aided schools.  Conflict and jealous seems to be more for the students of Govt. 

Aided schools when compared to students of matriculation schools. 

 

Null Hypothesis - 3 

There is no significant difference between higher secondary students in group 

behaviour and its dimensions with reference to Nature of School. 

TABLE NO: 3 

DIFFERENCE BETWEEN HIGHER SECONDARY STUDENTS IN GROUP 

BEHAVIOUR AND ITS DIMENSIONS WITH REFERENCE TO NATURE OF 

SCHOOL 

Dimensions 
Variable 

Category 
Count Mean S.D ‘t’ Result 

Industrious 
Uni-sex 548 39.910 6.373 

.024 N.S 
co-education 936 39.918 6.544 

Responsibility 
Uni-sex 548 39.941 6.947 

1.544 N.S 
co-education 936 39.376 6.566 

Mutual Assistance 
Uni-sex 548 41.370 6.610 

.099 N.S 
co-education 936 41.335 6.510 

Aggression 
Uni-sex 548 32.866 9.382 

4.344 S 
co-education 936 34.959 8.178 

Conflicts 
Uni-sex 548 33.879 10.385 

2.564 S 
co-education 936 35.255 9.238 

Jealous 
Uni-sex 548 34.295 9.665 

4.025 S 
co-education 936 36.323 8.833 

  (At 5 % level of significance the table value of ‘t’ is 1.96) 
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The above table gives a clear picture that the Higher Secondary students 

significantly differ in their group behaviour dimensions- Aggression, Conflict and 

Jealous with respect to the nature of school. Comparing the mean scores the students 

of co-education schools seems to be more Aggressive, Conflicting and jealous than 

the students of unisex schools.   

 

Null Hypothesis -4 

There is no significant difference between higher secondary students in group 

behaviour and its dimensions with reference to Residence. 

TABLE NO: 4 

DIFFERENCE BETWEEN HIGHER SECONDARY STUDENTS IN GROUP 

BEHAVIOUR AND ITS DIMENSIONS WITH REFERENCE TO RESIDENCE 

Dimensions 
Variable 

Category 
Count Mean S.D ‘t’ Result 

Industrious 
Home 1284 40.115 6.450 

2.984 S 
Hostel 200 38.635 6.538 

Responsibility 
Home 1284 39.696 6.566 

1.461 N.S 
Hostel 200 38.870 7.566 

Mutual Assistance 

Home 1284 41.539 6.374 

2.553 S Hostel 200 40.120 7.450 

Hostel 200 39.060 6.658 

Aggression 
Home 1284 34.385 8.609 

2.135 S 
Hostel 200 32.910 9.165 

Conflicts 
Home 1284 35.079 9.645 

3.325 S 
Hostel 200 32.615 9.766 

Jealous 
Home 1284 35.682 9.252 

1.180 N.S 
Hostel 200 34.885 8.832 

     S – Significant   N.S – Not Significant (At 5 % level of significance the table value 

of ‘t’ is 1.96) 

It is evident from the above table that the Higher Secondary students significantly 

differ in their group behaviour dimensions-Industrious, Mutual Assistance, 

Aggression and Conflict with reference to their residence. Comparing the mean scores 

the students coming from home are better Industrious and providing Mutual 

Assistance. They also seems to be more Aggressive and Conflicting than their 

counterparts. 

Null Hypothesis - 5 

There is no significant difference between higher secondary students in 

academic participation with reference to Gender. 
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TABLE NO: 5 

DIFFERENCE BETWEEN HIGHER SECONDARY STUDENTS IN 

ACADEMIC PARTICIPATION WITH REFERENCE TO GENDER 

Dimension 
Variable 

 Category 
Count Mean S.D ‘t’ Result 

Academic 

Participation 

Male 797 18.6161 9.181 
0.67 N.S 

Female 687 18.5837 9.289 

  N.S – Not Significant (At 5 % level of significance the table value of 

‘t’ is 1.96) 

 It is clearly seen that the calculated ‘t’ value for academic participation is less 

than the table value. Therefore there is no significant difference between higher 

secondary students in academic participation with reference to gender. 

Null Hypothesis - 6 

There is no significant difference among higher secondary students in 

academic participation with reference to type of School. 

TABLE NO: 6 

DIFFERENCE AMONG HIGHER SECONDARY STUDENTS IN ACADEMIC 

PARTICIPATION WITH REFERENCE TO TYPE OF SCHOOL 

Dimensions 
Variable 

Category 
Mean 

Sum of 

Square 
df F Result Scheffe 

Academic 

Participation 

Government 18.0494 503.067 2 

2.961 N.S - 

Government 

Aided 
19.4267 125798.771 1481 

Government 

Matriculation 
18.4642 126301.838 1483 

   N.S – Not Significant (At 5 % level of significance the table value of ‘F’ is 3.00) 

It is inferred that the calculated ‘F’ value of academic participation is less than 

the table value, so there is no significant difference among the higher secondary 

students in academic participation with reference to type of school. 

Null Hypothesis - 7 

There is no significant difference between higher secondary students in 

academic participation with reference to Nature of School. 

TABLE NO: 7 
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DIFFERENCE BETWEEN HIGHER SECONDARY STUDENTS IN 

ACADEMIC PARTICIPATION WITH REFERENCE TO NATURE OF 

SCHOOL 

Dimension 
Variable 

Category 
Count Mean S.D ‘t’ Result 

Academic 

Participation  

Uni-sex 548 19.5839 9.384 
3.123 S 

co-education 936 18.0256 9.092 

         S – Significant (At 5 % level of significance the table value of ‘t’ is 

1.96) 

 It is inferred that the calculated  ‘t’ value for academic participation is greater 

than the table value. Therefore higher secondary students significantly differ in 

academic participation with reference to class. Comparing the mean score it pictures 

that higher secondary students who are studying in unisex schools are better in 

academic participation than the students studying in co-education schools. 

Null Hypothesis - 8 

There is no significant difference between higher secondary students in 

academic participation with reference to Residence. 

TABLE NO: 8 

DIFFERENCE BETWEEN HIGHER SECONDARY STUDENTS IN 

ACADEMIC PARTICIPATION WITH REFERENCE TO RESIDENCE 

Dimension 
Variable 

Category 
Count Mean S.D ‘t’ Result 

Academic 

Participation 

Home 1284 18.4852 9.241 
1.236 N.S 

Hostel 200 19.3450 9.133 

              N.S – Not Significant (At 5 % level of significance the table value of ‘t’ is 

1.96) 

 It is found that the calculated‘t’ value for academic participation is less than 

the table value. Therefore there is no significant difference between higher secondary 

students in academic participation with residence. 

Null Hypothesis – 9 

 There is no significant correlation between group behaviour and it’s 

dimensions and academic participation of higher secondary students. 
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TABLE NO: 9 

CORRELATION BETWEEN GROUP BEHAVIOUR ANS IT’S DIMENSIONS 

AND ACADEMIC PARTICIPATION OF HIGHER SECONDARY STUDENTS 

Dimensions Count Table value ‘’ Value Result 

Industrious 1484 .0196 .152 S 

Responsibility 1484 .0196 .131 S 

Mutual assistance 1484 .0196 .072 S 

Aggression 1484 .0196 .013 N.S 

Conflicts 1484 .0196 .026 S 

jealous 1484 .0196 .007 N.S 

Group behaviour 1484 .0196 .063 S 

It is inferred from the above table that the calculated ‘r’ values are greater than 

the table values at 5% level of significance for the dimensions such as industrious, 

responsibility, mutual assistance, conflicts and group behaviour in total. Therefore 

there is significant correlation between the dimensions industrious, responsibility, 

mutual assistance, conflicts, and group behaviour in total and academic participation 

of higher secondary students. But there is no correlation between the dimensions 

aggression and  jealous  and academic participation of higher secondary students. 

Results and Discussion 

In Terms of Gender 

Significant difference is noticed between higher secondary students in their group 

behaviour and its dimensions such as industrious. The reason may be boys like to 

work hard in groups and have good team spirit because of the opportunity to move 

around with their friends inside and outside the school whereas girls normally won’t 

be allowed after the school hours to meet their friends 

No significant difference is noticed between higher secondary students in their 

academic participation, because opportunity to participate in activities are not given 

based on gender, but this finding contradicts the study by Leach B. and Frank C. 

Worrell (2005) reported that boys score significantly higher in sports competence, 

attractive body adequacy and physical self-worth than girls. These findings indicate 

that students who participate in extra-curricular activities may display higher self-

perceptions in some perceived domains of their physical and creative self.  

In Terms of Type of School 

Significant difference is noticed among higher secondary students in group behaviour 

and its dimensions such as aggression, conflicts, jealous, rebellious, dominance and 

group behaviour in total. The ANOVA result reveals that there is significant 
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difference among higher secondary students studying in government, government 

aided and matriculation schools in their group behaviour and its dimensions. From the 

Scheffe test it is evident that government aided and matriculation school students 

significantly differ from government school students in their group behaviour. The 

reason may be government aided and matriculation school students having negative 

behaviours because of the strict rules in  schools, and students are not allowed to 

move around the school together and this kind of negative behaviour arises when it is 

controlled. Government school students are very much free to choose their friends and 

form groups. 

Significant difference is noticed among higher secondary students in group behaviour 

and its dimensions such as aggression, conflicts and jealous. The ANOVA result 

reveals that there is significant difference among higher secondary students studying 

in government, government aided and matriculation schools in their group behaviour 

and its dimensions. From the Scheffe test it is evident that government aided and 

matriculation school students significantly differ in their group behaviour. The reason 

may be matriculation school students having negative behaviours because of the strict 

rules in  schools, and students are not allowed to move around the school together and 

this kind of negative behaviour arises when it is controlled. Government school 

students are very much free to choose their friends and form groups. 

No significant difference is noticed among higher secondary students in their 

academic participation.  

In Terms of Nature of School 

Significant difference is noticed between higher secondary students in their group 

behaviour and its dimensions such as aggression, jealous and rebellious, with 

reference to nature of school.  The comparison of the mean scores show that students 

who are studying in co - education schools are very aggressive, have conflicts, jealous 

and rebellious behaviours than the students studying in unisex schools. The reason 

may be students studying in co-education schools have no proper guidance to learn 

about the other sex, both boys and girls have conflicts, jealous feelings and become 

rebellious and that lead to unhealthy competitions. Co-educational school students do 

not have respect for the opposite sex. Gender disparity is even encouraged by the 

teachers directly or indirectly for some social and cultural reasons. 

Significant difference is noticed between higher secondary students in their academic 

participation. The mean scores picture that higher secondary students who are 

studying in unisex schools are better in academic participation than the students 

studying in co-education schools. In unisex schools students are free from inhibitions 

since they are comfortable with their own gender and that builds confidence among 

the students and allows them to concentrate on their studies and helps them to 

participate in the activities.  

In terms of Residence 

Significant difference is noticed between higher secondary students in their group 

behaviour and its dimensions such as industrious, mutual assistance, aggression and 

conflicts. Comparing the mean scores it shows that the higher secondary students who 

are coming from home are better  industrious and mutual assistance than the students 
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residing at hostels. Hence the behaviour of students coming from home is better than 

students coming from hostel. But the mean scores for aggression and conflict reveals 

that students who are coming from home behave aggressively and have more conflicts 

than the students who are residing at hostels. This might be at the hostels the children 

are punished severely when they show their aggressive behaviour at the moment of 

conflicts.  

No significant difference is found between higher secondary students in their 

academic participation with reference to the residence. The result shows that 

residence of the students does not have any impact on academic participation.  

Correlation Analysis 

The correlation analysis found a significant positive correlation between group 

behaviour and its dimensions- Industrious, Responsibility, Mutual Assistants and 

conflict and Academic Participation of Higher Secondary Students. This might be due 

to the reason that Academic activities are conducted in groups and there is a need for 

group behaviour. The students with positive behaviour happily participate in all the 

activities. When people are in group and competing then conflict also becomes in 

evitable, since there is significant correlation between conflict and academic 

participation. 

RECOMMENDATIONS 

 Positive group behaviour has to be encouraged among the higher secondary 

students of government, government aided and matriculation schools. 

Female students should be allowed to form in groups and work with team 

spirit as they are poor in team spirit when compared to male students. 

 Aggressiveness, rebellious and dominance behaviours among the students 

have to be identified and after analysis the causes and the redress of all 

activities may be initiated.   

 Guide the students to form enviable groups and direct the students towards 

the right way of life. 

 Proper time table can be formed to conduct group activities.  

 Group study and collaborative learning can be encouraged and rewards can 

be given for the best group. 

Academic participation 

 In co-education schools equal chance may be given for the students to cater 

their participating spirits. Gender disparities may be eliminated in all the 

aspects. 

 In rural schools proper exposures may be provided to the students through 

various curricular and co-curricular activities. the students may be encouraged 

to take part in all the competitions held at taluk and district level on par with 

other urban schools 
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CONCLUSION 

As school is a miniature society, students learn the best when they are actively 

involved in groups. Group behaviour on the other hand promotes team spirit, 

responsibility, mutual assistance and involvement among the members of the group. 

Participating in the academic activities gives lots of chance to expose talents and 

skills. Academic activities help the student to shed shyness, learn how to be 

perseverant in completing a task, groom the student for the future.  Academic 

participation can also change stereotyped teaching - learning process and spoon 

feeding of subjects.  
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